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ABSTRACT

This study addresses the implications of sportdfrelopment. It focuses on how sport and
Physical Education (PE) programmes are being useatidressing HIV/AIDS in Zambian
under-served community schools. It, however, takés consideration, the contextual de
facto of the target groups where these programmesntglemented. The study argues that
local contexts have a direct influence on thes@nammes. Thus, different stake-holders in
the programmes ought not to overlook this schoothought. Among the contextualised
realities in community schools is that, there avedesirable facilities that may fully support
such programmes. The learning environment is nataaglucive as one may expect, and
naturally these schools are somehow neglectedégdhintry’s political powers. The schools
do not have enough qualified teaching staff, a j@erob which stake-holders appreciate. On
the other hand, poverty and unemployment leveltheanwider communities hosting these

schools highly influence the outcome of the progreas in question.

The study reveals that awareness and knowledgd\WADS among participants is present.
The use of sport and PE in disseminating HIV/AID&aeeness information is working. But
other factors as indicated above bring to the fabféerent dynamics that stand as challenges
to a much significant result. The study also resgahat the “Kicking Aids Out” (KAO)
activities, particularly the actual sessions with target groups are even more effective. They
form a good platform for sustainable behaviour fation and change among participants.
However, leaders of the programmes at all levelstrbe well informed of both the global
and the contextual HIV/AIDS issues. The desirelént a bigger share in the implementation
of HIV/AIDS education through sport and PE actedtihas seen the introduction of many

leaders in advance of capacity to understand fthigiy responsibilities.

The study concludes that by seeking economic prewesler-served communities may result
into well developed community capacity that couldtuon local challenges. The study shows
poverty, economic and gender inequality, unemploynand other negative socio-cultural
beliefs to have highly contributed to the spreadihgllV/AIDS. The subsequent pressure to
survive a day seems to have made the HIV/AIDS sdnaworse. Programmes whose
outcomes do not reflect immediate survival aretakén as serious. As such, more attention
should be given to under-served communities by ey them with monitory and material

resources, if the high prevalence rates of HIV/ABEsmission are to be intervened.
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1. INTRODUCTION

HIV/AIDS is a global concern. Young people accotortnearly half of all new HIV/AIDS
infections worldwideln sub-Saharan Africa, there are 3.2 million yoyrsgpple living with
HIV/AIDS (WHO 2008). The economically poor citizersse the worst affected (Avert,
2009). Against this background, governments and non-goaental groups alike have been
overwhelmed to mount, massive campaigns to eddicatecitizens about the deadly disease.
Different means of mitigating it are being tried different parts of the world, especially
among the economically challenged populations.dmBia, sport, Physical Education (PE),
play and other fun physical activities are beingdus the poor communities and community
schools catering for the under-served childrena asetaphor to intervene in the HIV/AIDS
problem. This initiative falls within the contempoy methods of sport for development,

hence triggering the current study.

This chapter explains the reason why this particstiady that explores how sport and PE is
being used in trying to reduce the rate at whict//AIDS is spreading was initiated.

Succeeding this introduction, the chapter presémstatement of the problem and followed
by the objective of the study. Further, the chaptevases the study by putting in view, the
main task of the study. This is coupled with subgjions that make it easier for the task to be

realized.

1.1 Statement of the Problem
| have come across a few studies in developmemugffr sport initiatives, particularly

HIV/AIDS through sport and other physical activiti¢However, to the best of my knowledge,
most of these studies have either been done coghplaitside the school or entirely within
the school setting. But in the case of this studgve considered both the school setting and
the wider communities in which a target schoolasthed. In other words, | have approached
this study with a conviction that the learning eomment is not limited to the confines of the
school but even beyond, into the wider communitgaifst this background, | have taken
Darnell and Hoem (1996) as my frame of referencenmney argue that the character of a
school is to a larger extent shaped by its widetrenment beyond the formal systems. In
essence, the study explores the physical and smriditions located within the formal school

setting in relation to the contextual realitieghe wider community in which members of the



school live. The idea is to explore whether thevabtwo perspectives (school and wider

community) contradict or engage each other.

However, many difficult questions arise when ttasuie specifically concerns under-served
community schools. Due to the foregoing, this stiabuses on the under-served community
schools located right in under-served communitied eatering for under-served children.
Under-served communities in this regard are the peaghborhoods or slums with limited
basic social structures and resources which conuldve its capacity to fulfill its aspirations.
In addition, under-served communities equally hesleools with similar characteristics as the
wider communities hosting them. That is why theiésgr contention is that: what could such
schools (considering their internal and externalirenments) characterize that could either
promote or hinder HIV/AIDS education through spartd PE programmes? On the other
hand, a few studies as indicated in the literaten@ew chapter show that with the right
conditions, sport is able to make a good mediumoutdin which important information can be
delivered to the intended target. In turn, the éted persons should be able to positively
utilize the new knowledge for a better living. Bubat are these right conditions and how are

they determined?

In order to meet the objective of the study whisHully explored in the next sub-topic, a
main question was first of all formulated. This wagsequently followed up by redefining
the main question into more specific sub-questitins. with the aid of these more specific
sub-questions that a journey by a way of an inquity the problem of study began. Below is
the objective of the study that gives more lighttlois academic project.

1.2  Objective of the Study
Considering the foregoing, the objective of thisidst seeks to gain a deeper and

comprehensive understanding of some socio-dynaatiptay. That is to say, how contextual
realities (i.e. social and economic challengesgiolntg in the poor under-served community
schools and the surrounding communities hostingntladfect the outcome of HIV/AIDS
education. This is specifically the HIV/AIDS eduocat taught through the use of sport and PE
programmes. Part of the objective is to also explmw this education package is eventually
applied to the wider community with the contextclahllenges therein. However, in pursuit of
meeting my study objective, | formulated the reskauestion as follows:



1.3  Main Research Question
What are some of the factors that might affect ANJ'S education delivered through sport

and PE programmes in selected under-served comynsiciitools located in under-served
communities? (This takes into consideration, thermal school learning environment and

social systems in relation to the wider communitiesting the respective schools).

Nonetheless, to make the study more practical ttedake, the main research question was

narrowed down to the following sub-questions:

1.4  Sub Questions
* What are the most significant contextual realitiethe selected communities and how

do they impact the lives of the local people iratiein to the programmes in question?

* How are programmes of HIV/AIDS through Sport andiialemented in the selected

schools?

 How do the NGO'’s that use sport and other physacéivities to educate people on
HIV/AIDS improve the quality of HIV/AIDS educatiothrough sport and PE?

* What are the challenges and opportunities for HI2/@ information flowing from

the school into the wider community?

However, to find answers to the above questionglearly set rationale that provides
experiential and academic motivation for undertgksnch a study may be vital to consider.
Below is the rationale to the study.

1.5 Rationale of the Study
Both the natural and the social sciences have gkyeeported on issues associated to

HIV/AIDS, but this has mostly been seen throughlémses of the medical personnel (Baxen
and Breidlid 2009). This could be the more reasdty wuch studies rarely take up other
underlying factors. These are factors such as p#toces, contextual experiences, knowledge
and the realities of affected individuals and comities. This study is an attempt to present

contextual realities and experiences of affecteaplgefrom a rather sociological perspective



rather than a medical one. In this regard, theystooks at HIV/AIDS to be a disease that is
undermining both human and social development (G&th@003, Baxen and Breidlid 2009).
As such urgency of mitigating it ought to overrithe talk about the difference between HIV
on one hand and AIDS on the other .Contextual trealiespecially in the poor and under-
served communities indicate that this talk has muable meaning as HIV/AIDS is
experienced differently. Baxen and Breidlid (20Q%¢ite that “this brings with it, new
challenges of how the disease is perceived, expsxte understood, responded to and

researched among different groups within and aarossnunities”.

Against this background, this study addresses Ht¥hand AIDS as one. Hence it addresses
HIV/AIDS as the target communities experience @rgeiving it as a disease. | chose to focus
on under-served communities because research fdsrex in Chapted) shows that this
group is more vulnerable to HIV/AIDS as comparedtber groups. Actually, this is what
should motivate a very strong focus on interverstidhat address prevention in such
communities. However, my specific attention onuke of sport and PE programmes is a way
of bringing to the table, other relevant and felasibays of addressing HIV/AIDS, especially
when it concerns under-served communities. A gbetew from UNICEF (2004:16) gives

some food for thought before the actual exploraima the subject is done:

He was once a professional football player. NowChainda, one of Lusaka’s poorest
compounds, coach Benson Lwenge wants childrenaw kimat AIDS kills. Four days
a week, the children of Yasheni Community Schgekl 8 to 14 years, flock to a make
shift sports ground in a field of overgrown graabout half a kilometre from their
school. Most of them have no sneakers or sportsiHICEF 2004:16).

In addition to the foregoing, | have a versatilespaal motivation for writing this thesis. |

have for a long time been working with children gmuliths in disadvantaged communities.
As a teacher of sport and PE at St Patricks Gitimmary School in Lusaka, Zambia, | taught
children of different economic backgrounds. | taugldren who lived in the sprawling slum

areas of the city. The school attracted such danildrecause it was partly run by the Catholic
Church and partly by the government. The churclean@ while gave alms to disadvantaged
children, hence the overwhelming number of disathged children in this school. | had also
an opportunity to volunteer at a neighbouring comityuschool to teach sport and PE in my
free time. This community school was entirely runthe Catholic Church and had 100%
children from the slum areas of Lusaka. This gaeeam insight of how a community school

operates.



Later on as teacher of sport, | volunteered to workthe EduSport Foundation in my free
time by offering my expertise in working with chih from under-served communities. In
the process, EduSport engaged me as Programmetddioecfull time basis. This initiated
my interest in the EduSport’s way of working withder-served communities. Hearing the
voices of under-served children right on the growidere it is all happening gave me the
courage to embark on this study. Actually, choosjuglitative methodology in this study was
influenced by a thought that it would help me foounsthe perspectives of the affected people

and it could give some value to their voices.

In recent years, there has been an increase irffothes on the devastating effects of
HIV/AIDS especially on poor communities. Thus, |nealer HIV/AIDS prevention
programmes targeted on the poor to be of greatitapce to development work. At another
level, sport and other fun physical activities beeng highly recommended to be integrated
into the development agenda. The United Nation®32@or example, has in recent years
considered the incorporation of sport as a usefll in programmes involving development
and peace such as the Millennium Development Gdaale to the forgoing, | feel it is
worthwhile to contribute to developing tools forwnevays of developing and sustaining
awareness, attitudes and positive behaviour imtfeeted communities. However, this should
be done in a courteous appropriate manner anddingaio the locally accessed needs of the

affected people.

| also did a study module titled "HIV/AIDS and Salcldentities™ at the University of Cape
Town as part of this academic programme. This redmphasised on the contextual
realities of different social groups affected byWWAIDS. This indeed helped me to choose
the focus for my field work. Before | present theerview of the whole thesis in the next sub
topic, | wish to state here that my hope is to gbate to the already existing literature on the
role of sport and PE in HIV/AIDS prevention. Ths specifically among the poor under-

served communities whose contextual factors madwm thulnerable to HIV/AIDS.

1.6  Overview of the Thesis
The aforementioned introductory chapter is sucagdmlea contextual background chapter

within which HIV/AIDS education through sport an& Brogrammes is situated. The chapter



further outlines the HIV/AIDS situation in Zambiaarticularly Lusaka. It also elaborates the
insights of the under-served communities and thenoonity schools. In addition, it

highlights on the different stakeholders in thehfigagainst the disease and the baseline
situation of affected communities and institutiohgstly the chapter shades light on the

actual research sites where the primary data wected.

Chapter 3 presents the methods through which the fd& this study was accessed. It
mentions some beforehand information the reseatwder about the field of research before
embarking on the actual study. It further highlglun the research paradigm and design
before explaining the case study and the qualdatisearch means of collecting data.
Primarily, interviews, document analysis or revieamsl observations have been explained. In

conclusion, the reflexivity and the research ethiage also been discussed.

Chapter 4 is all about literature and the theoaéperspectives bordering this study. Relevant
theories and concepts contributing to the undedstgnof this study have been discussed and
explained before being used in the analysis offitdings. The influence of sport and the

impact it may give to different social contexts la#so been presented.

Chapter 5 duels more on the analysis of the resdardings and is an extension of the work
that began in the field. This chapter brings ifie $tudy, the voices of the participants, that is
to say, pupils, teachers, and parents alike. Theesoof the participants as they experience
their contextual realities are combined with thesrand other concepts. In the beginning, |
shade more light on the relationship existing betweommunity schools and the Zambian
government authorities. | discuss the challengdectaig both parties as it concerns
HIV/AIDS education through sport and PE. Secondlydiscuss contextual realities as
experienced by other participants in the studyegand to HIV/AIDS and the local context in

which it is situated.

Chapter 6 is the conclusion of the study and strteeanswer the research questions. It tries to
pull the whole study together by establishing tlkeeet to which the theories and concepts
used have been relevant to the progression of tindy.slt also brings into limelight,
recommendations related to the study that coulditaé to future developments and follow-

ups.



1.7 Chapter Sum- Up
This chapter introduced the tenets of the curreidysby presenting its brief background.

After that, a statement of the problem to the stwdg explored before the main objective of
undertaking this study was fully explained. Parttloé objective was to gain a deeper and
comprehensive understanding of how contextual treslicould have an effect on the

HIV/AIDS programmes. These are HIV/AIDS programmessented through the use of sport
and PE in under-served community schools and tespective poor communities. Later on,

the chapter highlighted the main and the sub questto the study before presenting the
rationale behind. Lastly the chapter presentedyémeral overview of the thesis. That is, how

the entire written work has been formulated on pape

In the next chapter, the contextual backgroundhef gtudy forms a basis from which the

whole study springs. The chapter moves from theggno specific narrative information.



2. CONTEXTUAL BACKGROUND

This chapter presents some background informatimutaZambia in general and about the
research sites in particular. Although the chapighlights on the geographical aspects of
Zambia such as population size, geographical posdnd the distribution of settlements, it
specifically explores the social and economic statfi the country. It explores how the
foregoing is linked to the education sector and H¥/AID problem. The chapter also
presents some challenges brought about by genéquatity and how this is related to
HIV/AIDS. The sports structures in Zambia are asplained, this is coupled with how PE
and other sports related programmes are implemeantethools. In the end, the chapter
focuses on Lusaka province as the general sitthéoresearch and the challenges there in. It
also gives details of the actual research sitesthedoeople involved. The challenges and
other important information related to the studg atso highlighted. Succeeding this brief

introduction is the general picture of Zambia inuashell.

2.1 Zambia in a Nutshell
Zambia constitutes a large part of Central and I8t Africa with a total area of 753,000

(Table 1) square kilometers. It is one of the caaatin Africa that is completely landlocked
with 8 different neighboring countries. The lasii@él national census in 2000 estimated the
population to be at 9.9 million. However, the patigdn is estimated to have increased
significantly 7 years later, based on a 2.9 anm@bulation growth since 2000. The
population was by December 2007 estimated to b&2a#25 million (Bank of Zambia
Country Profile 2009, Table 1). About 62% of thepplation lives in the rural areas and only
48% lives in the urban (Table 1). However, the éatgurban settlements are concentrated in
Lusaka and Copperbelt (CSO 2003). Women make up 80D%e total population. The
population is unevenly skewed with children in #yge range 0 — 14 making up 46.5% of the
total population (MOE 2008). This has an effecttba social and economic status of the

country as reported below.

2.2  Social and Economic Status

Poverty levels have increased in the last yeais thg government’s official figure of 69.2%
in 1996 to 72.9% in 2006 (CSO 2008). The IntermatidMonitory Fund [IMF] (2007) on the

other hand, estimated that in 2006, 64% of ZamHiaad below the poverty line of one US $



dollar per day and 51% were considered to be liimgextreme poverty. By 2007 the
estimated figure of people that lived below the groy line rose to 80% (CSO 2008, UNDP
2007) as Table 1 below shows. In addition, unenmmpkayt levels continue to go higher. In
2007, 16% of the 4.9 million persons available ngage in the labour market had no access

to employment, hence were unemployed (CSO 2008).

The poverty levels in the country have been attetiuo failing copper prices on the world
market in recent years. Copper has been Zambiais emnomy stabiliser in both the pre
and post independence times (Table 1). BBC (200@dicates that “in the late 1960s,
Zambia was the third largest copper miner afterUhéed States of America and the Soviet
Union.....but the world copper prices collapsed i3 %aving devastating effects on the
economy of Zambia that largely depended on it”. Wweld economic clamp of 2008/2009
has worsened the already struggling Zambian econBoryexample, thousands of miners on
the Copperbelt have lost jobs due to the globagsion that has forced at least two mines in
Luanshya and Kitwe on the Copperbelt to close dd#emdreds of the redundant employees
of the two affected mines are now heading to Lusaith a hope of finding an alternative
income in the formal or informal sector (Times o&n#bia 2009). This situation has
culminated into increased populations in the unmd@hand under-served slum areas of
Lusaka and the Copperbelt. The gross national iecBNI) and the gross domestic product
(GDP) stand at US $800 and US$ 410 per capita césply, refer to table 1 below.

Table 1: Basic Statistics, Zambia

Zambia In 2007

Area 753,000 sq. km

Population 12.2 million (approx.)
Urban population 4.8 million (approx) (38 %)
Rural population 6.4 million (approx) (62 %)
Population living in poverty (<US$1 per day) 80 %

GDP per capita US$ 410

GNI per capita US $800

Main exports Copper, Minerals

(Source UNDP, 2007)



This table (Table 1) presents some statisticsdhatelated to the study. Note the population
living in poverty as at 2007. It indicates that 8@%the population is living on less than one
US$ dollar per day. Below is the link between tbantry’s economy and education.

2.3 Thelink Between Zambia’s Economy and Education
In the education sector in Zambia, poverty marsfesself in several ways, the most

significant ones include: low enrolments, low pexsgion rates, high dropout rates and poor
performance of the learners (MOE 2007). Other factpite evident in education include ill
health among the teachers, the pupils and otherteamhing players in the educational
system. There is also lack of motivation and lihiteesources for parents to send their
children to school. On the other hand, there isdewender gap because of choices parents
have to make in the context of poverty and cultpraiciples on who should be sent to school
between the girl and the boy child. In similar omtstances, Post Newspaper (2009:15)
reports on a girl whose cultural background isradtance to her progression in school, she
narrates that “l am a Zezulu by tribe and outw®el does not allow us to complete school,
we are only allowed to reach the tenth grade, hacktafter get married or start a business”.

The foregoing could be attributed to the econometfave of the family, some families may
look at school as a hindrance to family produggiviitence prioritizing informal income
generating activities or simply marriage (for girla place of school. Ansell (2008) in a
related perspective writes of a rural Bolivian ¢ritvhere all children above five years are
expected to contribute to household survival, dreartwork that includes food preparation,
child care, weeding, planting, harvesting and atfmer work that can be crucial to the family
income. In such a situation, school becomes secgnddile survival remains primary. This
could be attributed to the principles of Maslowtdiin Maslow and Lowery 1998) when he
talked about the human hierarchical needs. Foodnthaand shelter for example must first
be met before one starts to contemplate on sed&pstvhere schooling may be situated. This

actually brings in the issue of HIV/AIDS and otlotiallenges in Zambia as explored below.

2.4  HIV/AIDS and other Challenges in Zambia
Zambia has one of the world’s most devastating HIMS epidemics and it is one of the

countries of the sub Saharan Africa worst affedigdthe epidemic (National HIV/AIDS
Council 2006). Estimates put the prevalence rabsecko 16% among the 15-49 years age
10



group and about 1.1 million Zambians are infectath idIV/AIDS (National HIV/AIDS
Council 2006, UNAIDS 2009), refer to table 2 beldvore than one in every seven adults in
Zambia is living with HIV and life expectancy arthi has fallen to just 42 years (CSO 2008).
This could be attributed to the rate at which HNDS has continued to engulf the country.
Against this background, different steps to curb tlisease have been made and in 2001
Zambia was one of the 189 members of United Nat(éeseral Assembly Special Session
(UNGASS) that signed a declaration of the commitintertake action on HIV/AIDS (NAC
2008) in the areas of leadership, prevention, rmeat care and support, reducing
vulnerability and upholding human rights (NAC 200®) 2004, President Levy Mwanawasa
declared HIV/AIDS, a national emergency and proohiseprovide free antiretroviral drugs
to 10,000 people by the end of 2004 (Avert 2008}teL in 2006, the unprecedented impact of

the epidemic on Zambia continued and made thertheister of health to regret that:

The HIV epidemic has been with us for almost two lbalf decades, during which

period we have continued to experience its unpreaisd impact on all aspects of our
lives. Since mid 1980s, AIDS epidemic has claimeuditeds of thousands of lives; it
has caused many youth and children to be orphamedim many cases homeless; it
has eroded and weakened our socio-economic systechshanged our way of life.

The reality of HIV and AIDS is no longer an issdelebate, but a painful challenge
that has been felt, and continues to be felt bynalambia.

(Angela Cifire Minister of Health: NAC 2006:5).

