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Abstract

This report focuses on gender dimensions, in the context of Technical and Vocational
Education and Training (TVET) in Multan and Bahawalpur in South Punjab, Pakistan. Gender
among TVET to employability is an essential determent of the access to power and resources.
By employing qualitative methodology, the report tried to identify TVET scenario, female-
learners’ perceptions and factors hindering the acquisition of employable skills through this
education. Data was gathered in the form of observation and semi-structured in-depth
interviews. Through data-analysis, it was found that TVET programs for females, have
potential, and may contribute to improved outcomes for females in Pakistan, but the significant
limitations including the systematic reinforcement of traditional gender identities within and
outside the school have a negative impact on females’ learning. Study-findings strongly
indicated that gender norms lead to minimising females’ TVET participation. Familial and
institutional barriers, meanwhile can be primarily attributed to strict social norms rather than
being own determents of inequality. The financial dependency then again leads to structural
imbalances which consequently solidifies already existed marginalisation. Study-conclusions
suggest that in order to deliver the envisaged outcomes for females through this educational
pathway, provision of gender-friendly learning environment and improved instructional
practices are needed to make a substantive change. By doing so, females’ empowerment and

gender equality through TVET learning can be encouraged and promoted.

Keywords: Technical and Vocational Education, Gender Norms, Gender Equality, Gender

Identity
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Chapter 1 Introduction

This thesis reports on a research project focused on the issue of gender norms and their impact
on access to and the contents on technical and vocational education as a pathway to future
employability. The project examines the female-learners’ participation in and views of the
technical and vocational education and training (TVET) institutes in Multan and Bahawalpur
cities, in South Punjab, Pakistan, including the learners’ interest in TVET learning and whether
their interests and perceptions have been discouraged and interrupted along the way. The
project also examines the social and cultural environment as well as the TVET institutional
structure, to consider the ways in which they welcome or inspire female-students to pursue
their TVET disciplines as their future occupational careers, and any ways in which they,
unwittingly create barriers. These barriers include those that are the product of social influences
which might influence the female-learners’ educational and occupational decisions and lead
them to steer-away from these traditionally male-dominated fields of study. Educational
researchers promote the idea that female-learners can learn the requisite knowledge and
employable skills to excel in the TVET fields through appropriate mentoring if they are
interested and motivated (Paudel, 2019).

1.1. Problem statement

The world, we are living in todays, seems heavily reliant on technologically skilled-workforces.
In that general sense, encouraging more graduates in the TVET fields can be said to be,
important for a society’s overall development in order to achieve a competitive advantage in
the global economy. While higher skill-education prepares the learners in such professions,
TVET is a field where females have been and continue to be under-represented compared to
their male-counterparts (World Bank, 2019a). We require to identify which challenges the
female-learners perceive as the stumbling blocks to acquire employable skills in their TVET

learning.

This can be troublesome that persistent myths and misconceptions still exist regarding the
TVET domain which might discourage the female-learners from pursuing their technical and
vocational disciplines as their future career pathways. These misconceptions often portray the
TVET disciplines as being reserved for ‘male-geeks’, rendering it an unappealing career choice
for females. These misconceptions can connect antisocial and stereotypical labels to TVET
which may conflict with females’ educational and occupational aspirations. It is, therefore

important to investigate these misconceptions as these can have significant impact.



Furthermore, there can exist prejudice in the TVET environment making the female-students
feel unwelcome, so there is a need to explore whether the institutional structure of TVET is
providing the opportunities for its female-students to pursue their career-trajectories in TVET
disciplines. All these issues and questions seem pertinent and pose a real educational challenge
in TVET, however, the question remains that what these factors are and how important they

are in this particular case.

1.2. Research objectives

Considering the rationale of the study, the prior focus of this research-work is on the potential
of technical and vocational education to enhance the inclusion of females in practical learning
leading to their future employment. The study attempts to assess the practical implications of
producing an employable skilled workforce responding to the global market requirements
which is envisioned by TVET schools (see TVET vision-statement in Appendix D), and finding

out the extent of its implementation for female-students.