However, the scenario in Zambia is that HIV/AIDSnsre prevalent in the two urban centres
of Lusaka and the Copperbelt as compared to rwpllations (Avert 2009). But a point
worth noting is that, the most vulnerable peopléhtoepidemic are the poor in the rural areas
and in the urban slums who are least able to prébemselves from HIV/AIDS or to cope
with the impact of it. The National HIV/ AIDS Steggic Framework 2006 — 2010 (2006:2)
hints on this concern in the following quote: “Asich as poverty makes people vulnerable to
risky behaviors for HIV, the loss of the main ina@marner or earners in the prime of their
lives due to HIV/ AIDS is pushing many familiesanpoverty and the cycle repeats itself”.
This framework (2006) goes further to state tha HWV/AIDS epidemic is as much a
development concern as it is a health concern Isecdus making the poor poorer hence
becoming even more vulnerable to HIV/AIDS. Althoutje HIV/AIDS epidemic has spread

throughout Zambia and to all parts of its societyme groups are especially vulnerable,

! Levy Mwanawasa died in office as President of Zanthiring the course of my data collection on thH2df9August 2008
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observes Avert (2009). Avert (2009) notes thatngpwomen and girls in economically poor
situations are most affected by HIV/AIDS. Currerdlyout 560 000 women aged 15 years and
upwards are living with HIV/AIDS according to UNAB(2009), see Table 2 below.

Table 2: Basic HIV/AIDS Statistics, Zambia

Number of people living with HIV/AIDS 1 100 000
Adults aged 15 to 49 prevalence rate 15.2%
Adults aged 15 and up living with HIV/AIDS 980 000
Women aged 15 and up living with HIV/AIDS 560 000
Children aged 0 to 14 living with HIV/AIDS 95 000
Orphans due to HIV/AIDS aged 0 to 17 600 000
Deaths due to HIV/AIDS 56 000

(Source UNAIDS 2009)

The table shows some HIV/AIDS statistics in ZamiNate that the number of children and
youths infected and affected by HIV/AIDS is quitarening and needs an immediate
intervention. On the other hand, children and lgeubsing their parents due to the disease is

so high, as shown by the table above (Table 2).

Apart from the above statistics, the HIV/AIDS prirace is also of great concern especially
among persons between 15-49 years. The graph b@lgure 3) indicates HIV/AIDS

prevalence in Zambia from 1990 to 2007 among thesgroup. UNAIDS (2008) categorizes
this age group as the most productive citizens amiia, especially in terms of income

generating activities such as employment and d#meily income activities.
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Figure 1: HIV/AIDS Prevalence 1990-2007, Zambia
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Source: UNAIDS/WHO, 2008

The graph shows stability in HIV/AIDS prevalencerfr about 1994 to 2007. This has been
attributed to behavioural changes (UNICEF 2009wEVer, Michelo, Sandgy and Fylkesnes
(2006) write that efforts to sustain the proces$etiaviour change in some segments of the
population in Zambia remains a challenge. For exampme behaviour change identified
among the most deprived groups comes with chalkenfisustenance. Due to their economic
and social situation, deprived groups end up emggigi risky behaviours that do not promote

behaviour change as the following subtopic explores

2.5 Sex asa Means for a Living

Young women in Zambia typically become sexuallyivactearlier than men, in some
situations at 17 years they already have a partmegverage five years senior (Zaccagnini
2009). In under-served and neglected slum areatusdka and Copperbelt, 17 years may
even be on a higher side, girls in the slum arleasdre also poverty stricken start indulging

in sex for survival as early as 14 years, evennlSome situations ( Post Newspaper Zambia
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2009). Zaccagnini (2009:1) in her article writeattdesperate people will inevitably turn to
risky occupations such as migrant labour or sexkyse notes of a common saying among
under-served poor women and girls in Zambia thasdike: "AIDS may kill me in months or
years, but hunger will kill me and my family tomow". Women and girls are more affected
by the hunger situation in the country. This mayaltebuted to certain contextual cultural
norms and customs found in Zambia (the followindp sinapter will highlight more on
this).On the other hand, survival options for wonadro are not in formal employment are so
limited as compared to their men counterparts wdro ance in a while find some classified
daily employment in the heavy industries. Soméhese challenges by girls and women could

be connected to local gender and cultural perspectas explored below.

2.6 Gender and Cultural Perspectives
Even if both men and women work hard for basic isatvof the family, women have a

bigger role of caring for the household. However,Zambia today, especially in cities,
women work untraditional roles like working in aféis, working in heavy industries such as
the mines, and holding numerous other influentiasifoons, including positions in
government and the military. But there is a siguifit gap between these women in influential
positions and the women languishing in the poomslwf the cities and in the rural villages.
In the rural villages and the urban slums, pathgris more visible and remains the dominant
socio-cultural norm although it cuts across ethgroups, livelihoods, rural and urban
communities, and literate and non literate (Kell994, UNICEF 2009, MOE 2008).
Patriarchy influences personal relationships, intra-househioligractions, and it guides
responses to povertiycluding informing national strategies and pol&c{®/orld Bank 2004).
The pervasiveness phtriarchy determines daily interactions betweeteraad female with
males (with more resources) taking advantage ofafesnthat have become victims of the
system. For example some males could have a chainl friends that offer sex in exchange
for care and support because women have limitetbrogpt This is the more reason why
Simwapenga-Hamusonde (2003) singles out the probferarly pregnancies in Zambia to be
promoted by multiple factors such as poverty andrparessure. Other factors include
pressure from elderly men who usually force girgoiunprotected sex in exchange for
material things or money, or simply lack of supsism and knowledge Simwapenga-
Hamusonde (2003).
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In the village, a woman's day starts with sweepind cleaning, followed by the collection of
water, often from long distances .In the slums loé tities, a woman’s day starts by
wondering about how her children will survive theydn terms of food because the home's
food basket is a responsibility of a woman. Manymeo in the slums of Lusaka and the
Copperbelt buy and re-sell different merchandisthatlocal market places or at home. The
merchandise varies from vegetables to second héotes, depending on the available
market and source. The washing of clothes (usimg bhands) and the preparation of meals
are also done by women. The primary responsilditychildren too falls to women, although
older siblings are expected to help out with theseres while males are socializing with
friends and family, usually over a beer. Women tendocialize when they are doing chores.
In the slums of the city, both men and women temchave an equal responsibility of
organizing family income although men tend to hawast of the power over the income (if
any). Due to extreme poverty levels, it is common some men to desert their families
leaving women to care for the siblings. The HIV/ARnd other social problems have also
claimed lots of men’s lives in the slums, leavingmen as sole providers for the families.
Owen (1996) claims that in Sub- Saharan Africa,atfects of the epidemic on the families of
victims (mostly men) have been catastrophic. And kfas left women as sole supporters of

their families, including the sick and dying chiédrand other dependants.

There has been a great attempt to gain greateremte for women's rights, but it proves
difficult to incorporate programs that change triadial beliefs. For example, a man who
wants to marry has to pay Lobdlan form of money or livestock to the family of tigérl or
woman he wants to marry (Scott 2006). The Lobolzoissidered compensation to the family
for the lost services of the girl or woman. Howeven the hand, some community based
women's groups with the help of local and inteoral NGO’s work together in collective
programmes that could benefit them economically the micro-finance system. This is
hoped to give women some financial gain and a vimdhe family's money matters that is
characterised by pervasive gender-based inequaddydiscrimination against women (World
Bank 2008). The socio-cultural norms in Zambia gale favour men in terms of decision-
making, sharing responsibility and general econoraloation for the family (Eckman 2007).
This also affects the ability of women to influeraoed participate fully in matters that affect
their direct living. It has actually contributedwmmen having a very low cultural and socio-

2 This is a traditional Southern African custom veiigrthe man pays dowry to the family of his fianfareher hand in marriage (Scott
2006)
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economic status compounded by gender-based dispafiickman 2007). These disparities
are more significant iproperty rights, limited access and control overdpictive resources,
polygamy and education (Eckman 2007). This positbrwomen has also made children
mostly dependant on women as their sole bread wsntoe have limited opportunities for
formal schooling. Hence, the mushrooming of undgwresd community schools as explored

below.

2.7 Under-served Community Schools
Due to lack of government’s provision for essenbiasic services to the slum and other low

cost areas as these areas are never on theirtytist;j local people have resorted to finding
their own alternatives for such basic needs asashbealth centres etc. The slum dwellers
are doing this in a desperate effort to try androwp their lives and creating better conditions
that could support a meaningful living. Fukuyam98) writes that people are capable of
both perceiving and judging the condition of tHaies, that people have the will and capacity
to plan together following these judgments to cleatit condition for the better. In Zambia,
poorly served communities, just like the high cominmunities have realized that school for
their children is important. As a result, theseemserved communities have come together to
build schools of their own on self-help basis,mies with support from different stakeholders
such as the Non-Governmental Organizations (NG@®&king in the area. This is similar to
the Kenyan situation as Onsomu, Mungai, Oulai, 8Enknd Muijidik (2004) reports that in
Kenya, community schools are built and maintaingddmmunities who are also responsible
for paying teachers / volunteer allowances and cogrteaching / learning materials and
other running costs. The community school phenomeisowell pronounced in urban
informal settlements such as slums because of deifinam those that cannot afford formal
education in public / government schools. Orphams$ @ther vulnerable children make the

populations of community schools as explained below

2.8 Orphans and other Vulnerable Children in Community Schools

Community schools tend to have a natural enrolneér®rphans and Vulnerable Children
(OVC's).This is amplified in the following quotatidhat defines a community school:

A school which is established in and run by a comitywhich indicated the need for
a school to cater for the less privileged childrenMany of these children are girls
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and many are orphans, who for socio and econonasars have never been to school

or have dropped out school at an early agdumba 2002:8)
Community school in Zambia is currently being usesl a term for initiatives in basic
education that are initiated by local communitiather than by the central government to
cater for the underprivileged children (MOE 200If).line with Mumba (2002), USAID
(2005) reports that the impact of the HIV/AIDS egic in Zambia is one reason cited for
the growth of community schools. The populatiorogfhaned children grows as more and
more adults succumb to the disease. More than 80@Ghildren (see Table 2) have lost one
or both parents. Schools have to address the rdeiti®se alarming numbers of orphaned
children, and community schools have helped providkle options in ways that government
schools have not (USAID 2005). However, accordiagat CARE Zambia study (2005),
approximately 500,000 orphans were enrolled indashools in 2005. In 2007 orphans
accounted for 13 percent of the government schinolesit population and almost a third of
community school enrolment (MOE 2007). USAID (20@8%0 notes that the HIV/AIDS
epidemic and the fiscal crisis confronting the doyiover the past 15 years represent two
notable factors contributing to the acceleratedvginoof community schools in Zambia since
the early 1990's. In addition, community schools akso refer to community participation in
issues of especially school for children whose supfpom the government is either limited
or non-existent at all (Mumba 2002). Mumba (2002g further to report that mostly in
urban areas, community schools can be seen asvantems by agencies whose
constituencies are the poor, children of HIV/AIDSfeated families, orphans and
disadvantaged girls. The next subtopic highlighesegally on the sporting infrastructure in

Zambia and how the situation connects to the custerly.

2.9 Sport Infrastructure in Zambia
Apart from the Church and political rallies, spart Zambia is a powerful crowd puller.

However, the majority especially the old, only gnparticipating in sport as mere spectators
rather than active participants. Children and tbetly on the other hand get actively involved
when an opportunity presents itself. For this reagbe government of the Republic of
Zambia has attached great value to sport as a fayokocial, economic and political
development (Ministry of Sport, Youth and Child R&apment [MSYCD] 2005). Some of

the popular sports activities include football, kegtball, volleyball, boxing, judo, karate and
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rugby among the medium income group. Among the lmglome group, golf, badminton,
swimming, tennis, motor rally, polo and squashramee popular. However, the low income

group mostly engages in football and netball foydoand girls respectively.

Zambian indigenous traditional games like 1Saad Ichiyengdare also popular among the
low income group especially in the slums and thelrareas (Kakuwa 2005). Past time
swimming is equally popular among the youth in art#®t have rivers and lakes although
most of these areas are too remote, too under a@matlfor these youths to graduate into
mainstream professional swimming (Post Zambia 20B0) the sports enthusiasm generally
is across all ages, social class and gender. Hoywve football that tops the list of favourite
and most popular sport, especially after the 199Bd® air disastér (Scott 2006). Scott
(2006) observes that in the slum areas childrensaes improvising footballs with home
made balls made of plastics and strings usuallyggidrom uncollected rubbish heaps. These
children play football on any available open spiamoduding on less busy motor vehicle roads
in their communities. The Zambia national footlahm is the official soccer team of the
country and it is the most popular of all natiotedms of various disciplines (Scott 2006).
This team is regulated by the Football Associat@inZambia (FAZ) and has received
significant support from the central governmentampared to other national teams in other
sporting disciplines as at 2009. However, the NeticSports Council of Zambia (NSCZ) is
the controller of all sports activities in the ctrynand above it, is the ministry in charge of
sport, youth affairs and child development (MSYQID).

The country generally has very few conventionaktspfacilities with most of them in Lusaka
and the Copperbelt (MSYCD 2008). This means thiatha big national and international
sports events are held either in Lusaka or Copjierhaking other areas completely sidelined
where important games are concerned (NOWSPAR 20@8)ever, even if the available
sports infrastructure is found in Lusaka and th@pgeobelt , most of it is found in the high
class low density areas that are usually quitefrtan the masses that live in the low class

high density areas (Walubita 1990). The under-sersiim communities are the most

3 Isolo is a tradition past time game originatingiirthe northern part of Zambia. It is played by bon and women using special seeds or
stones which opponents try to capture. It is playe a metal or wooden board partitioned into svahambers, 6 to 10 participants can
play the game at the same time (Gray 2007)

“ Ichiyenga is equally originates the northern paambia and is played by both men and women. Seedmall stones are used played in
small circles that are drawn on hard surfaces, B®tparticipants can play the game at a time. (KakR005)

® A tragedy befell the Zambian national footballnteahen the military plane carrying the team to $ehéor a 1994 World Cup
qualification match crashed in the late evening©fpril 1993 off Libreville, Gabon, killing all ohoard. (Scott 2006)
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neglected in terms of sports facilities. In thenslareas of Lusaka urban for example, there is
barely any space for a sports facility, thus,akmack yard spaces at churches, community
schools and some houses play a pivotal role inigiray playing arenas for the ever play
thirsty and enthusiastic children ( EduSport 20@&)ditionally, PE in schools equally has its

own challenges as the following subtopic highlights

2.10 Physical Education in Schools
PE has been a neglected subject in schools intrgeans due to lack of both facilities and

specialized subject teachers (MOE 2007). Howevetheé recent past, different stakeholders
have advocated for PE to practically be re-implage@nn schools in line with MOE's
approved national curriculum that recognizes PBet@ full time taught subject in all schools
( MSYCD 2007). In 2006 President Levy Mwanawasacamced the re-implementation of
PE as a compulsory subject in all schools and wt¥ackolleges that are using MOE
curriculum whether, private, government, publiccommunity (MOE 2007). On the other
hand, the government ministry in charge of childiguths and sport, in their National Sport
Policy (2005) states that, they shall endeavordwoeate for the teaching of PE, sport and
recreation in all learning institutions. This (thexgicate) will be done in consultation with
MOE, as PE is a natural basis for having worthwhitel disciplined sports men and women
in the country (MSYCD 2007). On the other hand, MQBO07) also indicates that lately,
schools are trying to make PE a priority subjespite meager resources for staff, equipment
and other conversional facilities that could aid #mooth teaching of the subject. However,
unlike other subjects, PE still remains unexamieainl schools under the official MOE
curriculum both physically and theoretically (MOBQZ). The gender aspect as the following
subtopic highlights is another factor that hasaéd PE in schools.

2.11 Gender and Sport
Customary gender roles in Zambia are based upgniydkeeld socially constructed attitudes,

beliefs andpractices that govern all aspects of life (Sco®®7)0 With respect to sport and

physical activity, gender roles reflect both geflgranwritten andcustomary laws and

traditions, which determine how males and femakasigpate in sport, and worse still, how

they will dress both on and off the playing fieddWSPAR 2009). Women and girls that are

directly involved in sport, especially community @ub sport as opposed to school sport are

most of the times stereotyped (NOWSPAR 2009). Tiauhlly in Zambia, women are
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supposed to do most of the home chores (Scott 266wrLe, they have time constraints where

participating in sport is concerned.

In most sports associations in the country, malegmies are more pronounced as compared
to female disciplines (NOWSPAR 2009). Where womeavehtried to establish equity
between them and their male counterparts on thessgiage, it has never worked effectively,
mostly due to cultural constraints (Scott 2007)g&hized sports facilities favour males than
females. Facilities are more male friendly than denfriendly, in some instances; even the
physical environment is never safe and approptiataccommodate women (NOWSPAR
2009). Due to such and other constraints, there h@en more men than women that have

succeeded in professional sports, both as athdetas leaders.

The following subtopic highlights on Lusaka as tapital city of Zambia and the central
business hub of the country. It is important tohhght on Lusaka because that is where |
have my sites for my field work that provided primndata for the study.

2.12 Lusaka in the Context
Lusaka as earlier indicated is the national caital largest city of Zambia. It is located in

the southern part of the central plateau of thenttguat an elevation of 1300 m (4256 ft). It
has a population of 1,084,703 according to the 2@tonal census, but with a 2.9 annual
population growth rate, the population of Lusakesweatimated to be at 1,684,910 in 2007
(Table 3 ). However, unofficial records indicatbattthe population of Lusaka could be way
beyond 3 000 000 in 2008 due to people relocatingusaka with the hope for a better
livelihood due to unprecedented squalor conditiatgect poverty and lack of employment
opportunities in other parts of the country (Sitwkd 2008). The borders of Lusaka with an
area of 21,896 sqg. km (Table 3) go beyond thelmityndaries and extend to the surrounding
areas several kilometers away from the urbanizedralebusiness district. The distant
districts of Chongwe, Luangwa and Kafue togethethwiusaka city (district) make the
Lusaka province. This is however, divided into thiban area with 360 sq. km (table 3) and
the rural area with 21,536 sqg. km (table 3). Amtrgy4 districts that make Lusaka province,
only Lusaka district is urbanized with only 360.km. Chongwe, Luangwa and Kafue are all
rural districts with minimum infrastructure but Wit total surface of area of 21,536 sq. km,
refer to Table 3 below.
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Table 3: General information about Lusaka

Lusaka In 2007
Area 21,896 sq. km

Rural area 21,536 sq. km
Urban area 360 sg. km
Population 1.7 million (approx.)
Population without safe water 12 %

Population without adequate toilet facility 30 %

Number of households in the slums 267,000

Number of informal settlements 37

Population in informal settlements 800,000

Source: Central Statistical Office, Zambia (2008)

This table shows the population of Lusaka and tivease area in both urban and rural parts.
However, basic services and facilities such as @ateqtoilets and safe drinking water is in
short supply, 30% of Lusaka population for examipéess no adequate toilet facility. The
population as compared to available conversionakimg is limited resulting in 37 informal
settlements with about 800 000 people living inmguor semi slums. The next subtopic
highlights more on the informal settlements (Sluofd)oth Lusaka urban and Lusaka rural.

2.12.1 The Under-served Urban Settlements in Lusaka

Lusaka is considered one of the fastest growingtdmms of population) cities in Africa
(Lusaka City Council 2009). It is a commercial ceras well as the centre of government.
The country’s four main highways to the north, $oetast and west radiate from Lusaka. This
makes it easily accessible by road which is thepbst and most reliable mode of transport
in the country. 70% of the people reside in welelod7 unplanned slum or semi slum
settlements with roughly 267 000 households (T8bldustered on the fringes of the city and
occupying a mere 20% of the area (Situmbeko 208D @008), the official estimated
population in these settlements is over 800 000I€T3). Because of the overwhelming influx
of people trying to settle in Lusaka, the adequisivery of social services is strained and
compromised i.e. 12% of the Lusaka population lmsaie drinking water and 30% have no
adequate toilet facilities (Table 3). The Lusak#lui has also made many residents in these
slum settlements either completely unemployed orking in the informal sector as Banik
(2006:160) reports that “In Zambia, about 46% urbaployment is in the informal sector”.
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However, on the other hand, Mulenga (2003) reptivédé the slums of Lusaka owe their
origins to the neglect of providing low-cost pubhousing and to short-sighted urban and
housing policies, both during the colonial and plost-independence times. Mulenga (2003)
further states that, in the absence of sufficieablip low-cost housing, and with non-
insistence on statutory building standards, themrgrowth resulted in a series of housing
crises and the growth of unauthorized settlementhie urban peripherylhe bulk of the
residents of the low-income housing areas are pnedntly unskilled and semi-skilled and
work mainly in the informal sector (piecework andadl-scale trading activities). Common
features in these slum settlements are overcrowdiraglequate water supply, deteriorated
environmental conditions characterized by poortaéioh, poor drainage, uncollected solid
waste and above all unsecured tenure for most eofptipulation. Young men and women
engage in criminal and anti-social activities aseans of surviving the hush conditions in the
slums (UN-Habitat 2003) as the Overseas Security Aavisory Council (2006:1) reports
that “Gangs of armed criminals from Lusaka's poorer righhoods roam the streets at
night, perpetrating robberies and home invasiorth wmpunity’.However, this scenario is a
bit different in the rural settings where the sstients are more homogenous and culturally
connected unlike in urban areas where settlememrgsaamixture of people of different
backgrounds. However, unplanned settlements aremptfound in urban centers but also in
rural areas as the next subtopic shows.

2.12.2 The Under-served Rural Settlements in Lusaka
The under-served rural settlements of Lusaka ateasamvercrowded as the settlements in

Lusaka urban. The settlements are far apart witfetasettlements established within or near
farms owned by commercial farmers that are ususdlyindigenous from the area or from
Zambia (CSO 2008). These commercial farmers offgsleyment to the settlers usually in an
informal manner probably taking advantage of thepdeation. The majority of the Lusaka
rural populations are engaged in agriculture thatevoted to maize, a staple food and cash
crop in the area. The other crops grown are growtsdmnd finger millet while the
commercial farmers apart from maize also grow swvdl, soya beans, tobacco and seed
cotton (Chidumayo 2001). However, the situation haisbeen the same in the 2007 farming
season, the rural settlements that to a greatemextepend on farming for their living,

experienced a drought in rainfall and this has tieglg affected them.
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These settlements have factored into the problerIGfAIDS. Highlighted below, is the
position taken by MOE in the fight against thisgem.

2.13 MOE’s Position on HIV/AIDS
As part of MOE's direct response to the HIV/AIDSIplem, HIV/AIDS education has been

developed and implemented at full scale. A polibgttputs in place a wide range of
communication campaigns, training programmes arettlteaching to raise awareness about
HIV/AIDS for both pupils and teachers has been danhélifferent levels of the education
sector (MOE 2008). In a nutshell, MOE has put iacpl a strategic undertaking to try and
mitigate the impact of HIV/AIDS within its confineBor example, it has declared HIV/AIDS
a Cross cutting issue in the national school culwim while top ranking officials in MOE
have equally pledged to provide leadership in dorteto try and curb the HIV/AIDS
pandemic, in 2003 the then permanent secretaryOit Mad this to say:

Educators in Zambia today face many challengesrontfof children ... They are
asked to teach topics they often don't feel fullpipped or comfortable to talk
about....The HIV/AIDS crisis has a potential to emdine the effective and efficient
delivery of education services... key priorities & ensure that quality ... education is
provided to all....and that HIV/AIDS does not negatur efforts altogether. The
approach that the ministry is taking is prongedetwsure that the window of hdpe
protected; to help those that are infected to laadore protected life; and to make the
teaching of HIV/AIDS and life skills an integralmeponent of the curriculum at all
levels. Barbara Chilangwa 2003:)lI

This confirms MOE's deliberate effort of having HMDS education taught across the
curriculum.  This curriculum calls for all schoois Zambia that are using it to have
HIV/AIDS education in all taught subjects. Thisn®re because HIV/AIDS has become a
factor in education delivery in Zambia. However, E® Educational Policy Document

commits to eliminate any factor that would hindke tachievement of smooth education
delivery (MOE 1996). Thus, strategies to cope WtN/AIDS have been put in place as the

next subtopic explores.

e Although theWindow of Hope generally includes all school goagldren and youths, it mostly refers to early @doknce between 10 —
14 when young people are just beginning to engagisky behaviours, but before they are distrabigdther damaging social patterns, it
provides a critical window of opportunity to deliyerevention messages and prepare young peoplledahallenges posed by HIV/AIDS

(UNICEF 2006).
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2.13.1 Other Important Strategic Frameworks
Apart from having HIV/AIDS as a cross cutting issaghe national curriculum, other policy

strategies includestablishing an elaborate programme of materia¢ldgwment, training and
education, sensitization and advocacy for teachedseducators at all levels which combine
access to accurate information on HIV/AIDS, prei@ntand risk reduction, stress
management and counseling services, access taception, and empowerment in personal
decision making (MOE 2005). In schools this will behanced by appropriate life-skills
training and empowering young people to commit thelnes to sexually active relationships
only when they are ready and not when peer or madissure dictates (MOE 2005). MOE
will also encourage collaborative partnerships wehgious, other faith-based bodies and
NGO's that prepare sex and HIV/AIDS education resssi(MOE 2001)In its strategic plan,
MOE (2005) has also pledged to create a learninga@mment conducive enough for learners
to actively participate in acquiring relevant infaation, knowledge and skills. These should
form positive behaviors and attitudes that proteeim from contracting HIV/AIDS and to
meet other everyday challenges. The policy alssssés the need to promote the use of peer
approach at all levels of the education systemnmoerage safer life styles. This is mostly

because school going children have equally beextaidl by HIV/AIDS as highlighted above.

2.13.2 The HIV/AIDS Impact on School going Children

School going children especially below the age ®fafe falling within the high risk groups.
The Zambia National HIV/AIDS Communications Stratg@005) reports that more than
50% of Zambia’s population is less than 20 yearage and constitutes the most vulnerable
group to HIV/AIDS infection. On the other hand, UNDS (2009) estimated that in 2008
there were about 66 000 deaths as a result of HD@Arelated diseases (Table 2 above), if
such rates persist, more than half of today’'s 1&r yéds will die from HIV/AIDS and other
related diseases. Already about 980 000 adult® gears or older are living with HIV/AIDS
(Table 2 above). Considering the above statementstatistics, most schools have taken up
the responsibility of looking after orphans that &eing left behind as a result of deaths due
to HIV/AIDS. UNAIDS (2009) reports that in 2008 tleeware about 660 000 orphans
between 0 and 17 years as a result of HIV/AIDS |@&babove). However, mitigating this
pandemic is met with a lot of challenges startirggf lack of resources, to coordination. The

latter is explored in detail below.

24



2.13.3 HIV/AIDS Coordinated Efforts within and outside MOE
Weighing the reality on the ground, different eféoto mitigate this escalating HIV/AIDS

problem are being tried from within and outside #ewmbian education sector. Different
collective initiatives in form of partnerships dveing encouraged so as to form a formidable
front to collectively tackle the seemingly evergnog problem (MOE 2005). In this regard,
MOE has partnered with different government depantsand NGO’s whose constituencies
is HIV/AIDS. This is explained in MOE’s HIV/AIDS &itegic Plan 2001- 2005 (2001) that
states that partnershipsiith non-governmental and community-based orgaiuast
ministries, donors, communities, faith groups, atiters that are based on mutual respect and
shared commitment to the future of a healthy andl egucated nation that is free of
HIV/AIDS are most welcome. However, this has noerb¢he first time MOE has come up
with such a deliberate move in trying to safeguamditive health for school going children
and other players in the ministry (MOE 2006). Sime#ependence in 1964 MOE has strived
to provide personal health skills to learners wlasspthrough the formal schooling process
and many children have benefited, For example hdutie 1970s and 1980s it was observed
that the schooling system had shortfalls in heedtbcation and teacher exposition skills. In
most cases, teachers were ill equipped with knoydeahd equipment to provide effective
health education. Thus, MOE collaborated with theistry of health to initiate a programme
called Child-to-Child (MOE 2006). This programmedhastituted the integration of health
education and health promotion into the schooliculm as well as into the teacher-training
curriculum. Efforts were made to develop teachalissfor health education. Teacher
training lecturers were trained and sensitisedrtwige health education to trainee teachers
(MOE 2006).

As at 2008 MOE enjoyed partnerships with NGO's aachmunity schools in mitigating
HIV/AIDS. Against this background, EduSport Foundathas offered HIV/AIDS education
in under-served community schools through the dssport and PE (EduSport 2006, MOE
2008). Other local NGO's in similar partnershipslude Sport in Action, Grassroot Soccer,
Right to Play and the Breakthrough Sports Acade®$A). These NGO's operate at
different levels of the MOE system. Some operatgmhbcy level, while others work directly
with schools. The MOE hierarchical system of resiliities is highlighted in the next sub

topic.
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2.13.4 MOE's Distribution of Responsibilities

MOE's National Headquarters (HQ) is the hub ofddtisions related to education. The
decisions are then channeled to the nine provimdfales (indicated as A, B, C in figure 1

below). Provincial offices are then decentralizedlistricts and then to schools in the wider
community. However, at school level, there is aaptplit with government schools on one
hand and the community schools on the other. Waoting here, is the community schools’
interaction with respective communities where they based. After all, it is the community
initiative to have them in place (ZOCS 2008). Ihestwords, local ownership of schools as
institutions that ought to belong to local commigsitis biased towards community schools
than government schools. Thus, decisions in comiywswhools start from the community

itself and then move up wards through the MOE systdelow is a figure that shows how

MOE s decisions flow out.

Figure 2: Hierarchy of the Education System in Zamima
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The figure indicates how community school decisiongve from the community to the
authorities using an opposite channel as comparegbvernment schools. In this case, the
channel through which decisions from the commusitiools pass, before reaching the
rightful office maybe tedious. On the other hanegidions from MOE HQ to schools move
faster to government schools than to community @lshbecause there is only one channel,
i.e. from the top to the end users at the bottdieanwhile local and international NGO's
play a part in decision making at different levatsindicated earlier. International agencies

tend to be influential thus, setting global treadsexplored below.

2.13.5 MOE's Local Response to Global Trends
However, in order to archive the goal of having @lvweducated nation and in response to

global trends that have collectively been agreednupn the international front. MOE
introduced a policy of free universal primary edima in February 2002, in line with the
global Education for All (EFA) declaration in 199This has actually transcended in a
situation where MOE has engulfed all community sthiahat have been established by
communities themselves for their children who contit access conventional schools for
various reasons ranging from fees to distance. @& “taken over” these schools in terms
of the education content the schools should follB®@CS 2008). According to MOE (2007) it
is reported that MOE has partnered with local comities and wants to play a leading role in
providing quality education. MOE aims at remainang active participant in the running of
community schools (MOE 2007). Initially communitgh®ols had a strategic curriculum that
focused on Skills, Participation, and Access toeRaht Knowledge (SPARK) and was
recommended and promoted by UNICEF (USAID 2009)is Timok into consideration,
relevant contextual knowledge that could upliftdbstandards in line with local wishes
(ZCSS 2005, USAID 2009). However, this is not alhg as the new curriculum has opened

up enough room for local initiatives as highlightedhe following subtopic.

2.13.6 The Localized Curriculum
In reference to the preceding discussion abovegtiestill a way of promoting relevant

knowledge in a more contextualized manner. In 2QG#nbia reformed its curriculum for
basic education (Grades 1-9) as recommended byethged Zambian policy on education
called ‘Educating Our Future’ (1996). The reforroatireorganized the original 14 teaching
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subjects in primary schools into just 5 learningaar but added a sixth learning area called
localized curriculum or community studies. The lamad curriculum constitutes 20% of the
National Curriculum that focuses primarily on ineipus knowledge, environmental
education and survival skills (Irish Aid 2009). principle each school should allow the local
community to contribute ideas and suggestions @olabal curriculum that are of particular
relevance. So far HIV/AIDS has dominated the suatvskills component in this 20% which
is locally approved initiatives for the curriculu(@ARE International 2009). The teaching
approaches and materials used are also linkecettmtial context and the available resources
(MOE 2008).

To this effect MOE has pledged to provide framewakall levels that aim at facilitating the
smooth participation of local communities and thél society in the day to day management
and organization of community schools (MOE 2007 0B has also indicated that it shall
monitor and supervise educational standards andl¢heery of educational services in all
community schools. In addition all community scloahall follow the Zambia Basic
Education Curriculurh (ZBEC) (MOE 2007). It is interesting to note thatZBEC, PE is
considered to run through as a taught subject franfirst grade to the last (ninth) grade in all
Zambian schools. This means that PE is an intggdl of the national curriculum just like
any other subjects like Mathematics, Natural S@eand English Language. In addition,
HIV/AIDS is blended in all taught school subjedigually, PE is one of the subjects through
which HIV/AIDS education is taught.

As such some schools like School B (to be definarlin sub chapter 2.15.3) are
implementing the 20% localised curriculum in parstgp with EduSport. Below is an excerpt
(Table 4) of a school teaching / learning plan tisabased on the government sanctioned

localised curriculum

7 ZBEC is the official national school curriculum patplace by the Zambian government through MOE shauld start from the first grade
to the ninth grade which is Zambia’s basic educdvel (MOE 2006)
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Table 4: Excerpt of a Localised Curriculum from Sdool B

General Outcomes Learners should acquire skills, knowledge andtpesattitudes in times

of HIV/AIDS.
Theme Topic Specific learning Suggested Expected Target
outcomes Teaching/Learning | outcomes group
methodologies
HIV/IAIDS | Abstinence | Identify the common | Group work Common ways | In school
Prevention ways of abstaining in of abstaining are and out of
the community Pair work identified school
boys and
Identify some activitie§ Use of sport and play | Alternative girls

and facilities in the
community that can
help promote
abstinence

Discuss the advantage
and disadvantages of
abstinence

Discuss some
challenges in the
school and community,
that can impede
abstinence

Discuss some
opportunities that can
motivate abstinence
amongst youths in the
community and how

this could be shared

Role play

Peer education

S

activities to sex
are identified

Advantages and
disadvantages o
abstinence are
discussed

—h

Challenges in
the school and
community are
discussed and
kind of
solutions found

It could be noted from the teaching / learning plhat many themes were located mostly
within HIV/AIDS, Civic Education and Environment&lonservation. However, for the sake
of the current study, | singled out the HIV/AIDSeRention theme. This theme is based on
HIV/AIDS as a local problem, and as such the schwd put in place some measures to
confront it more locally with a local context in mai. This teaching / learning plan is for a
grade seven (7grade) class with ages between 13 and 16. Theokelathorities indicated
that this 20% localised curriculum has been iretlatvith the help and support of EduSport.
The next sub chapter highlights more on the EduSfmrndation.
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2.14 The EduSport Foundation in Context

All the information about EduSport in this chapteras taken from three official
organizational documents and a couple of interviewsn some members of the EduSport
secretariat. These documents are EduSport StrategeeFrameworks (2001), EduSport Road
Map 2005-2010 (2004) and the EduSport Foundatiamework Paper (2006)

EduSport Foundation is a Zambian community driven-rgovernmental organization (NGO)
with the main office in Lusaka. EduSport startedl®96 as a minor programme under the
National Sports Council of Zambia’s (NSCZ) Sportr fAll (SFA) project funded by
Norwegian Agency for Development (NORAD). HowevEduSport developed further and
broke away from SFA and was registered as an NGI®99. The founder and architect of
the EduSport concept who is as well the initiatbthe Kicking Aids Out concept is Oscar
Mwaanga (EduSport 2006).

EduSport’s aim is to empower under-served comnasiti strives to archive this through the
use of sport and other physical activities that mayk towards the empowerment of
underprivileged youth groups. Through sport anceofthysical activities, EduSport aims at
equipping identified poor communities with resowread knowledge that may be needed to
develop local developmental initiatives. EduSpoltoaaims at developing local and
indigenous leadership in the poor neighborhoodsiks with as one document report that:

..Solutions to the problems in the broken down conities are with local people...
and sport is one of the most effective ways toonbt reach the under-served....but
also a way to genuinely involve them in the reaoietibn of their communities.
EduSport (2005:2)

The objectives of the organisation are:

* To integrate the EduSport approach into the alremadsting educational, social and

sports structures and systems.

* To strive in providing better opportunities for ggal activity and sport for the socio-

economically under-served young people and enhtéwetequality of life.

8 Kicking Aids Out is a method through which HIV/AID&lucation is delivered through the use of spames, play and other fun
movement activities (Mwaanga 2003)
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e To build and support partnerships and networkingcally, regionally and
internationally that will enhance and sustain thegpam.

» To use sport as a means to foster programs thigt imidiges across people of different
socio economic back grounds and to break down gicgs against race, tribe and

gender, thus bringing about transformation at iratlial and societal level.

However, in the fight against HIV/AIDS, EduSportessa concept called Kicking Aids Out!
(KAO). The following subtopic explores this conc@pimore detalil.

2.141 EduSport's “Kicking Aids Out!” Programme

Kicking Aids Out! (KAO) is the official name for BHIV/AIDS programmes in EduSport.
However, other local and international organizati@ne also implementing this programme
that uses sport as a medium through which HIV/AEfBcation is disseminated. In Zambia,
the programme is found in under-served communiied particularly in the community
schools that have close ties with the EduSport &ation (EduSport 2007). On the
international front, the United Caribbean Trust Q8@3) describes KAO which has also
become a network of organizations that use spdedkle HIV/AIDS as “an African initiative
brought about by people directly affected by theedse”, It goes further to write that African
sport organizations are mobilizing their commumit@nd are developing new innovative
approaches to address HIV/AIDS and other relate@bizsues. On the other hand, Mwaanga
(2003) describes KAO as a method, an aid, an ideh an experience of confronting
HIV/AIDS through the use of sport and other movetrgames. Simplified common games
usually very familiar locally are blended with sekd HIV/AIDS information. Participants
engage both with the HIV/AIDS information part,egd to as the life skill on one hand, and
the sports skill on the other (Kakuwa 2005). Progree supporters like Commonwealth
Games Canada (2009) commends KAO to be an effestyein raising the awareness that,
sport and physical activity programs can be adajatgfomote dialogue and education about
HIV/AIDS, and to facilitate life skills training. e highlighted objectives for the KAO
programme according to UK Sport (2008:1) are:
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* To help to prevent future HIV/AIDS infections by omiding a fun, innovative
approach that offers accurate HIV/AIDS and heaftstyle information and a forum

for discussion for youth and others at risk.

* To reach those most at risk of contracting the KAIDS and providing them with the

knowledge to protect themselves.

» To provide inclusive sporting and life skills pragimes that integrates the infected
and the affected in order to reduce the stigmacéstsa to HIV/AIDS.

* To train local leaders within the community to iease local capacity, enhancing skills
within the local sporting systems and to providigaamework that can be adapted to

local needs.

However, as earlier mentioned, EduSport uses thogramme mostly in under-served
communities and schools. The next section higtgigimt how the programme is implemented

in community schools.

2.14.2 Implementing KAO Programmes in Community Schools
EduSport implements KAO at two levels that are emted. The first one is institutional

based, and is done in schools, churches and atiséitutions with which EduSport has
collaboration with. However, EduSport in this retjarollaborates more with community
schools. It has thus initiated the KAO programm® ithe main stream formal business of
some community schools. In these schools, all spaitPE programmes have a component of
KAO in full or as part of a lesson. Some teachand ather volunteers are trained by
EduSport to take the responsibility of conductihgse lessons. International volunteers from
especially Europe periodically are also part of &olort leaders in community schools.
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However, apart from local teachers and internativolunteers, some selected pupils are also
trained to be leaders or coaches (Peer educatbthgio peers. These peer coaches receive
training through workshops, clinics and other spieed programmes. After qualifying to be
peer coaches, the EduSport secretariat deploys fihreassignments at their own community
school or at another, near their homes. This kihégpmrt and PE lessons are becoming
common in community schools in Zambia. Belownseaample of a KAO activity in a PE

lesson at a community school in Zambia:

People who are physically fit and eat a balancest dannot get HIV. Lindiwe thinks
for a moment puts the card down and answers “falsed taps her classmate on the
shoulder, so she can dribble the ball through tlb@es and get the next “true or
false” card. This “true or false” relay is an exar® of the Kicking AIDS Out
movement game where sports skills and life skilés integrated. Such games are
becoming common in Physical Education lessons. Jémmes form part of an
innovative new approach towards the young and HBX¥@ntion.(Swiss Academy for
Development 2003:1).

However, in order to get the best result, a stgategconnect HIV/AIDS school programmes
to wider communities has been formulated by EdutSpbhne following subtopic highlights a

method EduSport uses to implement the KAO programeyend the confines of the school.

2.14.3 Implementing KAO Programmes beyond School
The second level of the EduSport KAO implementatiappens at community level when the

trained peer coaches are deployed to conduct th® Kgramme among friends and non-
school going peers away from the formal school mogne. In addition, peer coaches may
sometimes have teams and groups within a partiadiaool that they meet outside formal
school hours. Using fellow youths to reach out tbeo youths and children is the most
important strategy for delivering the KAO progra(EsluSport 2004). Each peer coach has a
team of people usually slightly younger than hinher in the community school or the wider
community that he or she is responsible over. Beaches plan and implement their own
programs with the help of community based EduSpmrdinators and school teachers that
have received EduSport training. Since most of yiheths are poor, peer coaches receive
some stipend through EduSport that cover their @cte@s in appreciation for the work they
do on behalf of EduSport for their communities (Egart 2006).
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Having earlier talked about how KAO is implemeniadcommunity schools let me shade

some light on the two schools that are involvethia study.

2.15 The Schools Involved in the Study
| collected my primary data from two community sols both situated in the Lusaka

province of Zambia. | selected one school from oh¢he urban slums of the city. Then |
selected the other school from the rural part efdity. Of course, the two schools come with

a lot of similarities and differences as the exalions below shows.