This study aims to identify barriers to females’ participation in the TVET learning that might
contribute to the wider equity and equality commitments with regards to future employability

at regional and national levels. This thesis report is based on the following detailed objectives:

e To highlight the conception and understanding of female learners on comprehensive

technical and vocational education with regards to their participation in this education.

e To identify the challenges persisting in the TVET institutions on the parameters of

satisfactory or dissatisfactory results with the quality of the training provided to them.

e To explore the possible bottlenecks in the female employability after TVET education

and ways to improvise these barriers.

1.3. Research questions

This study seeks to develop an understanding of the perception of female-learners about the
technical and vocational education and how this education may contribute to their potential
skill development to future employability considering barriers within the school as well as
community contexts in Multan and Bahawalpur cities in South Punjab, Pakistan. The research
task, here, is twofold. Through various research methods, this study investigates the following

research questions:

1. What are the perceptions of the female-learners enrolled in TVET institutions about

their vocational learning and future employment?

2



2. What barriers do female-students face in acquiring TVET qualifications that can

improve their employability and lead to employment?

3. How can TVET educational policies, structures and practices encourage more

equitable-employability pathways and opportunities for the female-learners?

1.4. Thesis structure

This thesis report is organized into 7 chapters. Chapter 1 aims to include introduction of the
studied domain with a brief coverage of the rationale behind conducting the study. Chapter 2
introduces study-background and the related literature review. Chapter 3 provides the
theoretical framework employed for this study. Chapter 4 comprises of a systematic outline of
the methodology procedure. Chapter 5 covers presentation, interpretation and analysis of the
accumulated data. Chapter 6 focuses on key findings and discussion on the obtained research
empirical results. Chapter 7 presents study conclusions, study-limitations and future research

directions.



Chapter 2 Study background

Rawalpindi
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Faisalabad

Dera Ghazi Khan

Bahawalpur

Figure 1 ("Map of South Punjab, Pakistan,")

2.1. Profile of TVET in Multan and Bahawalpur

Multan and Bahawalpur districts are the main cities of the province South-Punjab, Pakistan
consisting of about one-third population of the country. Their geographical boundaries may not
be well defined still these districts of the Punjab province can be defined regarding the Seraiki
belt, where Seraiki is widely spoken as the native/mother language. As lower divisions of the
province Punjab, Multan and Bahawalpur are also unofficially included in the Southern Punjab
and comprise 11 small districts with half landlocked areas of 48.5 percent of the whole Punjab.

Comprising about 1.87 million of population, Multan is considered as the 7™ largest cities of



the Punjab province with area 3721 square kilometres (Sheikh, Akhtar, Asghar, & Abbas,
2020). While Bahawalpur being the 11" largest city of Pakistan, covers the area of about 9587
sg.km., and gender-wise population in Bahawalpur comprises 53.09% of males and 46.90% of
females with the lowest 8% literacy rate for the females (Azhar & Siddique, 2020). Both these
cities are famous for their agricultural yields, specifically for ‘Cotton and Mango’ also well-
designed mosques, shrines and mausoleums are considered as a major attraction for the tourists
here. Climate in these cities is quite hot as compared to the other cities of Pakistan. Based on
various welfare and development indicators, Multan can be categorised as the most
unprivileged regions of South Punjab in terms of poverty and quality education, and
attributable to the socio-economic, cultural and geographical reasons, people experience
scarcity of higher technical education opportunities and professional development especially
in rustic areas (Sheikh et al., 2020). Despite both federal and provincial government’s recent
initiatives of technical education improvement, only two engineering programs at post graduate
level are available in Multan and Bahawalpur entitled: The University College of Engineering
& Technology, Bahauddin Zakariya, Multan and the Islamia University of Bahawalpur College
of Engineering. Comprising a limited in-take for the learners, the industrially ample but
educationally unprivileged South Punjab regions are unable to improve the technical skills of
the learners mainly due to the weak academia-industry linkage and absence of multi-
disciplinary courses for incubating entrepreneurial practices to address the technological
impediments both locally and nationally (Bibi & Mansoor, 2018). The research of Bibi and
Mansoor (2018), further investigated that although a handful of federal TVET institutes have
been established, however, these regions continue lag behind because of weak policy planning

and their execution.