2.15.1 The Rural School (School A)
The rural school is situated roughly 65 km southhef capital city Lusaka, located in an area

called Chimbokaila in the rural outskirts of Lusgkavince. Based on my observations, the
surrounding community that built the school witlrcdb efforts and some outside help is
mostly composed of villagers who depend on peafsanting for a living. Some villagers
work in some bigger farms usually owned by nongedious Zambians .The school was
officially established in 2002 and runs from pré&aal to the seventh grade. The school
official register has 238 pupils of which 52 hawstlone parent and 93 are full orphans with
both parents dead. It is a single building schath & total of 4 classrooms built with the help
of an international NGO and some locally generagsdurces. In addition, there is a big tree
within the school yard from which the name of thbeal comes providing the fifth classroom
in dry seasons. The nearest water articulationtgborehole) is three hundred meters away
from the school and does not belong to the schablhe surrounding community. Thus, there
are no water borne toilets or showers, but someginlatrines that also operate as change
rooms in case of sporting events. A football piath some fairly green grass and a netball
court are the two sporting facilities the schoolnewHowever, these facilities are shared by
the community because it is the community membsas put them up for use by the entire

community.

The school has a total of five teachers includimg head (two female and three male) and

none of them has undergone formal teacher traipiogramme. The head teacher has been

teaching at this school since its inception in 2808 has a lot of experience. Three out of the

five teachers are paid periodical allowances bycttramunity. That is once in a while when

members sacrifice to either donate some merchardisgell or fundraise for the teachers
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rather than for their families. The School Headches and another teacher’s allowances are
catered for by MOE through a periodical allocatiba school receives from MOE. Although
the school runs entirely on donations from well eis MOE gives the school a fixed

allocation every three months.

2.15.2 Pupils at School A
A very huge percentage of pupils at this schoame® from very impoverished homes, this

was seen from the analysis of the pupils. The mupdcial-economic backgrounds are very
poor, typical of pupils in community schools in Zaim The clothing of the pupils clearly
showed that their economic backgrounds were pamrekample, during, before or after PE
lesson(s), there was no sign of change of clothes quick wash. The latter was to some
extent due to the non- availability of water forckua “luxurious” purpose. Meanwhile, the
school has a feeding programme where pupils aredexith porridge (with courtesy of an
international NGO) when they report for school andhediately before they leave school, an
indication that pupils are coming from homes thabrot provide enough food for their

children.

2.15.3 The Urban School (School B)
This school is situated in an area called Shachashander-served slum community almost

in the middle of the central business district ofsaka City. The school was established in
2005 to cater for the many children in this commymho had dropped out of government
schools due to various reasons ranging from lostadces to fees for uniforms and other
utility charges. The school official register ha&31pupils of which 27 have lost one parent
and 59 are full orphans with both parents dead.stheol comprises of a single building that
was originally a Beer Hall. It has been demarcatéd two sections (classrooms) by a
wooden wall made of plywood that still permeates@@xchanged between the two sections.
Despite using plywood for the demarcation of the sections which might be vulnerable to
fire, there is not any fire extinguishing gadgettie school. The water articulation point (a
single tap) is within the school premises, busihot entirely used and owned by the school,
but the nearby community. Thus, the tap is alwaysvded with outsiders when water is
available. However, the water articulation is nohstant; the tap runs dry for some good

hours and sometimes for days.
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Since the school premises were not originally desigfor school purposes, there is very
limited area for expansion or upgrading of sporfagjlities. There is a small 30 by 50 meters
dusty pitch that is used as a school play grour 3chool tried to put up goal posts for
football and netball on the same pitch but werdestdarely three days later. The pitch is
bare with no turf but a hard gravel surface. Howewey observation during my studies

revealed that pupils did not care much about haeirigetter facility. Seemingly, the pupils

were happy and content with the “facility” and maed use of it. The school had 6 teachers

in total (5 male and 1 female).

2.15.4 Pupils at School B
Like school “A” pupils at this school have veryfifilt social-economic backgrounds despite

living almost in the middle of the city. Their deehough better than their rural counterparts
was enough to show the kind of economic backgraheg had come from. Most of them
were either full or half orphans whose bread wisrte&ave passed on and were being kept by

well wishers.

2.16 Chapter Sum-Up
This chapter has set ground on which the studys.rdsthas put a number of things into

context, such as the social and economic statW&uwotbia in general and the study site in
particular. Poverty and unemployment was singledasuone critical issue in the study site
and has a connection to the dynamics of HIV/AIDSE ather related issues. It also brought
into the lime light, how education has been affeédig poverty and HIV/AIDS with emphasis
on children and the youth. A picture of gender aftiter cultural perspectives in the study
sites was also presented. Having established teschapter went further to highlight on
some practices that different players have inidiate confront the spread of HIV/AIDS
among the poor. EduSport Foundation and its KA@mme were also presented, outlining
the organisations aims and objectives in relatiothis study. However, this study would not
be genuine without presenting the methods usedramidg up conclusions. Hence, the
following chapter discusses issues related to teiadology used in the study.
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3. METHODOLOGY

This chapter looks at the methods that were usaah iattempt to find answers to the research
guestions | have indicated in chapter one. In ifs¢ place | have given attention to the way |

comprehended my field of study before hakdrther more, | have presented the entire
framework of the study as | practically implementted his framework has been presented in
relation to the way | experienced the field of stparticularly from June to August 2008.

In the process of trying to find the way to condilnes study, | explored different methods of
collecting raw data. One of the tasks | encountavad to mark a significant difference
between quantitative and qualitative research nasthbgot more inclined to the latter than
the former, and the reasons for doing so have bt®rd later in the chapter. | have also
presented the sample of the participants that wleosen for my interviews. The relationship
between the participants, the study interests haddbcuments that were analysed has also
been explained before outlining the choice of tleysvof analysing data. The liability and
validity of my data has equally been taken into sideration. The chapter ends with a
discussion on the ethics and reflexivity as deaihw the process of putting up the entire
research. To begin with, how did | conceptualise fijd of study before hand? The

following subchapter highlights on this in detail.

3.1 Understanding the Field before the Study
With my initial training in primary school teachinghave a natural liking for working with

community schools, having worked with semi undex«sé@ public primary schools in
Zambia. In addition to that, my voluntary and attuark with the EduSport Foundation from
1999 to 2003 made me have first hand experiende witler-served communities and the
community schools found there in. My work with Ego®& involved coordinating and
interacting with different partners that worked lwEduSport and under-served community

schools where part of these partners.

The EduSport Foundation being more concerned Wwélptight of under-served communities
put the HIV/AIDS problem on top of the agenda. Egoi$ initiated programmes aiming at
halting or reducing the impact of this particularoldem. At the centre of all these
happenings, my role at EduSport made me to bethirewolved in these interventions, thus

getting more exposed to the KAO concept and itslempentation strategies. In addition, |

37



worked with different under-served communities thpbke different languages, hence, got
exposed to different local languages and contextuatblems in different communities. My
status as a Zambian accorded me familiarity toldnguages and the contextual problems

found in some of the communities.

My in-service training as a secondary school teacilso gave me the exposure of

understanding some of the ways in which PE cortebto the well being of humanity, that is

to say physically, mentally and socially. This echuse during my in-service training, PE was
my major area of study and was to be the core subijat | was to teach after graduation.
However, my post diploma studies later, at bachdiegree level equally gives me the

general understanding of how sport and PE congibuhuman and social development.

Considering such experiences in related fields]tld need to explore more about how sport
and physical education is being used in the figidirsst HIV/AIDS and how contextual
realities in under-served community schools coubly @ part in this process. | wanted to
explore more about the realities, experiences, esgons and perceptions of the people
directly affected by HIV/AIDS and poverty. Agairtstis background, | ventured into gaining
a deeper and comprehensive understanding of hotexdoal realities in poor under-served
community schools on one hand and the surroundorgnaunities on the other prevail.
However, this may not be realised through the cofimumbers or quantitative methods, but
through a method determined to be closer to pesptealities. To me, qualitative
methodology borders on giving a more realistic ypietof the participants. It provides a
holistic and deeper depiction of social phenomemohuman realities and contexts (Denzin
and Lincoln 1998, Patton 2002). The beginning, harewas to design and set a paradigm of

research as explored below.

3.2 The Research Paradigm and Design
Any research would begin with a selection of a gaya to try and make sense of the

complexities of the world in reality (Patton 200Blpwever, it should be noted that the choice
of a paradigm to a larger extent should be basetthi@main research focus of the study. The
framework in my case was entirely guided by anrpritive paradigm that emphasises on
multiple realities of the phenomenon at hand, agntan (2004) puts it that it describes
existence in the real situation. This may also miban this kind of a paradigmal approach
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(interpretive paradigm) gives knowledge to the aesleer to interpret social reality according

to their referential and experiential stand point.

In the case of this study this process gave theareker room to pro-actively examine and
explore the implementation of the HIV/AIDS educatitrough sport and PE in the selected
community schools. This was not done in isolatiahib relation to the contextual realities in
the wider communities hosting the schools in qoestrhis helped me as a researcher to have
a practical understanding of the selected resemedn as a case study. In the context of a case
study, Bryman (2004) puts it that a case studysisally associated with a location such as a
community or organisation and the emphasis is @groimtensive examination of the setting .
The idea that two particular communities or orgamiss (School A and School B) were
selected as the cases to study qualifies it inrdam of a case study research design.
However, it should be noted that even if two defer cases were selected, this is not a
comparative study, although certain aspects ard aseaeference points for the other. It is
against this background that the chosen paradigindasign is within a qualitative research
approach and forms the frame in which the entivglystmanifests. Below are some of the

elements of a case study perspective that madénause it as one of my tools.

3.2.1 The Case Study
A case study as a research tool concerns it se#f detailed and intensive case of particular

interest. This is with an intention of presentingia-depth phenomenon, that is to say, the
relationships and the experiences that are hapgenia particular way (Descombe 2007).

Bryman (2004:49) writes that the most common ush®term associates the case study with
a location, such as a community or an organisati@nfurther states that the emphasis tends

to be upon an intensive examination of the settirguestion.

Qualitative methods such as participant observadiwh unstructured interviews often favour
case studies. Thus, this is mostly associated qutiitative methodology (Bryman 2004). A
gualitative case study was used in this study deoto help me thoroughly understand the
happenings on the ground and to recognise the molwndy it is happening in a particular
way. The selection of School A and School B as agecstudies agrees quite well with my
main research focus, for it brings into the studylti-contextual evidences and experiences.

Descombe (2007) recommends that case study ape®aetrk well when the researcher
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aims at investigating as issue in-depth to provadeexplanation that can cope with the
complexity and subtlety of real life situations.this regard, the study was undertaken as a
way to look for a deeper and comprehensive undetstg of how sport and PE could
contribute to HIV/AIDS education in under-servedrrounities (with a community school as
a starting point). What this means is that, themfi@cus of the study was considered to be a
community school, but in relation to the wider coomty in which such a school is situated
and in which members of such a school live. And articular case study’s effectiveness lies

in the application of qualitative research methodglas explored below.

3.2.2 Qualitative Research
It is usually problematic to come up with the bsthod of collecting data. Some researchers

prefer qualitative methods while others prefer diative. However, it is also possible to
combine the two as some researchers today havdéudedcthat actually both methods are
needed to draw a clearer picture of what one irg¢adtudy. According to Tschudi's (1989)
study that owes that positivism on its own is nogler a worthy philosophical doctrine as
neither qualitative nor quantitative approacheddpuovide all that is needed to know about
the process of understanding a particular phenomeBoth qualitative and quantitative
approaches could provide parts as opposed to whbéscan build a common piece of
knowledge. Both approaches are usually used in nenting each other as the former
leads to an understanding of the reality as expee@ by individuals, communities and
institutions. This is what aids our understandihg@tber people’s contextual realities of their
real life situations. Hence, as indicated earlieis study takes upon a qualitative approach.
This is more because it takes the position andtpahview of the different stake holders
within the field of HIV/AIDS, Sport and PE, Undeserved community schools and poverty
issues in general. The analysis and interpretatidrow the participants experience and view
their everyday world from their points of view mportant to this study.

Another way of looking at a qualitative approactthat it allows the researcher to collect
information from the participant’s natural settinbhis means that the researcher gets an
opportunity to interpret the phenomenon from actealities. In other words, the researcher
interprets the phenomenon in terms of meanings lpegipe to them (Patton 2002). It is
equally important to follow Kvale’s (1996) obserneat that it is important to describe reality

as the participants experience it and by doinglsmassumption is that reality is what people
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perceive. The different viewpoints of the partigifgin my study made me realise that it is
those small pieces of information that at the ehthe day take me closer to my answer and
that | never can get the whole answer from a sipghticipant or source. This is also echoed
by Giddens (2002) who specified that no specificspe can have detailed knowledge of
more than a particular sector in which one parsitgp. He goes further to say lay actors
themselves posses a partially acquired body of keaye that still have to be explicitly and

comprehensively explored. However, to explore toisiprehensive body of knowledge, apart
from interviews, | have done observations, docunag@iysis and focus group discussions as

some of my methods of collecting data as the naxtgpic shows.

3.3 Methods
This thesis took into consideration different methof collecting data. The main methods as

reported earlier are interviews (including focusup interviews), document analysis and
observations. | also had a field diary in whictetarded (in written) events that | observed
that could not otherwise be recorded as voice. Wewdat may be worthwhile to note that

these methods were engulfed within the realm aise study paradigm as earlier reported. In
other words, | have basically used data sourcegdukation which has been explained as a

method of:

Using more than one method or source of data irsthey of social phenomena....the
term has been employed somewhat more broadly év tefan approach that uses
multiple observers, theoretical perspectives, sesirof data, and methodologies....but
the emphasis has tended to be on methods of igagsti and sources of data
(Bryman 2004: 275).
If a more valid picture of the outcome of the stislyo be realised, then different methods of
sourcing data and carried out in different ways tnhes thoroughly considered (Hamersley

and Atkinson 1995, Bryman 2004)
Having considered the methods of sourcing datasvegelecting the sample of participants

should also be considered. The following is thearselection criteria that were used in this

study.
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3.3.1 Sample Selection
It is often the researcher’s challenge to seleetsthimple of study from a large population of

similar characteristics. However, the correct sanpla larger extent depends on the goal of
the study on one hand and the nature of the populander scrutiny on the other (Cohen,

Manion and Morrison 2000, Bryman 2004). This stedgaged purposive sampling strategy
to select participants. In this strategy the redeargoes out to look for groups, settings and
individuals that could posses the very charactesigsbr whom the process of being studied

are most likely to occur. As a researcher | alsgaged in constant comparison of groups,
concepts and observations in order to realisticaliyl inclusively understand important

instances of what | needed to study (Denzin anddlm2000).

For this reason, | decided that | should talk t® plarties that are interesting to my study. In
this case, | took MOE as my starting point by imiwing a senior education standards
officer who represented the permanent secretaryZambia a permanent secretary is the
senior most professional person in any governmenistry. | then proceeded to two NGO’s

that are working with: a) community schools b) geor and under-served communities and
c) the HIV/AIDS problem. The NGO’s are the EduSpeoundation and the Zambia Open
Community Schools (ZOCS). However, even if EduSp@s already in my plans because of
my background with them, MOE actually recommendwht as their partners in programmes
involving community schools and HIV/AIDS throughaspand PE. Thus, it was just prudent
for me to make a follow up with EduSport. This isigar to what Bryman (2004) writes that

in social sciences, it is possible that one soofdaformation could lead to another and the

chain goes on. Other samples are explained unaerviews' in the next sub topic.

3.3.2 Interviews
Kvale (1996) discusses interviews as conversati@iween people where the outcome is an

influenced product of the interviewer and the imi@vee. However, it is worth noting that

interviews may be easier to set if the theme atdhianof common interest between the
interviewer and the interviewee. This takes intmsideration the way questions from the
interviewer are set, the relationship between w® the methods the interviewer will use to
condense the final production of the conversation\ith an interview, a researcher is likely
to enter into the other person’s perspective aRP#002) writes that a qualitative interview

begins with the assumption that the perspectivatiuérs is meaningful. The other assumption
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is that the perspective is knowable with a potémtiamaking it explicit. This puts the
interview as a more powerful tool in trying to unstand humanity and social phenomenon as
it is highly utilised in qualitative research (D@mzand Lincoln 1998, Bryman 2004). With
this in mind, | concluded that interviews are aessary way to understanding the two sides
of the individuals involved in an interview. For &g as knowledge remains a social
construct, so will interviews continue paving wayrheaning (subjective). | connect this to
the reflections of my interviews with participantsthe idea that those reflections just meant
what the participants chose to say on the days Ithaterviewed them.n other words,
interviews are rather subjective than objectivealse a participant is likely to answer
differently to the same question on a different ,ddifferent situation or in a different

environment.

Unstructured and semi- structured individual anduogroup interviews were used in the
study. This was done by employing different meanan attempt to get relatively complete
and comprehensive data from the participants. Atingrto Descombe (2007), the weakness
of one method maybe compensated for by the stresfgiimother. | particularly found focus
group interviews to have brought about more deapdrinner feelings from individuals that
could otherwise not be brought out in individualemviews. This is in total opposition to
Cohen and Manion (1989) who reported that grouprutws do not allow personal matters

to emerge.

At institutional level, individual interviews wereonducted with representatives of these
institutions. A total of five institutionésee Table 5 below) participated in the study ofciwh
two of them contributed one participant (intervieyeach. However, the main institutions in
the study were the two selected schools that heid dlathorities (teachers, pupils and parents)
interviewed. One teacher in charge of sport ancaREthe head of the school in each of the
two selected schools were interviewed using seracstred individual interviews. For the
pupils, focus group interviews where conducted alt & one on one individual interview on
selected pupils. School A had a total of 15 puaitipipants (6 girls and 6 boys) in two sets of
focus group interviews of 6 participants each 8eparticipants (2 girls and one boy) were
selected for individual interviews in School A. 8chB had a similar set up as that of School
A except that 2 boys and 1 girl participated in ithehvidual interviews. The organisation and
conduct of the interviews for both the focus gromierviews and the individual interviews
were also similar to that of School A. Apart frohetpupils, both school A and School B had
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a parent that was interviewed one on one witheésearcher. The age range for the pupils was
between 13 and 15 years. Table 5 below shows timber of participants that were

interviewed.

Table 5: Interview List

Number Relationship with the
Institution interviewed | Type of Interview Institution

MOE Headquarters 1 e Individual * Policy maker
EduSport Foundation 2 e Individual * Policy maker

» Officer
Zambia Open Community e Individual e Policy maker

Schools (ZOCS) 1
* Administration
School A 18 e Focus group e Teacher
* Individual e Pupll
* Parent

* Administration

School B 18 e Focus group e Teacher
e Individual e Pupll
e Parent

However, despite the interviews being unstructumed semi-structured, interview guides
played a significant role. | prepared interviewdgs before hand and used them so as to make
sure that | used my time more effectively, and & rbore systematic in the questioning
techniques. Patton (2002) recommends that an ieterguide delimits the issues to be
explored way in advance in a more systematic amdpcehensive manner. However, the
weakness with interview guides and semi-structomeh ended interviews is the fact that, by
its nature (open ended interview) not all the goaston the guide are asked in a planned
interview. The other weakness is that the intereievan easily influence the outcome of the
interview through choice of questions, percepticarsd just the attitude towards the

interviewee (Kvale and Brinkmann 2009). But to rittés was the best way | could have
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conducted the interviews for | tried to always ¢eea non-influencing environment for the
interviewees as well as presenting their pointgi®iv as original as possible. | did not create
any room for the provision of clues to the partarits for desirable answers. | used a very
potable state of the art voice recorder that wassmall to obstruct (in my opinion) the
attention of the interviewee as Merriam (1998)esdahat the use of mechanical devices is
recommended but the cost of obstructiveness oftallenges their use. In this regard | had to
also depend on already written documents to suppfatmation from the voice interviews.

Below is how | proceeded with reviewing some docata¢hat | found relevant to the study.

3.3.3 Document Analysis or Review
“People who write documents on behalf of organisetiare likely to have a particular point

of view that they want to get across” (Bryman 2@&%). Hence, documentary analysis on the
part of the researcher is considered as a veryluxef in social research, claims Sarantakos
(1998). A researcher should not take any documgntabe value without a deeper and
thorough review, however, official it may look. Bman (2004) observes that documents
derived from private sources like companies areljyiko be authentic and meaningful. At
least in the sense of being clear and comprehensilihe researcher but that should not make
the researcher complacent. My interviews and olsens in the study were highly
consolidated by the documents that | reviewed, iag¥94) puts it that, documents are used
to corroborate and confirm evidence from other sesirproviding more detail in many cases.
However, it is worth noting that document reviewaisystematic endeavour that involves
identification, collection, analysis and interpteda of relevant knowledge found there in
(Sarantakos 1998, Bryman 2004). In my study, lipalerly collected policy documents from
MOE that relates to community schools and HIV/AlR8ucation. | also collected and
photocopied some syllabi and timetables from the selected schools and some KAO
documents from EduSport. One of the materials fEduSport is used by teachers and peer

coaches as a guide in conducting KAO activitiesanools and the wider communities.

| thoroughly went through each of these documerghlighting important areas that were
more relevant to my study before getting an insafithe issues at play. This process helped
me understand the documents, hence, playing aysamale and acquiring new knowledge
from the documents. However, this was not an abbatim road into the analytical world; it

came along with challenges and limitations. Accegssome of the documents was a
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challenge even if most of them qualify to be in phublic domain. For example getting a copy
of the school syllabus at School A was not easyhbad teacher was a bit reluctant to release
it to me for fear of being implicated by the powérat be. Some documents although quite
relevant to my study were not as clear and compigte for my thorough understanding and
analysis, hence some documents proved not to bedleble. Sarantakos (1998) claim that
reliability of the documents most of the times eaigjuestions as documents may not be
complete, updated or be with an acceptable wortgeh of what ever the language. The fact
that | was aware of these challenges before hamdienme very cautious in selecting the
documents that were really relevant for my studyldo exhibited a lot of patience and
thorough planning in order to get hold of the intpot documents, especially the policy
documents from MOE. This is because accessing dewctsnfrom government wings may
demand a great deal of time and patience on theop#éne researcher. As Van Maanen and
Kolb (1985), cited by Bryman (2004:296) observealiing access to most organisations is
not a matter to be taken lightly but one that imesl some combination of strategic planning,
hard work and dumb luck”. Actually accessibility ddcuments goes with getting consent to
start observing institutional activities, that doex also come by easily. Having said that let

me shade light on how | did my field observations.

3.3.4 Observations

With my prior knowledge in both teaching PE and ihgvbeen exposed to HIV/AIDS
education through sport as earlier reported, it veaspting of me to decide on observing
school activities that involved HIV/AIDS educatitirough sport and PE. However, this was
not done from a policing point of view of interrdmag the sessions in order to find the
wrongs. But by a way of trying to understand whaeg on during the sessions from a
researcher’s perspective. This is similar to P&t@2002) ideas that, to fully understand the
complexities of situational contexts of the reshad; direct participation in and observation
of the phenomenon of interest maybe the best reseaethod. | spent hours on the dusty
play grounds of both schools observing these dietsvon different days and different times
being performed by different individuals. | tookethparticipant observer approach as
propounded by Hammersley and Atkinson (1998). Ia kind of observation, | took a low
profile where by, | tried to situate myself suclattimy presence should not have any direct

influence over the situation being observed. Howetrgs could not completely be ruled out.
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Since | was a stranger in the school and durings#gssions, | surely could not help not to

influence the situation, at least indirectly. Th#dwing quote supports the foregoing:

When the observer first arrives, the students (pecdhaps the teacher) are curious
about the observer’'s presence....consequently, tlagybmhave differently than they
would if the observer was not there.... The teachey also act differently, possibly
by perceiving the observer as a threat or being rawaf the purpose of the
observationsThomas, Nelson and Silverman 2005:335).
| used structured observation where | organisedpdenthed how to go about my observations
before hand. | had a set of categories to dirggiljor in the observations as recommended by
Sarantakos (1998). | took into consideration thilgs what particular things do | observe in

the contextual situation? How do | do it? Will latesome aids like cameras?

| physically observed activities during PE sessidralso observed the participants dress in
order to get some ideas of their economic backgteuhequally observed both the physical
environment and the social infrastructure in the sghools. | observed the people in these
two institutions with a keen interest of estabinghtheir way of life and occasionally asked
some informal questions to add value to what | olese | observed both School A and
School B on different days. | always arrived at gsohools in ample time. | made sure |
arrived at least 20 minutes before the sessiontedtao that | could mingle with teachers and
other lead persons, and be able to be seen byathieipants. In this way the curiosity on the
part of lead persons and participants was easetlaas not that strange when time for actual
observation came. However, | never made any obsengaon the initial visits to the schools
apart from acquainting my self to the situation amaking appointments with various target
sources within the schools. This also helped iovatig the participants to become gradually

accustomed to my presence as recommended by Theirab&005).

Nevertheless, behind all the preceding ways ofctitig data, there was the issue of making
some personal and academic sense out of it. Bgrideof it all, | had to analyse data as the

following subtopic highlights.

3.4 Analysing the Data
To start with, | should be quick to say here the process of data analysis actually started

earlier before the field work. This is because kirgg on the project proposal and later on
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interview guides, gave me a feeling for analyssspes even before hand. As reported earlier,
| did not restrict my self to interview guides cwgifield work but made it a bit more open.
This redefined my categories after the transcnystioThe categories looked a bit more
different than initially expected. The categoriésittemerged from the data were slightly
different from what | had anticipated. This couldvl probably been due to the way the
participants gave out their responses. Howeveid Bl | could within my capacity to retain
the content of what the participants had put acvdsige trying to see patterns and meaning

within.

The actual analysis and interpretation was donedking at what had been offered and then
comparing the same with other studies that haven lwkme before on similar themes,
environments and settings. This was done with &drvap of selected theories such as the
social learning theory, the social capital thedhg social identity theory, the gender theory
etc. Concepts such as the HIV/AIDS in the sociasjpective, poverty, sport for development,
fatalism and others also helped in the analysithefdata collected. However, this process
was rather challenging because the sample hadattfeharacteristics within it. This brought

about some unanticipated dynamics to the study.tBuke foregoing, | chose to take on my
data from several perspectives with different themoiand concepts in mind as mentioned
earlier. This is so because the different stakedrsldnvolved, use different lenses through
which they saw my field of study. Hence, the stadysidered multiple documents and ideas
from different stakeholders. This undertaking alsmught along with it, a different

perspective to the study altogether.

While analysing and discussing, | put some direaitgs from some participants. However,
this has been written in a more simple and readalbhe. As Kvale (1996) notes that, writing

a conversation word for word does not do it jusboel is often boring to read. It is for this
reason that | tried to respect the reader by makmegquotes into readable material while
trying to retain the content of the original corsadions. However, by writing it in my own

words as | understood the conversations, | sumethtise views of the participants. This is in
one way or another connecting to the validity agldability of the study so as to establish the

guality and integrity of the work. The next sectfoouses on this.
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3.5 Validity and Reliability
Validity and reliability is very important to comi&r in a qualitative research such as this one,

because it is so significant an issue to consideanaone chooses to do a qualitative research.
However, different interpretations of the use ofidity and reliability emerge among
researchers in qualitative research. This is modtlg to the nature of methods and
epistemological assumptions of the research. Athemdevel, some researchers claim that
validity and reliability must be used to judge tpeality and integrity of any study (Bryman
2004). But the traditional assumption of relialyilis replicability that comes along with
consistency. In other words, the best way to jutthgequality and integrity of a study is to
ensure and maintain that the research processsisofi all logical, traceable and organised.
The idea that | used triangulation as reportedezarhust be taken as another way in which |
engaged validation. My choice to involve differamiys of collecting data (Triangulation)
was not as a way of spicing up the study, but a efayalidating and giving integrity to it.
This is in line with what Kvale and Brinkmann (2008bserves that validity is always
associated to data or its interpretation. In tlasecan inappropriate application of methods
could pose as a big threat to accessing valid data.

However, in the case of a case study within whigh study falls, Yin (1994) recommends
that there must be a data base that contains nddesimentary materials and above all
narratives that are kept in written form. In mydst, as reported earlier | collected documents
such as reports and policies from the varioustutgins connected to the study. | equally
compiled interview transcriptions, and that werernred with compatible interview guides,
although these could not exactly fit into each ottheée to the openness of the interviews. |
feel by establishing this kind of a data base, dlddhowever, claim to have increased the
reliability of the study. But looking at it from different angle, if the interviews where
conducted by a different researcher other than me adding or subtracting some
participants, then definitely the results woulddikerent and one can then conclude that the
results are not reliable. In such a case, the lozda mentioned earlier could be the reference
point to offer some reliability (Yin 1994). If ralbility is to mean that, suppose the research is
replicated the results must be the same despitadifferent hands that handle the new
research. Such a stance may be common in quargitasearch rather than in the qualitative
field where mostly the bottom line is finding oltaait something rather than proving the
study right or wrong. Cohen et al (2007) writesttiva qualitative research, reliability

considers fidelity to real life, contextual to aespic situation and depth of response and
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meaning to specific informants. The foregoing cobéd more practical to undertake if the

researcher knows his or her responsibilities irfifld as explored below.

3.6  Responsibilities of the Researcher

The law in Zambia is such that one has to get =ion in order to conduct some research
within the borders of the country. In researchdated to HIV/AIDS and other related
diseases, the Zambian government has engaged ikiersity of Zambia (UNZA) to be in
charge of this. Thus, UNZA has formed a committest tssues permits to people that would
like to conduct some studies related to HIV/AIDShathalf of the Zambian government. This
wing is called the University of Zambia Ethics Coittee (UNZAMED 2008). However,
other government wings that may be directly relatethe study could as well sanction the
research permit. That is why | felt it easier fog to go through MOE as | have been a teacher
under this umbrella. But this came with other dradies, for | first got a verbal permit to
launch my data collection process before gettingaetmal written consent. Nevertheless, it
was through this channel that | was able to get ithé system and eventually even securing
an interview with MOE that later led me to othdewant sources of data.

Qualitative research calls for the researcher tgplmeactive because the direction of the
research entirely depends on the researcher. Eeanadher should be able to fit into the shoes
of the participant and try to make sense out ofetheounter with the participant. However,
this is easier said than done. There will alwayssbme dynamics that may prevent the
researcher to fully play the ideal role. This icdngse the researcher is not coming on the
scene with an empty mind, but with the whole loteaperiences and pre-conceived ideas.
Thus, one cannot rule out the influence of suchakgground on the participants and the study
in general. Other dynamics that may influence #s®arch are the happenings on the material
day of the interview. How sensitive is the researdb different aspects of life or things like
the ways in which the researcher reacts to emergiigreseen situations etc (Kvale and
Brinkmann 2009).

Having lived overseas for close to six years, mayehchanged the way | perceive certain
situations in Zambia. Although | am Zambian, | midtave picked certain characteristics
from my host country such that | may be perceivedaastranger in my own country. It is
possible that some participants may have lookeshatas being different from them. This
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could have influenced the interviews and other eispef the study. It is also possible that
when | asked questions about the poverty leveteencommunities, some participants could
not relate me about it because they looked at rfiereintly. However, | tried my best to fit
into the local situation as a Zambian and spokeldbal language in most cases, especially
when | dealt with pupils and parent&his is in line with Bryman (2008:493) who writésat
“knowing how words are used and the meaning of ifpgerms in the local vernacular is
frequently viewed as crucial to an appreciationhofv the social world being studied is
viewed by its members”. Being looked at differerdbuld have also contributed positively to
the study because while the participants regardedsra different person, they were intrigued
to share with me their inner lives through convieoss. This could have been partly because
| was not really part of their daily lives like aoyher person they encountered everyday. My
other assumption was that probably through me eess@archer, they saw some hope for a
better future, although it was not my intentiorgtee such a false hope. | should report here
that all the participants were totally new to mel amever met them before the study. This
may have given them confidence because they sawlzmig who had taken time and interest
to be concerned about their situation. However,b@iyng Zambian also gave the participants
some confidence in confiding in me, because | vids 0 be situated within their culture. |
was not a total stranger per se, but somebody whln @asily fit into their present living and
cultural context. Against this background, the aesker has a responsibility of working

within certain ethics as explored below.

3.6.1 Research Ethics

What is crucial is to be aware of the ethical pipies involved and of the nature of
concerns about the ethics in social researchis..@nly if researchers are aware of the
issues involved that they can make informed dewsimbout the implications of
certain choice¢Bryman 2004:507).

There are a lot of ethical issues that a reseasiimrld be aware of as Bryman (2004) puts it
above. The most crucial ones, however, are thedtisisues that arise between the researcher
and the participant in the course of a study. Ohé¢he ethical issues is to fully make a
participant aware of the objective of the study &oa the findings will be exposed. In my
research | informed the authorities to which theip@ants where connected. For example in
the schools, the school head teacher and othehndesagvere very much aware of the full

details of my research. But it was virtually diffic to give full details to pupil participants
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because of time and the low intellectual capaatjutly understand what | was looking for.
However, some basic information was availed to tteerd the task was fully explained in
detail to the pupils. The same was given to thehews that also participated in the study. |
also explained that the information they would gwe was strictly for my studies and would
be kept in confidence and that their names wouldbsoattached to the findings because
pseudonyms would be used as opposed to real ndimesise of anonyms was also extended
to the schools and the communities involved, bexadshe upholding of confidentiality of

records in the study.

It was, however, practically impossible to get afoimed consent from the parents of the
participants that where under age. Some of thensaseing that some parents could not read
or let alone understand a written consent docum&he other reason was that some
participants stayed with guardians that were lesserned about them. Thus, participants
made their own decisions. It is for such reasoasdlformal informed consent was done with
the school authorities. In addition, another infedhtonsent was done with the participants
themselves as | made myself clear that | was daingsearch on them as participants
(Subjects). This followed Bryman’s (2004:511) reecoemdation that “inquiries involving
human subjects should be based on as far as ptaletion a freely given informed of
subjects”. This means that if there is a practpzsibility of obtaining an informed consent

from the participants, them it has to be in place.

The last discussion under methodology is refleyithiat calls for a researcher to be conscious
about how his or her background would influencerdszarch process. This is the focus in the

next subtopic.

3.7 Reflexivity

Reflexivity requires an awareness of the reseatshmntribution to the construction
of meanings throughout the research process, andaeknowledgment of the
impossibility of remaining 'outside of' one's subjmatter while conducting research.
Reflexivity then, urges us to explore the wayshitkva researcher's involvement with
a particular study influences, acts upon and infersach research{Nightingale and
Cromby 1999: 228).

As noted above, reflexivity requires that the reseer is conscious about how his/her

background would influence the research procesaeder, there are two types of reflexivity.
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the first is personal reflexivity that involves lexfting upon the ways in which our own
values, experiences, interests, beliefs, politcahmitments, wider aims in life and social
identities would influence the research (Bryman&O0®n the other hand, it also involves
gauging how the research itself may have affectbd tesearcher personally and
professionally. The second one is epistemologieflexivity that requires researchers to
engage with questions such as: How has the resgaggtion been defined and limited what
can be 'found?' How have the design of the studytla® method of analysis 'constructed’ the
data and the findings? How could the research murekave been investigated differently? To
what extent would this have given rise to a differenderstanding of the phenomenon under
investigation? (Nightingale and Cromby 1999). Theygistemological reflexivity encourages
us to reflect upon the assumptions (about the watidut knowledge) that the researcher has
made in the course of the research. At the sane ttrhelps the researcher to think about the

implications of such assumptions for the reseanthits findings.

| always made myself conscious of both my persanal epistemological reflexivity all the
time, so that my own pre-conceived ideas wouldduaictly influence the questions | asked.
However, | tried to engage my background in formaigectivity when | was questioning
some participants, because one can not completédy aut the researchers experience’s
influence on the study.

3.8 Chapter Sum-up
In a nutshell, | researched using the best waysilplesto undertake this study. This was in an

effort to try and create a realistic picture of thieuation in the under-served community
schools and their respective wider communities.cii@ate this realistic picture, | selected
gualitative methodology, with a conviction thasituates itself closer to people’s realities. It
is also broader in giving a realistic picture of tarticipants in the final analysis. | employed
triangulation in order to observe the phenomenolIM/AIDS education through sport in

under-served community schools from different pecspes. This was as a way of
increasing the reliability and validity of my studsiowever, my experience in the field was
without practical and theoretical challenges. Wdbppropriate research literature and
theoretical perspectives, | tried to make senseobiit Hence, the following chapter focuses

on the literature reviews and the theoretical psrpes used in the study.
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4. LITERATURE REVIEW AND THEORETICAL PERSPECTIVES
This chapter focuses on some already established/l&dge on HIV/AIDS education and
how it can be achieved through sport and physictities. The intention is to look at the
social learning theory, the social capital theong éheir related concepts in relation to this
particular study. To a greater extent the litemttegview has also looked at poverty as it
relates to development in the context of HIV/AID8&.has also focused on other conceptual
perspectives such as fatalism, peer educationtiigeztc. However, the general view of

HIV/AIDS education in schools is my starting point.

4.1 HIV/AIDS (Awareness and Prevention) Education
HIV/AIDS Education refers to promoting health andeyenting one from engaging in

activities that may expose him/her to acquiring ANDS by providing the knowledge, the
skills and the means to foster and sustain behewithat reduce risks, improves care and
lessens the impact of illness (UNICEF 2007, Vauglrgers, Singhal and Swalehe 2000).
Because of this, most prevention efforts to cutteel spread of the HIV/AIDS epidemic have
been premised on links between education and baimawhange (Maro 2008, Malambo
2002, Nesbakken 2003, Vaughan et al 2000). The rlyiig assumption has been that
teaching people how to protect themselves from BIMS can lead to reduction in risk
behaviours that may render one become vulnerabl\¥/AIDS and hence a reduction in
HIV/AIDS incidence (UNAIDS 1999). However, todayighs no longer an assumption, as
more recent research show evidence that young @eéophany parts of the world are now
waiting longer to become sexually active, havingvde sexual partners, or using more
condoms as a result of the HIV/AIDS education thaye received (UNAIDS 2009, Maro
2008). In this line, most of these HIV/AIDS educatiprogrammes are done in institutions of

learning such as schools, as the following subtppsents.

4.2  Schools as Good Sites for HIV/AIDS Intervention Programmes
Schools are believed to offer good venues where/ IS education is presented in a more

effective way, at least when it concerns informati@livery. To this, there is an argument by
researchers that school-based HIV/AIDS preventioogr@ammes are the most effective
(Finger and Lapetina 2002, Kelly 2000). On the otend, Action Aid (2003) reported on a

research in Kenya and India that showed that teactwed schools play a pivotal role in
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teaching young people about HIV/AIDS. In the reskarthe schools had overwhelming
support from the parents partly because this sdemslieve their own responsibilities for
discussing HIV/AIDS with their children, a challengot easily tackled. This is more due to
the social context of the local culture where suwebponsibilities are given to special
individuals (Cohen 2004, Rugalema and Khanye 2004us, some communities see schools
as the best venues to communicate issues of HI\N@Apbfessionally and more effectively.
This is the more reason why a good number of coniiearin times of HIV/AIDS give a lot

of support to school based programmes that aimitggating the HIV/AIDS problem. After
all, schools provide an already established veouentervention because their location and
influence is well established. This is both phykycand in the minds of the locals because of
being sustained within the community, their hourd enode of operation are known (Barnett,
de Koning and Francis 1995, Kelly 2000). Barnetil€tl995) goes further to say that schools
have established mechanisms for introduction of pesgrammes, students can be easily

accessed and the size of the target populationag/k.

In addition, schools are linked to communities tlgio families, and other community
organizations, extending their reach and enhancic@ ownership of interventions (Barnett
et al 1995, Rugalema and Khanye 2004). On the dtard, Bunnell, Hyde and Swainson
(2002) cite several reasons that are commonly asvbhas to why schools are particularly
appropriate sites for HIV/AIDS education. The fiisthat students are a captive audience, for
virtually all the countries, a majority of childremroll in school before they are 10 and spend
several years in school. Secondly, the inclusiorHBf/AIDS education in the curricula
would seem therefore to be an efficient and effectise of their time, ensuring that the
necessary knowledge, skills, and attitudes arel¢ated. This leads to safe sexual behavior
and calls for a range of learning objectives andted instructional strategies over the entire
school cycle (MOE 2007). Malambo (2002) also adat it is important to teach children
HIV/AIDS age appropriate information while they ar@ung, they shall live to remember that
for the rest of their lives. There is a convictitiat Knowledge needs to be shared in an age-
appropriate manner in the classic curriculum spiféle other reason Bunnell et al (2002)
gives as to why schools are particularly approerigites for HIV/AIDS interventions, is
similar to that of Malambo (2002) which states thalhool-based programmes also provide
the opportunity to start educating children at amlyeage. Malambo (2002) claims that
research shows that sexual and reproductive hedlibation is likely to be more effective if
it is started before children become sexually &ctiVhis must be done before children or
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youths have already acquired attitudes and practicat are often counter-productive to

positive sexual behaviors and attitudes (WHO 2002).

On the other hand, Kalipeni et al (2006) also repartheir findings in Kenya that through
HIV/AIDS education in schools, teachers are citaddapendable sources of HIV/AIDS
information. Students later use this informati@an discuss issues of HIV/AIDS among
themselves in their peer groups. However, Kalipenial (2006) quickly indicates that
HIV/AIDS education in schools has some limitatiomisen it concerns discussing issues of
HIV/AIDS and sex. Their study in Kenya indicate@timany teachers that taught HIV/AIDS
education expressed discomfort in teaching studemsit HIV/AIDS and sex. Kalipeni et al
(2006) traced this to African traditional practicebich bar elders from talking to youths
about sex except under certain conditions whiclasscoom situation does not guarantee. In
this regard, other avenues of delivering HIV/AID8ueation ought to be explored. Sport
being one of such avenues. Sport is recently b&ioggnized as a community developmental
tool as the succeeding subtopic explores.

4.3 Sport for Development
The United Nations has in recent years identifipdristo be a good avenue through which

HIV/AIDS and other social and health problems cancbmbated. Hence it recognizes sport

in the achievement of the Millennium Developmen&a8b(MDGs) when it states that:

Sport directly contributes to the pursuit of the ®I3. Sport is an innovative and
effective tool to assist efforts to achieve spedidirgets such as those concerning
education, gender equality, HIV/AIDS and the redurctof major diseases....well
designed sports programmes are also a cost eféeatay to contribute significantly to
health, education, development and peace and anhawaedium through which to
mobilize societies as well as communicate key rgessa\s one of the richest and
most developed aspects of civil society.... sporn®peew avenues for creative
partnerships through which to achieve the Unitedidves development goal@Jnited
Nations 2003:1)

The UN (2003) further states that sport and physacdivity are essential for improving
health and well being, an integral part to the esbment of MDGs. This is enough evidence

to show how the world through the eyes of the UNealizing the power of sport on the

° MDG's are eight international goals that 189 Unidions member states and at least 23 internatimganizations have agreed to
achieve by the year 2015. These include among®thducing extreme poverty and fighting diseaseegpics such as HIV/AIDS. (UN
2003)
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agenda of development (UN 2003, Sport for Develagraad Peace [Sportanddev] 2005) .To
this effect; there has been a few studies conduotedhe effects of community sports
programmes on social change. The studies inclualeathMwaanga (2003) who researched
and reported on how differently advantaged girlsoimed in football peer coaching
developed empathy for the more socially disadvastachildren they worked with. Another
study is that of Maro (2008) who researched ongusport to promote HIV/AIDS education
for at risk youths playing football in Tanzania dmuv peer education contributes to this.