At regional level in these regions of South Punjab, 402 TVET formal and informal institutes
are running under the charge of the Technical Education and Vocational Training Authorities
(TEVTAS) with around 200457 enrolled students (Siddiqui, Hameed, Akbar, & Khan, 2019)
with an aim to provide appropriate and quality trainings to the TVET female-learners. Formal
TVET. At tertiary level, both Multan and Bahawalpur technical university colleges offer 4
years B.S., M.S. and doctorate programs which is relatively a key bottleneck to upgrade skills

in Pakistan.

Under the recent global scenario of TVET, the goal of the TVET is plausible in a sense that
TVET equips learners not just to acquire the technical and vocational skills but also with

attention to what is needed for graduates’ representation in workplace for their socio-economic
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prosperity (Mutarubukwa & Mazana, 2017). That said, the existing setup of the TVET sector
in Pakistan, according to a study by Alam (2015) is arguably seemed not sufficient to harness
the challenges at regional level pertaining to the supply of skill and labour-market demands for
competitive skilled workforce. Furthermore, the study of Alam (2015) also indicated that with
the fast-increasing youth population in Pakistan, delivery capacity for demand-driven
employment skills enhancing trainings and capabilities remain inadequate to meet recent
labour-market needs and challenges. According to the study (Alam, 2015) unmaintained and
unattended TVET infrastructure, scarcity of instructional materials and unsatisfied working
environment can be said the main contributors of the skill-supply gap. The study of Alam
(2015) concluded that in the context of local and provincial needs for skill labor-force and
gender-employment productivity levels, the present situation essentially requires extensive

policy plans in these cities to fill up the skill supply gap and demand therein especially.

2.2. National TVET policy-initiatives to enhance skill-development for employability

Human-resource development in a country can improve the economic growth which can further
lead to social-mobility, economic-emancipation and stability. In this regard, skill-development,
as an essential component of human-resource development, can play a pivotal role in an
individual’s productive potential. Recognizing the importance of skill-development, the
government of Pakistan established National Skill Strategy (NSS) under the supervision of two
autonomous organizations, the Technical Education and Vocational Training Authority
(TEVTA) and National Vocational and Technical Education Commission (NAVTEC), to
implement the policy plans for all TVET schools (Pakistan Government, 2018). The purpose
of TVET is to aid in the implementation of industrial as well as economic development
strategies. To align with the Sustainable Development Goals (SDGSs), the national government
of Pakistan produced the ‘Skill Development Vision 2025’ as a national strategic blueprint to
upgrade the economic stability of the country through the development of social and human
capital of the country (Pakistan, 2014). In addition, to implement the competence-based
training and assessment (CBT&A) align with the National Vocational Qualification Frame
(NVQF) has also been designed for the quality assurance, productivity, labour mobility and
capacity-building and adaptability of the skill-workers (Pakistan Government, 2018). This
alignment aimed specifically at the integration of the pre-service and in-service training for the
TVET instructors and the teachers by upgrading the TVET institutes into the centres of
excellence (CoE). These centres have been established in all the provinces of the country

bearing the responsibility of quality functional training for the TVET instructors, managers,



assessors as well. For skill enhancement, another action plan agenda ‘Skills for All’ has also
been developed by the government (World Bank, 2019a). Moreover, NAVTTC as national
level body, has been designed to fill up capacity-gap at provincial levels and to provide the
important policy enforcement for TVET sector in the country (Pakistan Government, 2018). It
also aims to address TVET related other issues and to promote demand-driven technical and
vocational education to the learners especially from the rural areas and to provide them
equitably effective vocational training to get employment. Despite this evidence of expansion
of TVET, there are arguably still many issues that need to be addressed in technical education
and training domain. These include issues of the lack of proper facilities, low levels of female
representation, infrastructural and administration management issues (Pakistan Government,
2018). Such problems require in-depth study assessing various factors behind these persisting
issues and effective policy plans. A research effort by Nooruddin (2017) for example, presented
a detailed description of the objectives and the significant roles of the TEVTA, TVET and
NAVTTC also highlighted the policies regarding manpower, structure, quality etc, in the
context of economic sustainability. His research-work further discussed how effective policy
devising can positively influence the production technology to contribute to the country’s
economy. However, the research (Nooruddin, 2017) did not cover how to bridge the gap for
the female employability at national levels. In the similar vein, another study (Chamadia &
Shahid, 2018) was conducted to evaluate the execution plans of the NSS’s execution plans for
TVET reformation in different TVET schools in Pakistan. Their study analysis declared that
despite all governmental strategies, the expected outcomes for TVET restoration have not been
achieved so far. Dilapidated infrastructure, outmoded curriculum, disinclined institute-industry
linkage and dearth of trained instructors are the most pronounced findings of their study.
Dealing with the above-stated issues, the research of Chamadia and Shahid (2018), however
presented a limited focus on the challenges with the reference of female-students in TVET