In addition, there are more organizations in ddferparts of the world that are also using
sport to tackle the HIV/AIDS problem under the mardefined KAO concept. The Sports
Coaches Outreach (SCORE), a South African sport M3@plementing KAO activities into
their existing sports programmes; they aim to imeotveryone already participating in their
sports activities with an intention of achieving cisb transformation and personal
empowerment in different communities. They feelt thhildren and youth participation in
community sports can make a difference by changey behavior and adopting healthy
lifestyle alternatives and an open-mindedness tdsvpeople living with HIV/AIDS. SCORE
(2008) further reports that sport and PE is on¢hefbest platforms from which to create

awareness and accelerate this change.

EMIMA *° in Tanzania is another sports organization whickryjing to implement the KAO
programmes in some slums of Dar es Salaam. KA@eésad the projects being conducted in
the organization and it aims at integrating spskifis and HIV/AIDS education. The project
is being conducted in different centers by way sihg peer leaders. The main activity is
disseminating HIV/AIDS information through the usksport, movement games, play and
traditional dances (EMIMA Tanzania, 2008).

However, apart from being used in HIV/AIDS workpspand physical activity has been used
in other social development initiatives in differgrarts of the world. The MatdreYouth
Sports Association (MYSA) in Kenya is using spartdahysical activity, especially football
to attract young people to its programme and in,ttire young people are taught how to care

about their physical environment. Under the MYSAject, young people and their teams

1% EMIMA stands for Elimu, Michezo na Masoezi in Kidwia,interpreted into English language, would méaducation, Sport and
Physical Activity (EMIMA 2008)

1 Matare is one of the largest slums in East Aflizated in Nairobi Kenya; it has an estimated patioh of 500 000 ( Wikipedia 2009)
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(mainly football teams) are encouraged to voluhtadiean up their community. They remove
solid waste from their community and unblock opewers to reduce disease. The teams that
complete their clean-up activities in a stipulatede are awarded 6 points in the league
standings. On the other hand, individual playeits2gpoints with every completed clean-up,
hence, increasing their individual chances of wigra leadership award (MYSA 2008). And
in Lebanon, sport and play is being used as a meangscue children from anxiety and

depression as a result of a civil war, as it ioregg that:

Recent studies have shown that children and yoweaplp who experienced....the
Lebanese civil war in the 1980s still suffer fronxigty and depression today....As a
result, there is a great need for interventionst thbeviate stress and trauma, not to
mention an enormous risk of disorientation and s abuse....a meaningful and
comprehensive programme that uses sport and gamesupport psychosocial
rehabilitation among children and young people basn developedSwiss Academy
for Development 2008:1)

In view of the above, Donnelly, Darnell, Wells a@aakley (2007) indicate that there is
significant evidence to support the utility of spor facilitating the development of children
and youths. They further state that participatingsport and other sport-based initiatives
targeted at children and youth have been showedcedse social exclusion and contribute to
community-building and inclusion in a host of sbé@antexts, such as areas of post-conflict
and areas of poverty in low-economic countries. by et al (2007) suggests that sport
offers an important resource for reducing delinguyesind crime among youth and promoting
community safety. They also associate sport to rdmre to facilitating educational
commitment and attainment among children and yoatid as a vehicle for promoting

character-building and moral development.

Similarly, world icons like Nelson Mandela haveabppreciated the positive effects sport

can have on humanity as reported below:

Sport is very important for building character besa when you're involved in sport
your individual character comes out, your deterntiord, your ability to be part of the

team and the acceptance of the collective effoeixtsemely important in developing
your community, your country as well as patriotis@BC Press Office 2002)1

The BBC Press Office (2002) further reports on ao8dary School in Cape Town, South
Africa that is using Sport to rehabilitate younghgsters and re-socialize them back into
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society. However, it may be important here to ustderd the various mechanisms at play that
may make sport achieve or facilitate the desiretdamues beyond sport itself because there
maybe some spinoff outcomes that may not be désieatd totally in contrast with the main
objectives. This is in line with Coulter (2007) whiee observes that there are statements such
as the ones above that portray sport and partiocgpan it to directly influence desirable
outcomes. He writes that such statements have tleewed from wide-spread traditional
ideologies of sport mainly from ancient Greece. sehadeologies are based on the
development of discipline, confidence, tolerance asspect. Evidence for such outcomes
tends to be limited both at impacting on individuahd at achieving the desired behavioral

outcomes (Coulter 2007).

At another level, Donnelly et al (2007) note thabrs may be full of discrimination, racism,
divisive and can aid intolerance and misunderstanci place of the much desired positive
behavior, tolerance and common understanding. Thawhy it may be important for
researchers in this field, policy makers, teacloérsport and other practitioners alike not to
ignore this but to carefully evaluate it and pravidadership in realizing intended outcomes.
However, it is worth noting that the anticipatedsipiwe results of child and youth sport
participation and child and youth-based initiatilest use sport for positive social change are
not automatic or linear (Donnelly et al 2007, Mwgar2003, Kruse 2006, Coulter 2006).
Research indicates that sport programs should te@fa multi-agency approach to child and
youth development, and that committed facilitat¢ceaches, administrators, volunteers)
should be in place to ensure that appropriate gafteer play and tolerance as opposed to
winning) are encouraged (Donnelly et al 2007). e8earch reviewed by Coakley (2002) also
concluded that in well designed sports programrpasjcipants should feel physically safe,
personally valued, socially connected, morally aednomically supported, personally and
politically empowered and most importantly, hopedbbut the future .Coakley (2002) further
stresses that in the absence of the above, negativedesirable outcomes are likely to set in.
However, what research seems to recommend so higiewn it concerns the use of sport for
social change, is having specifically educatedrmvidedgeable and sincere leadership to help
implement the programme in line with the objectividsthe programme (Donnelly and
Coakley 2002). This is a very important aspectaketinto serious consideration especially
when sport is used to deliver health related prognas as the next subtopic highlights.
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4.4 Sport and Health Programmes
Sport has been used as a social mobilization teoleall as an end in itself that could

influence the achievement of some health objectitastly, the natural ability of sport to
bring people together has been taken advantage ofette effective platforms for health
related programmes (Maro 2008, Zakus, Njelesani Badchell 2007). For example, the
Ministry of Health in Zambia (2005) organized spgotburnaments of various sporting
disciplines ranging from football to Zambian indigeis traditional games as a platform for a
national Poli¢® immunization campaign in 2004. Famous and celetr@ambian athletes
were also used in this immunization campaign; KeduBwalyd® and Samuel Matetéwere
among the local athletes that were used in theranogne as role models who could influence
people to take their children for polio immunizatidResearch in psychology shows that
young children tend to model their behavior andumtes on those of adults, particularly
adults they admire, athletes (also parents watcbhmglaying sports) as their role models

(Canadian Center for Teaching Peace 2009).

As earlier reported sport and physical activity haen used as a means to an end in achieving
the objectives of some health programmes. But Remkand Bouchard (2002) disagrees to
this by writing that health outcomes do not coroespdirectly as physical activity increases
and that health outcomes are not necessarily auptaaf participation in physical activity.
This is similar to Kruse's (2006) perspective whernreports on the limitations of the use of
sport in mitigating HIV/AIDS, he writes that, whilde use of sport and other organized
physical activities could be useful tools or arefastransferring a message and influencing
young people’s knowledge about HIV/AIDS, attitudmsd behavior, there is no direct or
linear correlation between sport and HIV/AIDS. Tisisnh a way in contradiction to Delva and
Tammerman (2006) who claims that sport could hadéect correlation to the significant

reduction of the incidence of HIV/AIDS among youths long as the programmes are

12 poliomyelitis, often called polio or infantile @dysis, is an acute viral infectious disease spfead person to person, primarily via the
fecal-oral route (Wikipedia 2009)

13 winner of the famous African footballer of yeavaad in 1998 and a very famous football icon imiéd , currently he is the president of
the Zambian Football Association (CAF, 2009)

14 A Zambian athlete who competed mainly in 400 ndles, he was one of the world's leading hurdletaénearly 1990s, and became the
first Zambian track and field world champion in 198%is 47.10 seconds, achieved during the Weltkl&@ssich in 1991, is the current
African record (Wikipedia 2009)
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transparent, feasible, accessible and affordatieetparticipants and that the programmes are

effective in promoting safe sexual behavior in @gized epidemiological manner.

Secondly, apart from being used as a tool for $@e@bilization in programmes with health
agendas, sport and physical activities is saidotttribute to population health and disease
prevention as an end in itself reports Zakus €2@07). Zakus et al (2007) also claim that
such activities as mere walking, use of stairsgijeg, leisure and professional sports etc, have
beneficial effects to the health of individualspoounities and nations. Zakus et al (2007)
further claim that sport and physical activity megntribute to moving individuals and
populations closer to states of complete physioaéntal and social well-being while
preventing disease and its effects in the procdss.is also similar when physical activity is
associated with HIV/AIDS positive individuals; arelt correlation is then appreciated to a
greater degree. Mustafa, Sy, Macera, ThompsonsdaciSelassie and Dean (1999) write that
the possibility of HIV/AIDS progression in infectgrkople is limited if these individuals are
engaged in physical activities more than three diper week. However, this study dwells
more on the use of sport as a means to an endia$peghen it concerns HIV/AIDS
prevention among children and youths. Apart frosndirect use in health programmes, sport
is responsible for behavior change under certaicupistances, as the following subtopic

explores.

4.5 Sport and Behavior Change
As earlier mentioned, sport is said to be a povweidol in securing positive behavior

especially for children and youths. To this effd€tuse (2006) gives an example that, it is
more likely that sport is a necessary, but notféicgent cause to explain a change in sexual
behavior. He further writes that there are alsoeotfactors at work which make a
contribution, for example he recommends a delileeealucational component to be added so
that it plays as a synergy of sport and changeuZait al (2007) also adds that deliberate
innovative sport-based programming especially amgaogths in low income countries
contributes to risk avoidance. Coulter (2005) fertleports on a deliberate girl's sports
programme that has a component of empowerment lire itvrites that the programme serves
as a challenge to some local gender norms thatimeagase the vulnerability of young girls
becoming victims of other negative social challengech as risky sexual behavior. It is then
possible to argue that sport contribute to reduty sexual behavior among young people,
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but only under certain circumstances (Kruse 2@0@h as correct and intended messages on
one hand and informed and trained coaches whernatéraction with young people is based
on trust and agency on the other. Kruse (2006héurstates that the critical variable in
behavior change among youths involved in sport dbange programmes is quality in
programme materials and how the whole programmmpéemented. In other words, sport
alone cannot really explain a change in sexual \nehamong youths, report Delva and
Tammerman (2006), they also argue that the detamtsrof the effectiveness of any sport for
change programme should be considered at threds|etmt is the intervention, sexual
behavior and then the behavioral change in itsEfis may mean that sport itself can
contribute negatively to youth sexual behavior agsk (2006) points out that, sport can lead
to increased sexual behavior or negative outcomesports bring young people (girls and
boys) closer together, it increases the risk ofuak abuse and unintentional sexual
encounters. However, at the back of this behaviange, there is a lot of peer influence

embedded within sports circles as the followinghhghts.

4.6 Peer Education (Peer Coaching)
Peer education has been used in many areas ot phddith, including nutrition education,

family planning, substance use and violence premerfUNAIDS 1999). However, the use of
peer education in the realm of HIV/AIDS stands loetause of the number of examples of its
use in the recent international public health &tere (UNICEF 2009). Due to this general
acceptance of the power of peer education, glofbalte to further understand and improve
the process and impact of this strategy in the afé¢dlV/AIDS prevention, care and support
have also increased (Mwaanga 2003, UNICEF 20090N\2807). Peer education typically
involves using the members of a given group tocefédhange among other members of the
same group (Mwaanga 2003, Agbeko 2007). Peer adndatoften used to effect change at
the individual level by attempting to modify a pem&s knowledge, attitudes, beliefs, or
behaviors’. However, peer education may also efébetnge at group or societal level, by
modifying norms and stimulating collective actidrat leads to changes in programmes and
policies while using familiar and valued activitilsat may affect the behaviors of peers
(Maro 2007). But when peer influence is generatigsidered as a catalyst to peer education,
Nesbakken (2003) points out that the wider socigp shapes the peer influence in as much

as it also influences society. This is based onag®umption that young people engage in
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behaviors including early sexual activities pafblgcause of the general societal behavior

especially among their peers (Agbeko 2007, Neshakké@3).

The Theory of Participatory Education has also biegportant in the development of peer
education (Freire 1970, Nesbakken 2003). Partiorgainodels of education highlights that
powerlessness at the community or group level emlplith the economic and social
conditions inherent in the lack of power are thgamask factors for poor health (Amaro
1995). On the other hand, Freire (1970) commerat émpowermerit results from the full
participation of the people affected by a givenigbean or health condition. Through dialogue,
the affected community collectively plans and inmpdaats a response to the problem or health
condition in question. Maro (2007) insists thabtigh peer coaching (peer education) there is
likely to be a horizontal process of peers of a wmm status and background, talking among
themselves and determining a course of actionteir tommon problems and influencing
behavioral change especially in times of HIV/AIDS$owever, the way peer education has
been used in sport, particularly in sport for sbclange; it inter-relates to a cluster of
theories such as the social learning, the socipitalaand the social identity theories. The

following three sub chapters shade light on this.

4.7 The Social Learning and other Related Theories
There are a number of theories that have beeniagsdbevith peer education. One of them is

the Social Learning Theory that asserts that gespive as models of human behaviour, and
some people (significant others) are capable dfitielg behavioural change in certain
individuals, based on the individual's value angnpretation system (Bandura 1986). Social
learning theory also called observational learr@ngphasizes the importance of observing and
modelling the behaviours, attitudes and emotiorakttion of others while focusing on the
processes of attention, retention, reproduction mnudivation (Giddens 2001). The other
theory associated to peer education referred thisnstudy as peer coaching, is the Theory of
Reasoned Action, this theory states that one ofrnthgential elements for behavioral change
is an individual's perception of social norms olidfe about what people, who are important
to the individual, do or think about a particulaghlaviour (Fishbein and Ajzen 1975). The

third theory related to peer education is the ThedrDiffusion of Innovation. It posits that

* Empowerment in the Freirian sense requires futigipation of those affected by the problem anwtigh dialogue identify problems,
establish solutions and implement them both asdiridual as well as a collective response (Nesbak003).
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certain individuals (opinion leaders) from a giy@pulation act as agents of behavior change
by disseminating information and influencing graxggms in their community (Rogers 1983,
Nesbakken 2003, UNICEF 2009).

4.8 Social Capital theory
One of the key social theories related to this ystigdthe Social Capital Theory due to the

nature of the study and the available data. Thesimportant theoretical implications as the
study rests on social cohesion and common resoofdé® identified communities in trying
to understand how collective problems and respomsgslead to change. Vygotsky (cited in
Nesbakken 2003) writes that the social contextiti@diides local social-economic conditions,
ways of life, common cultural patterns and commbared resources have a profound
influence on how children develop. Social capisghe fabric of a community as well as the
available pool of human resources calculated imgeinof personal connectionspcial
networks and the norms of reciprocity and trusthiogss that arise from them (Putnam
2000). It also refers to the individual and comnidimae and energy that is available for such
things as community improvement, civic engagemeut r@sponsibility, personal recreation,
and other activities that create social bonds awperation between individuals and groups
for individual and group outputs (Putham 2000, @Gwe 1990, Banik 2006). This is very
similar to what Moletsane, Morrell, Unterhalter aapstein (2004) write about social capital
as the resource that social actors have, becauteiofaffiliation to various groups and is
seen as key to enabling a full participation inistyc Children’s educational achievement is
associated to the level of social capital they deamvhile in school, meaning the extent to
which their learning is supported by the collectparticipation of the networks of parents,
teachers and significant others (Moletsane et 8428elly 2004). This study considers the
roles of the school, pupils and the wider commuttitpugh parents in mediating the common
social problems in the selected communities. Heheesocial capital theory will be a good

basis on which to set the study.

4.9 Social Identity Theory

Another theory worth connecting to this study i® t8ocial Identity Theory due to the
different categories of groups revealed by the @athand, that is the poverty stricken, the
rich people, the rural people, the HIV/AIDS infettand the affected, the unemployed, the
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orphans et cetera. However, social identity thexmynects to personal identity and proposes
that the membership of social groups and categtoress an important part of individual self
concept, individuals understand themselves be#tg¢hay relate to social networks (Giddens
1991).The connection between social and self iteisticonsidered as part of the self because
it refers to cognitions ensuring from social ecadag) positions of individuals (Deschamps
and Devos 1998, Zoller and Fairhurst 2007). Ii$® aoted that individuals who have similar
positions and common backgrounds have similar bagatities and therefore, refer to the
same similarities in individual characteristics nelation to collective living or working
(Huddy 2001).

There are three fundamental psychological mechanismderlying social identity theory. The
first one is categorization which refers to thegess whereby objects, events and people are
classified into categories. And by doing so we tem@&xaggerate the similarities of those in
the same group and exaggerate the differences &etihese in different groups (Jarymowicz
1998, Zoller and Fairhurst 2007).

The second psychological process is social comparSocial comparison refers to the
process of comparing one’s own social group withert. Some social groups have more
power, prestige or status than others and theref@mbers of a group will compare their
own groups with others and determine the relattatus of their own group (Giddens 1991,
Nesbakken 2003) that is the dichotomy between #sédents of the under-served slum
communities and the economically affluent suburlbsLoesaka city. This results in the

tendency for members of one group to distance tbkms from membership of a group
which does not share the same passion and stathsiofjroup and take more account of the

beliefs and ideas of their social group (LaydeQ40

The third psychological process relates to thedang for people to use group membership as
a source of self esteem. Therefore, if a groups dm¢ compare favorably with other groups
that are seemingly higher, one may seek to leaeh augroup or distance oneself from it
(Jenkins 2004). However if leaving the groupngpossible then one may adopt strategies
such as comparing own group to another group e@wed status (Woodward, 2002). To a
certain extent social identity relates to gended power relations because there are also

boundaries among groups as the following subtagitagns.
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4.10 Theories of Gender and Power Relations

It may be important as well to consider some the=odf gender and power relations in this
study because of the way poverty levels in the tatmmunities have been gendered to some
extent. However, general research shows that wandmirls are more vulnerable to poverty
and HIV/AIDS as compared to men and boys (Coher6 2B@lly 2000, Kalipeni et al 2006).
Hence considering theories of gender and powetioak may just be as important to the
study. The other reason is because patriarchyweyadominant phenomenon in the cultural
system of the research setting and Zambia as aewlagl reported earlier. Nevertheless,
gender relations to a greater extent can be asedcia power relations, it can claim that
power imbalances in gender relations in most sadadses are the root causes of women'’s
and girl’s vulnerability to HIV/AIDS (Agbeko 2006).his can however, be resolved with a
thorough understanding of contextual culture inatteh to gender and power relations
especially when it concerns HIV/AIDS education. Mugra (2004) emphasize thatltural
beliefs and practices influence each other, thathig HIV/AIDS prevention strategies should
identify positive aspects of local culture thatymmomote well being and address or de-
emphasize aspects of local culture which may leaddreased risk of HIV/AIDS. On women
and girls, cultural beliefs and practices actugllgly a significant role in increasing their
vulnerability to HIV/AIDS because in many societiagomen from their early ages are
socialised to be subordinate and above all subweissi the ever "powerful’ men (Kelly
2000).

Gender, as opposed to sex that refers to the lalodifferences between males and females,
refers to the socially designated roles played kafem and females in different societies
(Rivers and Aggleton 1988, Giddens 2001). In soamgesies, the birth of a child signifies the
beginning of a gender role that the new child wadbuire in her or his early childhood. The
culture in which the child is born will to a lagéegree define the gender roles which the child
ought to play. The different roles for females amales are already set by society and, all the
child does is to acquire them both consciously amcbnsciously (Giddens 2001). But on the
other hand, Giddens (2006) cautions that gendaptisa purely social creation that lacks a
fixed essence but is part of a human body that jostybe subjected to social forces that alter
and shape it in various ways. Another scholar @efigender as the widely shared
expectations and norms within a society about gpmte male and female behaviour,
characteristics, and roles. She goes further tdlsatyit is a social and cultural construct that
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differentiates women from men and defines the wayshich women and men interact with
each other (Gupta 2000).