schools.

In the wake of SDG # 5, which focuses on gender equality and women empowerment, there
are several ‘lope-holes and lacunas’ found in TVET policy implementations in Pakistan both
at national and provincial level mainly due to organizational gender issues (NAVTTC &
Sabina, 2019). The report (NAVTTC & Sabina, 2019, p. 13) unfolds the TEVTAS’ rhetoric
that the programs and initiatives aimed to empower females, lack gender-mainstreaming
specifically in the underprivileged parts of Punjab where significant gender disparities have

been observed in terms of females’ enrolment both in public and private TVET schools. In



corollary to this, TVET policies though predominantly put emphasis on skill learning, but as
Raza and Ibrahim Khalid (2017) argue, these policies are not sufficiently delivering the
comprehensive set of international labour-market related employable skills for the female-
learners. Considering this, Jamil and Igbal (2020) conducted an evaluative-research at Layyah,
a least-develop rural area in South Punjab, Pakistan. Their research examined the lack of
entrepreneurial skills for female-learners. This, they argue, was the root-cause of the
suboptimal quality and efficiency of TVET in Layyah. Jamil and Igbal (2020) further argued
that entrepreneurial skills are a prerequisite, and their scarcity could have negative
consequences such as low human-capital cumulation. These sorts of employable skill-supply
deficiencies and impediments could also undermine the TVET sector’s potential, especially for
the female learners. In order to minimize this risk, the research (Jamil & Igbal, 2020) put
forward suggestions such as more systematic syllabi revision, improved instructional policies

and activity-based vocational learnings for women.

Before digging-out more of the TVET scenario in Pakistan, | will present a brief

contextualization of the TVET by reviewing some important literature.

2.3. TVET contextualization

Education is arguably, a core component of the Sustainable Development Goals (SDGs)
(UNESCO, 2015). SDG # 4 seeks to ensure that all children from any backgrounds have an
equal access to quality primary, secondary and post-secondary education (PSE). In this
section,, | will try to provide a picture of the TVET that how it is constructed, organized,
understood, and delivered globally. The definition of technical and vocational education and
training (TVET) has been taken into practice by UNESCO in 2000 by promoting TVET
programs with the main objective of preparing skilled workers for human development.
Whereas the world bank puts more emphasis on the human capital and economic prosperity.
Therefore, for human development and to secure good outcomes for the TVET programs,
environmental conditions, cultural and social contexts or settings must be taken into
consideration by the respective societies. In this regard, the following reviewed study-works
have touched upon various aspects of the TVET systems. According to the study of Ludwig-
Mayerhofer et al. (2019), TVET programs can be most successful when to support the youth
workforce markets combining education and employment as one of the main criteria of
achieving success of the TVET programs is the successful transition of the young people into
the workforce markets. Their study also contrasted the linkage between various ‘supply and

demand-side’ influences as well as their effects on vocationalization and work placement

8



procedures by the community. The study (Ludwig-Mayerhofer et al., 2019), provides an insight
into the underlying social processes leading to various vocational education and work-market
results when the success of vocational programs and policy is defined in terms of getting people

into work.

In similar connection, an important point has been highlighted in the research-effort of Bolli,
Oswald-Egg, and Rageth (2021) that the successful linkage of education and employment into
TVET programs can contribute greatly to address skill-mismatch challenges and to achieve
successful youth workforce market outcomes. Taking this into consideration, their research-
report stressed upon employing a dual vocational education system for the success of job-
market linkage and work-efficiency enhancement. The research (Bolli et al., 2021) proposed
dual system programs of education and employment connection though can have their long-
lasting effects, but these programs can prove less-progressive when the school-based
vocational educational programs have low enrolment percentage as this demands other
components as well for the overall improvement and success. Their research further elucidated
that the obstacles in the dual system of education and employment may be overcome by
engaging the actors to accurately train the students for job-market demands for economic

stability.

2.3.1. TVET for human and economic development

Despite stating the advantages of the TVET programs, the above-reviewed studies did not focus
the cardinal aspect of ‘technical and vocational skill development” which can contribute to get
several social and economic benefits. With regards to this, 21% century skills focus on
competencies, knowledge and transferable skills creating new avenues for occupational
categories and new employments (UNESCO-UNEVOC, 2018). Furthermore, these twenty-
first century competencies and skills also include critical thinking, flexibility, communication
and information literacy, collaboration, technological competencies etc (Stehle & Peters-
Burton, 2019) which are said to lead towards the human and economic sustainability. In
connection to this, report of UNESCO-UNEVOC (2018) also highlighted that shift in the 21
century development paradigm towards countries’ demographic changes, socio-economic
growth, labour-market trends and sustainable development, are the key elements that can help
driving the dynamic future of the TVET. And these high-levelled skills and increased global
competitiveness seem now become the important tools for economic development and societal
stability. Therefore, the countries are encouraged to focus on the TVET to respond to the

uncertainties and challenges presented by the enhanced change in global market that is
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characterized by the countries’ economic competition and high emphasis/focus on the skill
development (UNESCO-UNEVOC, 2018).

TVET learning can contribute to human development and to sustain the economic
development, as the primary objective of TVET education is to develop effective and
sustainable employable abilities in its learners (Omar et al., 2020, p. 613). This presupposes
that TVET can play a key role into the development of robust economy that can prioritize
technical and skill development require to improve productivity. However, from a human
development perspectives, McGrath and Powell (2015) elucidate that the outcomes of TVET
learning must not only be employed to earn income, but to add to the quality and capability of
the people’s life by contributing to social and political development. As TVET, according to
McGrath and Powell (2015) requires to be viewed as multifaceted mechanism including
regional, national as well as international aspects. In this connection, workforce market
demands high order of vocational and technical skills, which Ullah, Malik, and Khan (2017)
highlighted in their study by stating that international and national organizations and
governments of countries need to intensively invest significant amount in hands-on learning of
technical and vocational skill training for the overall development of the people, instead of

putting emphasis merely on the theoretical aspects of the vocational teaching and learning.

This notion has also been articulated by the report (World Bank, 2019b) which encourages the
governments to better care for their people by devising accurate reforms for the improvement
of the job-market laws and policies. The report also puts great emphasis on the value of multiple
different skills such as advanced cognitive and socio-behavioural skills which are required for
lifelong-learning and sustainable development. Given the significant role of TVET in shaping
and enhancing the skill sets need to meet the long-term technological, economical, industrial
and societal needs of the countries, TVET can attract the attention of the states and the
governments as an alternative education to address the challenges the societies confronting in
recent times (World Bank, 2019b).

2.4. TVET in Pakistan’s region

In accordance with the above-reviewed studies, much of the literature has also been generated
on the TVET programs and functionality in many countries worldwide. This section reviews
TVET systems of few neighbouring countries of Pakistan’s region, with some commonalities

of socio-cultural factors and on common economic, political and historical grounds.
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2.4.1. TVET in Bangladesh

In Bangladeshi context, technical and vocational education systems are to be said, produce low
level of employment results in labor market because of the limited provision of TVET at the
industry levels, and as Dewan and Sarkar (2017) reported that the weak linkage between
educational institutions and labor market is so prominent in Bangladesh that the TVET training
institutes are not able to fulfil the demands of the required skills of the labor market. Their
study also revealed that the Bangladeshi TVET system is underfunded which has made the
education system unable to address the everchanging requirements of the job-market thus,
causes this poor alignment. Their study also suggested that in order to enhance employability
among the Bangladeshi youth and to establish industries with jobs, the Bangladeshi
government needs to develop skill-acquisition programs by upgrading their current TVET

system.