Looking at Bourdieu's ideas, Silva (2005) emphasize the body as the site (problematic)
from which the processes of masculine dominatiarceed. She points out how the sexed
body becomes the reference point in gender andittrsdinds outside culture and history
while being used to frame cultural distinctionsvilen masculinity and femininity. This also
creates a dichotomy in the male and female contemmpaelations of domination and
submission, meaning that certain dominant rolesdaeetly associated to masculinity while
certain roles of submissive nature are associadenininity with the body as the reference
point (Giddens 2001). Bourdieu (2001) himself etyjuskresses that the male or female
(biological sex) position of the body actually pides site for the construction of gender in all
societies. Gender would almost be non-existentamitnature and the biologically sexed
body that influences social order (Butler 1997)wdwer, the different positions and different
circumstances in which gender puts women and mergdrabout a lot of imbalances,
dichotomies and inequalities among them and stassda big challenge when it comes to
issues of HIV/AIDS because it puts them at riskdifierent ways as a result of their sex
which contextually also shape their gender (Bax@852 When such imbalances are not
checked, they may transcend into poverty motivatgdHIV/AIDS and vice versa as

explained in the next subchapter.

4.11 Theories of HIV/AIDS and Poverty
Research has shown that the majority of infectiohbllV/AIDS in the world occur in the

low-income nations of the sub- Saharan Africa andsia (Parker and Wilson 2000). Allen
and Thomas (2000) note that just as HIV/AIDS exaaty poverty and inequality, so poverty
and inequality facilitate the transmission of HID’S, they give an example of how absolute
poverty increases the susceptibility of the poomfection from HIV/AIDS due to lack of
disposable income to purchase condoms and poorssdee better health facilities and
HIV/AIDS programmes.Individuals, families and communities are impovieed by their
experience of HIV/AIDS in ways that are typical ftarminal illnesses, it is a feature of
HIV/AIDS infection that it clusters in families witoften the bread winner taken on by
HIV/AIDS, thus enormous strain on the capacity arhiflies to cope with psycho-social and
economic consequences of iliness is limited suahriany families experience great distress
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and often disintegrate as social and economic U@then 2006). At another level, in
situations where a disparity between the rich d&edpoor has been created, data shows that
the poor and the socially most disadvantaged aree molnerable to HIV/AIDS as cited

below.

It has been noted that in a number of African amdidn cities, lower social economic
status of many women has reduced their ability égotiate safer sex and, in some
situations has led women to provide unprotected feexmoney, lodging, food ,
employment or other necessiti@Barker and Wilson 2000:93)
The above could be associated to people reachstaje of fatalism due to poverty and severe
under-development in their immediate societies.ttSaad Marshall (2005:216) defined
fatalism as “a system of beliefs that holds thagrgthing has its appointed outcome and
cannot be avoided by effort or foreknowledge andgtrmerely be accepted as an unavoidable
fact of life”. To a greater extent, this phenomer@s been associated to extreme poverty,
unemployment and the chronically ill people. Groapd individuals in this situation come to
believe that all events are predetermined and fiverénevitable. Hence people would rather
plan to survive for the material day than the fatéor death is inevitable in their situation
(Allen and Thomas 2000, Scott and Marshall 200%)s Thay be what motivates people in
such situations to engage in risky behaviours aslfernative “survival means’, Kalipeni et al
(2006) writes that for many people in absolute ptyyegnorance of HIV/AIDS transmission
through unprotected sex is not the issue, but teespng immediate needs, whether in form of
food, shelter, clothing, school supplies, employmsupersedes the more abstracted and
variable risk of contracting HIV/AIDS. Kalipeni el (2006:324) goes further to give an
example of a Ghanaian sex worker who indicated“thatay to God daily to protect me, and
hope that my client does not have the disease &ID&)”. In the same vein, Borne
(2005:244) also reports that: “women who feel ovexlmed by their financial situation and
structural violenc® who lack family support and future perspective ar think that they

can not improve their living situations tend tolégs concerned about getting HIV/AIDS”.

Unless the poverty that produces these risky behawiis challenged and completely
removed, short term survival will continue to bermmanportant than the longer term risk of
HIV/AIDS in the priorities of everyday life for theoor and the under-served. Consequently,

fatalistic thoughts shall dominate their daily img (Bourne 2005, Kalipeni et al 2006). In

'* Denotes a form of violence which corresponds Withdystematic ways in which a given social strgctrrsocial institution forsakes
people by preventing them from meeting their basieds or are economically exploited (Wikipedia 2009
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addition, Scott and Marshall (2005) further argtrest, in many cases, the behaviour of some
vulnerable groups such as the poor and the dowshgroevomen in society is informed by a
“fatalistic approach to life’, fostered by gendeqcialization and the economic class of the
poor. This is reinforced particularly by inequagiand social exclusion in most societies. On
the other hand, Lockwood (1992) suggests thatisatais a matter of degree and can result
from either physical or moral being, that is frame force of prevailing circumstances such as
the conditions of survival or the constraints imgubdy an unfair system. However, what is
especially conducive to a fatalistic attitude i$ 80 much the degree of oppressive discipline
involved, but rather the fact that social constraérexperienced as an external, inevitable and
impersonal condition (Lockwood, 1992, Scott and $hail 2005).

The discussions about HIV/AIDS education in schaoigl wider communities, is coupled
with the associated contextual dynamics. It is ttméocus on the relationship among policy
makers, implementers and the intended benefacyorsl&ting this to Tjeldvoll (1994) model
of educational rationality. Below are some detablsut this model

4.12 Tjeldvoll (1994) Model of Educational Rationality
Tjeldvoll's (1994) model of educational rationality also significant to the study at hand, in

that the field rationale (established data andrdik&l experiences) from the field of research
corresponds to it. In this model, the country scadional aims and objectives are politically
stated above all priorities and are meant to flowil through a process to the end users at the

bottom. In this manner, politicians plan to fulfiieir set objectives.
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Figure 3: Modified Tjeldvoll (1994) Model of Educaional Rationality
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This model (figure 2) is adopted from Tjeldvoll @85 and modified in line with the evidence
from the experienced material from the field. Hoeg\the original model is constituted by
the coherence of the following four concepts: ajoadional rationale, b) Educational
organization, c) System conditions, and d) Culteaiditions. The four concepts emphasize
the logical relationship between the legitimatehauty's intended purpose or aim of the
educational package involved, that is to say theerd, the methods and the assessments. It
also considers formal, physical, social structudesision making and communication among
the leadership, teachers and the pupils in relatidhe outside community.
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4.13 Chapter Sum-Up

The chapter has highlighted on the main conceptBisnstudy by linking them to contextual
realities of the participants. From the literattggiew, it is clear that sport and PE alone as a
means to deliver HIV/AIDS programmes is not enouglt, the use of informed and trained
leaders of such programme. Moreover, these congeptsde a view and understanding for
the reader on the situation analysis of sport retbpment in general, and as it relates to
HIV/AIDS and poverty in particular. To focus ondrdssing HIV/AIDS in under-served
communities through sport and PE seemed to me touseful contribution to the seemingly
new area of sport for development. To facilitatess #nquiry, a conceptual framework was
developed on the basis of Tjeldvoll's (1994) modEleducational rationality and Kruse's
(2006) understanding of sport for development amathgrs. More appropriate to the study
though, is Kruse's (2006) observation of sport flmvelopment because his rigorous
evaluation specifically addressed the KAO programmedeveloping countries (Zambia
inclusive).

The next chapter highlights on the findings andlysis of the study. The findings are
discussed in line with the above mentioned thewaieind conceptual frameworks. It surely
analyses matches and mismatches between concém@maworks and findings from the
field.
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5. RESEARCH FINDINGS AND ANALYSIS

This chapter focuses on the analysis, discussiadspaesentation of the findings gathered
from the two community schools and other instimsidhat participated in the data collection
process as reported in chapter 3. One schoolns tine slums of the inner city while the other
school is from the rural part. In this manner thmelihgs present some similar and different
characteristics to the study. However, the anabsdédiscussions are basically located within
the framework of the background knowledge, theoaesl concepts explored earlier in
Chapter 2 and Chapter 4 respectively. Howeves warth noting that at the centre of this
analytical discussion, is the cultural and socaaitext in which the study is situated. Most of
the theories and concepts attached to this stuglydaveloped by western scholars with a
western frame of reference in mind. Anyhow, withstlunderstanding at hand, | have
accounted for a more contextualized approach. iBhiy applying the selected theories in a
more local context with all thoughts located withime social conditions that shape and

constrain individual and communal life alternativeshe study sites.

It is also important to note that the current dsston follows a sequence guided by the sub-
guestions presented in Chapter 1 and reflects Joimhé contextual situation of the target
group, II) HIV/AIDS and sport programmes in schowlgelation to government policy, 1lI)
Added value from the NGO’s using sport to impleméhV/AIDS programmes in the
selected schools and IV) Challenges of HIV/AIDSotigh sport and PE extending into the

wider community.

Some segment of the study describes some aspatt@r¢hseemingly external to the selected
schools™ programmes such as sexual behaviour valilvabits, poverty levels, knowledge of
HIV/AIDS in the wider community etc. However, thesehools do not exist in isolation, but
as part of a wider society. Hence, the schoolseraat aspects have some influence on the
participants in the study that are part of it. Aduhally, the programmes under study like
KAO, strategically extend beyond the boundariethefschool and into the wider community.
As such, in order to understand the participami®ivement in the HIV/AIDS through sport
and PE programmes, it is important to explore tieickgrounds beyond school and the
experiences found in their wider society. In tl@gard, contextual realities found in the study

sites are discussed below.
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5.1 The Impact of Contextual Realities in the Wider Community on the Lives of
Local People in Relation to the Programmes under Study

This subchapter discusses the three main factorsdf;m the wider communities hosting the
selected schools as revealed by the findings. Thiese factors include, high levels of

unemployment, poverty levels and risky behavioues/giling among and around the target
group. Scott and Marshall (2005) defines unemploynand poverty as the state of being
unable to sell ones labour power in the labour etadespite being willing to do so and a
state in which resources, usually material but sonss cultural are lacking, respectively.

The Cambridge Advanced Learners Dictionary (20@8ines risky behaviours as acting in a
particular way with a possibility of something bhdppening. However, as | analyse and
discuss these three aspects, they will be overgpipito each other. This is because in this
context, the three are in a way intertwined andab#g of reproducing each other. For
example, when one community has the majority ofrigsnbers without a constant source of
income, poverty is likely to manifest therein. Sceind Marshall (2005) write that

unemployment is a major factor in poverty, espéciahere the unemployed experience long
spells of joblessness. Similarly, my findings shawhin line between unemployment and

poverty levels and this is explored below.

5.1.1 Unemployment and Poverty Levels

Today Thursday July 62008, | have practically seen with my own eyes hmmen
with babies on their backs use their hard earnegrgyto break rocks with hammers in
their hands in order to contribute to the ever dopd baskets in their homes. They
make sure that their children at least get somethim eat than die from hunger by
physically breaking rocks and selling them. Whengdhing gets tougher, the women's
school going children are forced to take a breadnirschool, in order to help out in this
survival of the fittest business. It takes 4 todeks for one woman to break 1 tone of
stones that she could sell at 450 000 Zambian Kedelbout a 100 US Dollars) .
However, buyers are not readily available and ityntake another 3 to 4 weeks for a
buyer to come by. This is an illegal mine that tbésidents have invaded in order to
make a living out of that, that is why it has netb easy interviewing anybody for fear
that | may report them to the authorities. | hadptetend to be a potential customer for
me to gather the little information | am writingree(Kabanda Mwansa, field diary 16
July 2008)

The above statement from my field diary gives aype of some of the contextual realities
that prevail in the wider communities targeted iy $tudy. These include hard physical work
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on the part of women and school children, hungep]cgtation, illegal business for survival

and general suffering of residents of this comnyunit

Taking this statement as my departure point, itlésar to see the root cause of perpetual
poverty because the majorities in this communityehao alternative sources of income for a
better living. The situation is like this becausesium areas that is where the unemployed
mostly find cheaper alternative accommodation beedandlords do not pay any rates to the
local authorities (Situmbeko 2008). One participanthe study mentioned that “When my
husband got retrenched from where he was workighad to relocate to this place (slum)
where we could in some way afford to pay for accadation” (Mai Agness, parent School
B). When so many unemployed people live togetherome common under-served
community, then such a community is likely to lgadabject poverty and risky behaviors
(Kalipeni et al 2006, Maro 2008). The explanation this is that, because of poverty, local
people are forced to engage in all sorts of riskjdviours such as selling sex in order to
survive the harsh conditions they have found thérasein (Campbell 2003). On the other
hand, the risky behaviors may lead them to contrgcHIV/AIDS, and HIV/AIDS may
reproduce absolute abject poverty (Kalipeni et@06). This is because it may kill the most
productive in the family, that is between 15 andy4@rs, leaving other members with no
source of income for family's survivdlUNAIDS 2008). UNAIDS (2008) indicate a stability
in HIV/AIDS prevalence among the most productive-@b age group) from 1995 to 2007 as
figure 1 in Chapter 2 shows. But many householddum areas are still experiencing deaths
of their only bread winners. This is also seen ftbm number of orphans that both School A
and School B have enrolled. As reported in Chapteéhere are 93 and 59 orphans at School
A and School B respectively. However, there is nmence attributing all these deaths to
HIV/AIDS.

On unemployment levels, information gathered frdme teacher in charge at School B
revealed that among the parents at this schooy, feaw are in formal employment. And
among the 15 pupil respondents in the study frashgbhool, only 1 had a parent who is in
formal employment. The occupations for the pareatshe rest of the respondents ranged
from small home grown businesses like shoe mendimg vegetable selling to manual
breaking of rocks into small stones for sale. Gespondent explained how her mother tries to
make ends meet for the family by breaking rockannllegal mine near the community (The
statement above from the field diary on thd" D&ily 2008 came from a follow up to this
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particular case). Another participant during augraliscussion narrated how critical the food

situation in some homes is, by saying:

Hunger is a common feature in our community andtipesple are in that state, | am
just lucky that my parents afford at least one naedhy even if they are not in formal
employment. When things get worse like in a stnatvhere my mother does not sell
anything at the market, at least we drink “Zigoté’before going to bedDakayame,
boy 13)
This participant generalizes the hunger situatiothe community basing it on his personal
experience, a sign that the situation could be nmgte acute than meet the eye. It could also
mean that some families go hungry for some daysredinding a meal. This participant cites
unemployment as the number one cause of the hsig@tion in this community. Despite
the unemployment problems, some families are x@&ptilarge, with children finding their
own alternatives to support themselves becauseosufspm the parents seems to be limited
and cannot cope up with every day demands of@fee participant narrated how his family

manages life on daily basis:

My mother sells charcoal at the market and my fathe shoe mender at the same
market, so they are both not in formal employmeak ae are 7 siblings in the family
and most of us want to go to school...l get finansigport from well wishers (an
NGO). Some of my siblings go to government schebie some have opted to stop
school so that they could help with family incqiercy, boy 14)
However, in School A, due to the hunger situatiod extreme poverty, pupils depend on the
food provided by an NGO to the school. Parentsadse direct beneficiaries of the food
provided by the NGO and distributed by the schdwlfact according to one participant,
School A would have been closed had it not provided to the pupils and parents, because
pupils would have opted to go and search for fdwoh tcoming to school. He says that some

pupils come to school because that is the onlyepilaey can find ready food, he narrates that:

It is because we are provided with food at thisosththat some are managing to
come, otherwise many would have stopped schoolubecaf hunger at home, after
the drought many homes are very hungry and areigngs/through attending school
(Mukela, boy 12)

" This is a homemade non-alcoholic mixture of jusjas and water with no flavour at all. Normallyisitbetter when taken with something
like boiled sweet potatoes, bread, buns or scquers@nal experience)
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My practical observation in School A also revealedt, the pangs of hunger at the school
were quite visible and in a way extreme. This istMhwrote in my field diary on the last day

of my visitation to School A.

In all my 3 visits to this school, pupils were bilisyng up for porridge while parents
who had volunteered (with an interest) to be prapathe food are busy dishing out
to the pupils. It is basically two meals that aregared per day, but pupils that get
their share in the morning will not get anothertire afternoon and vice verggield
Diary 21st August 2008
In terms of enhancing the learning environment amaking it meaningful to all pupils,
School A has just done that. It provides mealsupilp that would otherwise not come to
school in the absence of this food programme. &les adds value to HIV/AIDS through
sport and PE programmes in School A because byaaparticipant needs enough energy
to participate in sport and PE activities. If tearning environment is enhanced, as the case in
School A, pupils who patrticipate in HIV/AIDS througsport and PE activities may feel
loved, appreciated and hopeful. This is in linehwi€oakley (2002) who writes that, in well
designed sports programmes, participants should fiegsically safe, personally valued,
socially connected, morally and economically supgmhr personally and politically

empowered and most importantly, hopeful about titeré.

In School B, the situation is different. The schbals no capacity to provide food to the
pupils. Some participants narrated that eatingkbasawhen coming to school in the morning

is not part of their daily life. One participanttime discussion group narrated that:

My mother works very hard at least to give us theneng meal. The rest of the meals
are dependent on whether the food is availablecaé or not, otherwise we usually
do not have breakfast and lunch and am like useétid¢aoutine. | don'’t really regret
because | know with a single meal per day, we ateeboff. Others go to bed without
eating anything at all, but manage to go to schaadl life goes on, we are used to
such a situation and we do not see it as unu@uakazwe, girl 13).

However, it is interesting to note that some cleildrlike Nakazwe above are able to

understand the situation in which their parents et neighbors are, hence, adapting to the

situation.

To summarize this, School A's hunger situation ushioned by the food that an NGO
provides while School B has a chain of NGO's tlradrfcially and materially support some
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pupils regarding their school needs. However, aegdrpicture, | got from the two schools
shows that hunger and starvation plays a big rotee daily business of the two schools. For
this reason, some children find the urgency to spol and abandon home in search of a
“better life” or simply in order to “survive” the querty at home by looking for other
alternatives. Unfortunately most of the alternatiwarn out to be risky. Kalipeni et al (2006),
Maro (2008) observes that there is a high changeeople that are wallowing in poverty to

engage in risky behaviors as a means for survivad. next sub chapter explores this in detail.

5.1.2 Risky Behaviors among the Youth

To a greater extent, due to the desperation caugséte social dynamics involved in trying to
come out of poverty and surviving hunger, some lypuh the study sites engage in risky
behaviors. These risky behaviors include prosttutior mostly girls and streetisfhfor
mostly boys. For example in the discussion grougdhool B, it was enormously cited by the
participants that in their community, some girlefpr to stop school, abandon their parents or
guardians homes and go to live in a shared honteatliter girls. According to the discussion,
the core business in such a home is nothing bugtiprdon. The discussion further revealed
that in the community, homes being run by groupgid$ are on the increase and they seem

to be unstoppable. One discussant said that:

There are many homes in our communities where @inly live, with a boss (pimp)
among them who gives orders for herself and therogiirls to go out and look for
money for "home™ by indulging in sexual activitias)east | know of a former class
mate who stopped school preferring to join a hoangyirls... The boss could be of 20
years of age, the ages range from about 13 to aBOuiut sometimes even a 12 year
old can enter the girls’ "home™ due to certain amtstances and peer pressure. The
boss encourages the younger girls to go and lookrfoney in the bars and night
clubs then at the end of the day the girls handdkrermoney to the boss for "home®
consumptior{ Machilika, Girl 15)

For the boys, the situation is a bit different bumilar in a way. Like the girls, boys also form
networks among themselves. Boys turn to the sineah effort to lead a different life other

than the life they are leading in their parentgoardians homes. A participant in the study

talks of boys of his age in the community, as heates that:

' This iis the living of homeless or unmonitored cteltl on the street, especially when related to drligease, crime, or delinquency.
However,this term appears to be specific to Anglophonec&friDouble Tongued Dictionary [DTD] 2009)
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For boys in a situation where they have no suppod probably no parents, they
turn to the street to beg for alms on a daily babkence discontinuing with
school....these boys start sleeping on the streepretéhe street and “learn” from the
street(Roberto, boy 14).
Another participant added that: “unfortunately stnot just food the boys look for on the
street, they do all sorts of immoral things likebstance abuse, window breaking, street

fighting, attacking innocent people and stealirapfrthem” (Moses, boy 15)

This situation could be easier to understand whes @nsiders what Allen and Thomas
(2000) meant by writing that, just as HIV/AIDS erdgate poverty (and inequality), poverty
(and inequality) facilitates the transmission oMKRIDS. This is a chain reaction that could
only be stopped if the individuals and communiti®golved are adequately catered for in
terms of material and financial resources. In thseace of such resources, community
members will be tempted to engage in anything wérettegative or positive that they think
might give them a way to come out of their immesalisituation. For example, messages about
HIV/AIDS may not be as priority as the need forddo survive a day. This is amplified by
Kalipeni et al (2006) who writes that for many pkojn absolute poverty, ignorance of
HIV/AIDS transmission through unprotected sex ig tle issue, but pressing immediate
needs, whether in form of food, shelter, clothischool supplies, employment etc supersedes
the more abstracted and variable risk of contrgctihiVV/AIDS. After all contracting
HIV/AIDS is just a risk, as such it can be takeut Wwallowing in starvation and lack of basic
needs is more than a risk, it may kill someone ichiately. In relation to this, a participant in

a group discussion at School B narrated that:

The biggest problem is actually poverty in term&ok of food at home.... these girls
would like to survive for a day hence they trade & money in order for them to
have something for theirs, their children and thgiblings hungry stomachs. Some
come from homes that depend on the same activities.if they don’t trade in sex,
others at home will suffdNamukeya, Girl 14).
Analyzing the above statement critically, it woddd misleading to describe trading sex for
money as voluntary, but certain forces beyond ibBnv's control often drive their choices.