Similarly, considering the skill-gap, the importance of the industrial attachment can play a
significant role in instilling the practical skills, information and better understanding in the
TVET learners for getting employment in any specific trade or profession. In this regard, TVET
programs in Bangladesh show little interest in developing policy-frameworks for promoting
skilled-trainees to participate in such attachments and this claim has also been supported in a
qualitative research conducted by Siddiky and Uh (2020) which identified the skill-gap
between the skills required by the industries and the skills offered by the country’s TVET
institutes. Overall, their research defined the skill-requirements for enhancing the
employability ratio as well as synergetic collaboration with the industries where these skills
must be developed through the TVET schools. Furthermore, sufficient conclusions of the
research (Siddiky & Uh, 2020) also defined that the industry engagement in designing and
upgradation of the job-market responsive TVET curricula, implementation of the dual-
structure TVET with a strong emphasis on the employable-learning must be included in
industry-institute collaborative policy-plan. Pursuant to this, non-availability of well-structured
or planned workplace learning for the TVET educated learners in Bangladesh reveals the lack
of collaboration between the TVET institutions and the industry (Dewan & Sarkar, 2017).

By reviewing the literature on Bangladeshi TVET system, the highlighted issues of weak
industry-institute collaboration and skill-gap, my research would contribute to the Pakistani
stakeholders’ understanding of the TVET, in effort to develop flexible TVET system, as

opposed to the Bangladeshi situation. Next section, now examines the Nepal case.
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2.4.2. TVET in Nepal

In the long history of TVET system in Nepal, the biggest challenge is the lowest ratio of female
representation in technical education (MoEST, 2018). This can be said a major obstacle to the
females’ access to the TVET learnings and limited capacity intake consequently hindered girls’
transition from school to work. In non-traditional TVET courses, with no or limited quotas
allocated for the female students, humanities has become a default choice of profession for
most of the Nepali females (MoEST, 2018).

The patriarchal society and prevailing traditional practices and beliefs against females in Nepal,
cannot be overlooked as these societal norms can intervene and operate at multiple levels to
hinder and limit the hopes, choices and opportunities of the Nepalese females. A policy-paper
by Paudel (2019) argues that lower investment in females’ TVET sector, unsatisfactory labour
market conditions and their mobility limitations affect females’ participation in TVET fields
both directly and indirectly. Study (Paudel, 2019) further unfolds that like other Asian
developing countries, Nepal too, is committed reach to the targets of SGDs by 2030. Hence,
the country is more focused to the SDG # 4 that stresses ‘inclusive as well as equitable quality
education for all’, explicitly emphasizing the need of quality and affordable TVET system to
substantially enhance the Nepali youth’s educational participation and to acquire relevant skills
for their future employability. His study proposed both the public and private institutions to
launch high-quality TVET disciplines to promote female-representation in the TVET sector
allowing them to complete the TVET courses which could further lead their employment
transitions. According to the study-findings of Paudel (2019), Nepal arguably needs to prepare
its youth as a skilled and a competitive labour-force through workable appropriate policies for
promoting equal gender access to the TVET that could substantially contribute to the country’s

economy and sustainable development.

What has emerged from the above-reviewed literature is that TVET in Nepal seems marked by
feeble policy implementations which requires gender-transformative strategies to improve the

unprivileged-group’s access to TVET learning. Next comes the Indian TVET situation.

2.4.3. TVET in India

In India, the predominant narratives of the TVET depart from an understanding that the country
can be said cladding with pronounced problem of public’s low perception for TVET. In this
context, the survey (Gupta, Saha, Sharma, & Jha, 2021) argues that TVET in India is viewed

as ‘second-class’ education and is often stigmatised as the last recourse for the low
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performers/achievers of the academia or for the people from the low-income backgrounds.
Thus, this conceptualization seems making the TVET sector relatively less attractive for the
families to send their females to TVET schools. Their research further argued that despite the
government efforts to boost the TVET sector, the situation remained same regarding skill-

mismatch, inappropriate material of TVET curriculum and gender-segregation.

Being a multi-ethnic country, the Indian government seems facing challenges of gender
unequal participation and access to the TVET disciplines, and this issue has been touched upon
in the research of Srivastava (2019). Examining the traditional patriarchal society of India, his
research elaborated that the rural females are characterised as caretakers of household tasks
and duties with minimum time and opportunities to enrol in the mainstream TVET education
comparing their male counterpart. Furthermore, persistent gender exclusion and inequities in
the TVET disciplines in tandem with the emerging social inequalities have immense
repercussions on the right to employability of the marginalized females of the country.
However, the current TVET system in India imparted through the ITIs suffers from multiple
deficiencies and demands a reformed TVET system endowed with equal employment
opportunities and most importantly institutionalised linkage with the industry for the
sustainable development of the country. Tackling this situation, the research of Srivastava
(2019) proposed the provision of appropriate social-security and reasonable job-market rules

and regulations in order to get equitable results.

Reviewing the above-listed literature, the identified issues of low public perception for TVET
and gender discrimination more or less, have commonalities with that of TVET system in
Pakistan, which will be further explored in my study as well as a common factor of Asian
patriarchal society. What follows next, is some more literature exploration regarding women’s

TVET participation from gender lenses.

2.5. Females” TVET representation from International perspectives

In the context of real world, the paradigm of the modern education seems developing globally
with given challenges and problems. This modern education can potentially provide people
with tools to resolve the given challenges and problems. It can also potentially help to conquer
the new heights, understand new ideas and concepts, reach new values and gain necessary skills
and knowledge. Without necessary obtained skills and knowledge, seems next to impossible to
achieve freedom thus the countries inevitably require to adapt to changes. It can be, thus,

imperative to promote and extend TVET disciplines among the masses without any
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discrimination. In comparison to the above reviewed literature and in accordance with the
framework for action to achieve the Sustainable Development Goals (SDGs), specifically on
education quality and TVET reforms and challenges, it has been found that despite significant
development and progress over the past few years, a more profound and persistent gender
inequality can be seen in postsecondary TVET where women participation is relatively lower
globally, and in both developing and developed countries and as compared to males, females

are less likely to participate in TVET technical programs (Rosa, 2017).

With regards to women’s low-participation, the same notion has also been further documented
in the research-paper of (F. Khan, Aradi, Schwalje, Buckner, & Fernandez-Carag, 2017) on
Gulf States, uncovered the potential blocking-stones which continue to reduce females’
representation in the TVET as well as employment sectors. Their job-market analysis
documented that despite obtaining technical and vocational trainings, the completion rate in
TVET disciplines is significantly low for many of the women. Scarcity of technical-education
opportunities and options, biased TVET curricula, stereotypical social-norms and job-related
gender segregation are the reported deterring factors of the research-investigations of F. Khan
et al. (2017).

F. Khan et al. (2017) reported claims of females’ low enrolment in TVET educational
attainment for development in the Gulf States, in terms of participation and access in TVET.
Their work shows that there has seemingly been a serious concern among the stakeholders,
policy makers and researchers to ensure an equitable and equal participation of men and women
learners for some time. This is reflected in the international framework like the Sustainable
Development Goal (SDG) # 4.3, that commits to ensure the provision of the provision of “equal
access for all women and men to affordable and quality technical and vocational.......

education” (UNESCO, 2015, p. 20).

Similarly, regarding female-learners’ representation in the TVET ICT digital disciplines, Wong
and Kemp (2018) while interviewing digitally skilled teenagers in UK, discovered that despite
technological advancement, female-learners’ lack of aspiration to place themselves as future
developers in digital spheres, is still a matter of great concern. Additionally, the exploratory-
study of Wong and Kemp (2018) sought to comprehend that how gender identities and gender
discourses interacted with the digital aspirations and career pathways of the teenage learners.
Their study findings elaborat