An important factor at play here is their econositaation (Banik 2006).

Another way of looking at it is that people in taemmunities could have gotten too used to
people dying every day due to different ailmentaseal by hunger and incidents such as

crime and traffic accidents. Funerals have becomeweryday occurrence due to the high
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death rate associated with HIV/AIDS (as reporte@€lvapter 2) and other associated illnesses

as one participant in School B narrated that:

In this community, it is almost easier to find adtal than finding food on the plate....
in fact some people are surviving because of fuseBecause, at funerals, people
that can afford, contribute some food for peopldheat funeral to eat, so the people
that can not afford to organise food for themselvender from one funeral to
another in search of food (and shelter)...it is rasy to notice them, but they survive
that way(Mai Agness, Parent School B.)
Taking the above narration into perspective, itikely the local people may feel that the
government has turned a blind eye to their locablams that could be solved with its
(government) minimal intervention. As such, thesegle may feel that even if they do not
die from HIV/AIDS, something else they are vulndeatp may easily kill them anyway. A
participant (Peer Coach) reported on some ansviergists from some of her targets in the
community. She narrated that sometimes some peabgléargets say... “So what can really
stop people from dying? People are dying from matimer causes anyway, SO your message
is not important to me at all” (Boyd boy 15). Farlang as they continue living in a slum area
that is not on the government’s priority list fagwtlopment as compared to other areas, then
they are living in perpetual vulnerability to so myarisks including HIV/AIDS itself. Their
vulnerability to death may not necessarily comenfribheir engagement in risk behaviors, but
by virtue of just living in a poor and under-servammmunity. This is supported by Parker
and Wilson (2000) who says, in situations wheréspatity between the rich and the poor has
been created, there is data that show that the qnwebrthe most socially disadvantaged are
more vulnerable to HIV/AIDS infection. In other vas;, some residents of poor communities
may be aware of such knowledge. Hence, rejectingaioe HIV/AIDS intervention
programme, saying they will not make much diffeesnanless the general livelihood is

improved.

Similarly, Cohen (2000) observes that poor housihbhve typically few options (if any) of
financial or other basic needs and are often pallif and socially marginalized. These
conditions of social exclusion may in a way inceedbe challenge of reaching these
populations through HIV/AIDS programmes (like KAQhat aim at changing sexual
behaviours as explained earlier in Chapter 2. Tipesklems often come with dynamics that
may be difficult to understand at face value artdrl@n solve. That is whig is not at all
surprising that in such circumstances, the rurapfeeand the slum dwellers adopt behaviours
that put them at risk of contracting HIV/AIDS.
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But the bone of contention is that, risky behavsoseem to be higher when it concerns girls
and women. | attribute this to the cultural contextvhich females have found themselves in
as explored in Chapter 2.6. Females have limiteiiog of accessing centers of production as
earlier reported, leaving them to find availabldiaps that are not normative to the wider
society but maybe circumstantially normal to indivals and networks practicing them. Like

one discussant in the discussion group in Schaabgerved:

In this community there are many girls that get neat at 13, it is almost normal here

because of poverty, and the government does not teeare about it. | personally

know somebody who is married and has a child atei8s.(Musenge, Girl 15)
In such a situation it may be important to thensider the circumstances that may be forcing
the young girls to get into early marriages andyeaexual encounters leading to early
pregnancies. Simwapenga-Hamusonde (2003) singteb®yproblem of early pregnancies in
Zambia to be promoted by many factors. These factoclude among others, poverty,
pressure from elderly men who usually force gmt® iunprotected sex in exchange for money
and material things, or simply lack of supervisidhis very likely that some families look at
marriage as the surest way to come out of povestiolmag as males are seen as leaders in
resource accessibility and definers of the way tdescent” living. This could be connected

to School A, when one participant noted with cotigit that:

In our community here, shop owners, farm workeis thiose that go to town to bring
things for re-sale do have many girl friends herel ave all look forward to have a
relationship with them and eventually marry thentrsd they give us what we need. If
you get married to one of these men, just knowytbat economic problems are gone
(Dailess, Girl 14).
However, even women themselves become perpetratbrdhe scourge in certain
circumstances. At times older women encourage yaoumgen to get into early marriages as
an alternative to wallowing in poverty. This coldd because even the same women who
encourage early marriages have been socializedlievb that men are the women providers
and that the cultural and economic power housekrigé to males. The cultural context as
explored earlier in Chapter 2 may be playing a Jefjuential role, that is; older women
informing younger women on how certain situationglt to be sorted out. This is usually in
favour of men. By doing so, there is a lot of ctdfureproduction at play that may still favour
the position males have taken in this society. keady pointed out, to a certain extent,

cultural reproduction is promoted by women themsglwho seem to have been made to be
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firm believers in contextual culture by the sitoatithey have found themselves in. During a

group discussion this is what was revealed by @megpant in School B:

Sometimes it's also people like Aunts that foraestyp get married instead of being a
burden to them, you find that these aunts everghrian to ask for marriage with you;
they say "just get married to him so that you fiadiving instead of depending on

me”. So there is a lot of pressure especiallyt the same aunt does not give you any

money. In the end you succumb to such pressurgetmdarried(Mupenge, Girl 15)
In this case, males have taken advantage of thelésfhrposition in these communities under

study as one participant observed:

There are these so called “Sugar Dadtflethat use money to woo young girls into
sexual acts. They tell us “young girl, | like yoodal will be giving you all that you
need and | will be paying for you all that is negds school”, they tell us that we
should just be coming to get all that we want,ibuurn these sugar daddies demand
for sex and usually its unprotected sex. Thereavaspupil here who was in such acts
but she has since stopp@davis, Girl 15)
Such cases at the one above are promoted alse lgetieral economic setup of Zambia. As
explored earlier, the economic setup favors mabesidve more resources and economic
power over women. Additionally, local cultural tioins also put men in the driving seat. But
this is no reason why the economically powerful nstould abuse women and girls as
explained by Mavis above. In my view, the risky éelurs surrounding School A are a bit
more relaxed as compared to School B. In Schodgiids are lured into early marriages while
in School B, girls turn to prostitution. The boys$chool A stop school and get employment
in the surrounding commercial farms while in SchBddoys find themselves on the streets of

the city to beg for alms.

In a nutshell, having analyzed the three main tlsethat emerged from the findings, that is to
say poverty, unemployment and risky behaviors mhder communities, one can deduce
that there is a tendency for the three to suppuadtraproduce each other. Figure 5 below tries
to simplify this thought. Unemployment may prodysmeverty and poverty in turn may force
victims to engage in risky behaviors like sellirexsSuch behaviors could also in turn expose
the doers to HIV/AIDS, and HIV/AIDS reproduces pdye

¥ Sugar daddy is a slang term for a rich man whorsfieoney or gifts to a less rich younger personallp
female, in return for companionship or sexual fagqiVikipedia 2009)
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Figure 4: The Chain Reaction of HIV/AIDS and Povery

Unemployment may lead Absolute Poverty may le:
to Absolute Poverty to Risky Behaviors

Risky Behaviors may lei
to HIV/AIDS
And
HIV/AIDS may reproduce
Absolute Poverty

Kabanda Mwansa 2009

This figure could directly be attributed to Alleamd Thomas (2000) who writes that, just as
HIV/AIDS exacerbate poverty, so poverty also faatks the transmission of HIV/AIDS. As
such, HIV/AIDS prevention programmes targeting fh@or and has a local context in
perspective should be encouraged. HIV/AIDS edunaiwough sport and PE is one. Below

is the analysis of how this programme is implemeimethe selected schools.

5.2 Implementation of HIV/AIDS through Sport and PE Programmes in the
Selected Community Schools

This subtopic discusses the role MOE plays in doatthg community schools and how in
turn it expects these community schools to deliteiset mandate. It further discusses the
weight MOE throws behind the use of sport and Pkitigating HIV/AIDS in the selected

schools if at all it recognizes that.
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5.2.1 MOE’s Coordination of Community Schools
| want to make the national curriculum as the stgrpoint of this discussion and analysis.

This is what guides the delivery of all formal edtional programmes in Zambia.
Considering the foregoing, | rate the delivery sgstto be a top down one. This is because
most important decisions within the national curien and organisational framework are
made by the authorities at the top. Needless tdhsdythese top made decisions are expected
to flow smoothly and consistently to the end usatsthe bottom (Serpell 1993, MOE
1996).0ne practical example is the introductiofifefskills training in schools. The National
Education Strategic Plan confirms that: “Educatiomriculum framework has already
introduced a number of life skills as an integraltpof each subject and cross-curricular
theme in basic education” (MOE National Educatidrategic Plan 2003-2007[MOE NESP
2003-2007] 2003: 15). It has not however, indicatesl role community schools and their

wider communities played at planning level.

Theoretically, this could be likened to Tjeldvol(5994) model of educational rationality that
calls for a logical relation between the authoféythe top) on one hand and the end users (at
the bottom) whose outcomes should reflect thealh&ims and objectives of the authority on
the other. In this case the relevant learning cuntihe methods and the assessments are
determined by the authority through an organisedl @nsistent logical system. However,
this system is not a practical system in Zambipgeislly when it concerns the community
schools under study that in essence are not ogovernment’s priority list as Banda (2008:9)
explains that in Zambia “Community schools in tlueat areas are began by a community
which has either found its own old building or bega construct multipurpose building....
more often than not, MOE provides teachers for sgttools but not to all”. This may also
mean that MOE has the zeal to put community schowolghe priority list as Banda (2008)
observes above, but the capacity to fulfil this rmay be readily available. In this regard, |
considercommunity schools not to be on the government pyitist. Taking a more practical
example, when | accessed the physical structur&lodol B that was initially designed and
built as a beer hall, the government has done mgthauch on its part to make it more
conducive for learning. The pieces of dry plywobdttthe community used to demarcate the
classrooms are a fire hazard and MOE is unconcgmagibe unaware?) of what is going on

in these schools.
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Considering the MOE strategy of developing schdams national level (on top) to actual
communities (at the bottom), one of the conflictfiagtors in it is that community schools
themselves have developed from a bottom up scen@hs is in an effort to provide
education for the poor children who are unabledmeas conventional school in government
established and prioritised schools (Mumba 2003)d2a2008). The MOE's Operational
Guidelines for Community School®©GCS] (2007) accepts this fact by confirming that,
community schools have been founded, owned andatgzbrat the community level.
However, encouraging the establishment of commuwsthools from the bottom, on the part
of MOE may be due to pressure from stronger outiidees. The following statement from
an interview with the Senior Education Standardic®f (SESO) in MOE confirms this by
saying:

In trying to archive the Education for All (EFA) @s, we found that government
schools alone would not wipe up all the school agattiren in the country because of
various reasons. One of the reasons was distanceedoest government schools. So
communities were allowed to form community schedlsin their locality so that they
could cater for these children who could not watkdistant government schools.
(SESO, MOE Headquarters, July 2008).

However, in terms of the two community schools unstedy, this situation seems to have
created a gap and some kind of uncoordinated goedtom MOE. It is not only the gap, but
also some conflict, because the two systems indolave different directions of
development. This is in contradiction to Tjeldvel(1994) model of educational rationality
because of the two opposing ways in the developahesitategies for the two parties
involved. The above argument also gives meaningnwiree considers the OGCS (MOE
2007:8) that insists that, this situation has bhbugore confusion than good over who
ultimately is responsible for coordinating and gugd community schools. The OGCS
(2007:8) further establishes that, in the pastetlis been no mention of community schools
in the job descriptions of MOE officers, this medhat community schools have not been
clearly factored into work plans or budgets. Fois tlleason MOE officers remain
unaccountable for such schools because their notea community school system has not
been clearly defined. However, the earlier esthbtisStrategic Framework on Community
Schools [SFCS] (2006) mentions that MOE staff dt lavels shall have roles and
responsibilities incorporated into their daily jdbscriptions and MOE standard officers shall
monitor standards in community schools (MOE 20 inilarly, during the interview, the

SESO confirmed the “take over” of community schdmfggovernment by saying:
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As the ministry responsible for education provisionhe country, we have embraced
community schools, but what it is, is that the comity itself should come up with an
initiative of establishing a school and at the saime a local committee that will run
the affairs of that school should be in place, soembrace community schools as part
of our schools(SESO, MOE Headquarters, July 2D08

From the above statement, one can deduce that M@Btireally capacitated to completely
take over the running of community schools by pdow the necessary tools to deliver their
national educational mandate. This may mean thaEM@spite the pledge to contribute to
the development of community schools still has épehd on encouraging communities in
charge to source for resources elsewhere otherftbanMOE. This is actually enshrined in
the national policy on education in Zambia (MOE @9t highlights that the surest way for
MOE to embrace community schools is through formmdabeneficial relationships with
local communities and some national and internaticdGO’s. Similar sentiments are also
amplified by the MOE-NESP 2003-2007 (2003) whicktes$ that that:

The Ministry has already been working with civilcety and specific non-
governmental organisations in developing...implenngntactivities in HIV/AIDS,
Gender and Equity ...These partnerships will contimoebe formalized through
contracts and memoranda of understanding, suclm #ise case of community schools.
(NESP 2003-2007 [2003:16])

This brings to the table that MOE strategically elegls on NGO's that are concerned with the
plight of the poor rather than on their direct rgs@s when it comes to channeling resources
to the poor community schools. When asked aboutdihect role MOE plays towards
contributing to community schools, the SESO memtibthat:

A community School receives government trainechexacand also our cooperating
partners (NGO's) are helping in training the comityrschool teachers that have
been engaged by the community...the government camés train them in
methodology pedagogy....they are trained in the TexaBlesource Centers (TRCs)
which are throughout the country...this is the ardaesme the cooperating partners
(NGO's) interested in poor communities and in imprg quality in under-served
schools are supportingSESO, MOE Headquarters, July 2008).

However, this does not fully fit into what | obsedrand what | gathered from the interviews

in the two schools. The findings revealed that &fgam the input from the NGO's, there are

no workable and coordinated structures in placevéet MOE and the two community

schools that is worth mentioning. Here, | meancétnes that may aid the smooth delivery of

the general aims and objectives of the authordegpropounded by Tjeldvoll's (1994). He
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advocates for an organised and consistent logysaés. But this is far from reality between
MOE and particularly School B. For example, no sttgtandards inspector from MOE has
been to school B ever since it was established@b 2lespite the school being located a stone
throw from the main central business district oaka. However, on the part of School A,
the MOE officials that have been there were indbmpany of an NGO that helped the host
community to build a two class roomed conventidolack. When it was time to officially
hand over the finished block to the community by MGO, that was when MOE officials
visited School A. Otherwise no other MOE officisdshbeen to this school to look at the

standards of the school.

The fact that no actual follow-up has been madédth schools undermines the political
mandate that MOE and other partner internationaDNsGhave put in place. The mandate is
proving to be difficult to easily flow through th&stem to reach the target in the two
community schools. This is against the MOE NESP32B007 (2003) that states that:
“Agreements and memoranda of understanding witléesloped with community schools ...
to provide specific access for children....These egents will increase MOE support
through grants and materials while still preservsigong community ownership” (MOE
2003: 12). Nevertheless, this could be attributedhe conflict in the way the community
school and the MOE developmental strategies opdrate it to be a bit antagonistic of each
other rather than complementary. The figure belogstto show the conflicting mandates of

the community on one hand and MOE on the other.
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Figure 5: Modified from Tjeldvoll's (1994) Model of Educational Rationality
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This figure adaptedand modified) from Tjeldvoll's (1994) model of educata rationality
shows MOE's developmental direction at Q in congptgiposition of the community school
direction at S. In this regard direction Q hasradtilink from the top to government schools

in terms of national educational mandate delivelgwever, the direction at S is connected to
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the top from the bottom in terms of curriculum, exaations and some financial support like

the case with School A. The next subchapter shaxdes light on this situation.

5.2.2 Delivering MOE’s Set Educational Mandate
As already mentioned, no MOE standards officerror ather official has been to School B.

This may be a factor in the delivery of the inteth@elucational purpose set by MOE itself,
that is to say, the mandate of uplifting the livisgndards of the local peops well as
contributing to the reduction in their poverty l&/éhrough education as stipulated in MOE
NESP 2003-2007 (MOE 2003). Comparing this to Tjelds (1994) model, there is no
coherence of the four concepts he advocated fasdlare educational rationale, educational
organization, system conditions and the culturaidttions. This is also what the model
recommends, for it to be effective. But in thisesathere is lack of this coherence. Tjeldvoll
(1995:73) stipulates that “the logical flow of thethority's intended educational purpose for
a specific target group, the relevant learning kedge, learning methods and forms of
assessment” must be coherent. In addition, thegects also emphasize on the school's
organization that consists of formal, physical aswtial (informal) structures and the
processes of decision making to be in place andyktem coherent (Tjeldvoll 1995). That
way, it may help in the uplifting of the living stdards of the local people as strategically
planned by MOE.

However, according to my findings, MOE has not anowmgly fulfilled its responsibility of

giving the much needed support to the two schoaldeu study. Thus, the declaration of
HIV/AIDS as a cross cutting issue in the schooticutum may be posing a big challenge for
schools that do not receive direct support from M®B&r example, the Head Teacher at

School B narrated that:

For the past two years we have been making appicato the ministry of education
for consideration to be receiving a government grdout we have never gotten any
positive feedback despite our following the forr@Z national school curriculum

and other government sanctioned programmes....\We hest depended on the good
will of the parents and NGO's that see us as affeatontributors to the development
of this community.... The inspectors from the rrinief education have never been
here to assess us on what we are doing and thedktimdrastructure we have.

(Head Teacher, School B)

Another interview with an officer from Zambia Op&@ommunity Schools (ZOCS), a local
but internationally supported NGO that in turn sogg a chain of community schools in
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Zambia doubted whether the government has a pahgtther than a political capacity to

embrace community schools when he said:

We are yet to see government taking over commasaiitgols and be able to sustain
them, because to tell you the truth, right now tlaeg unable to meet even the
challenges of sustaining the government schoolssanclvil society came up because
there was need for it to move in and supplemen¢morent efforts in providing such
services, and so when the ministry of educatiors sagy want to take over the
running of some of these schools, it is not thactcal and we will wait and see
when that will happen because it will be so intengsto observe

(Programme officer, ZOCS)

Taking the above statements as a basis, the sahtabrities in community schools such as
School B may feel neglected and forsaken by the M@Othorities. Hence, it may be in order
for them to pay more allegiance to the NGO's whbeaefits they are directly seeing.
Nevertheless, School A receives some financial aipfrom MOE for administrative
purposes every quarter. This is a gesture thatabe MOE’s commitment towards some
community schools, and School A is among such dsh&ut the Head Teacher at School A
during the interview did not seem to be satisfieMOE's efforts, claiming that the amount is
not enough to run the institution. Although he cbnbt reveal the actual amount the school

receives, he insisted that it is not enough asatle s

The quarterly allocation we get from MOE is far d&lour expectations and cannot
suffice our costs here.... we need salaries foresteachers and we need learning
materials for the school to continue its daily mess, but the quarterly amount we get
from MOE is far too short to satisfy our demafidead Teacher, School A)
A deeper analysis of this reveals that, what malatleéng on the part of MOE is actually the
organization part in line with Tjeldvoll's (1994)odkel. The model calls for coherency and
structured processes between the authority ansicth@ol. MOE may be making efforts as the
case is with School A, but lack of follow ups tede it that things are working according to
strategy may be lacking. Although progress reparéssent to MOE according to the Head
Teacher at School A, physical follow ups to make strategy more effective have not been
done. MOE NESP 2003-2007 (2003:12) states that e“[Dw the large expansion of
community schools, it is important to establish Iquacontrol measures through standards
officers, leading to formal registration with MOFefbre these institutions are provided with
government support”. However, MOE has not givennmeetlimit on how long community

schools should wait for the quality control teawnirMOE to check on them. Thus, School B
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has operated for 3 years and a couple of montl®ulitreceiving any significant recognition
from MOE. In this case provision of human and mateesources by MOE in the absence
proper coordination is compromised, as exploredwel

5.2.3 Provision of Human and Material Resources Regarding HIV/AIDS
School B has never received any significant HIV/Al@ducation teaching materials from

MOE despite the school's heeding of the directnaenf MOE that all community schools
should follow the official national curriculum. Theituation undermines the national policy
on education (MOE 1996:19) that states that “suoleeelopment of basic education depends
largely on participation by the community, MOE wgtovide technical advice.... and once
the physical facilities are in place (in commungghools), MOE will provide teachers,
equipment and teaching materials for approved dgweént”. On the other hand, MOE has
categorically stated that HIV/AIDS shall be a cros#ting issue in the national curriculum,
therefore, the provision of materials to realizes ttndeavor should be the responsibility of
MOE or other authorities in charge. Schools ardebetl to offer good venues where
HIV/AIDS education is presented in a more effectivey and where HIV/AIDS preventions
programmes can find a fertile ground (Finger angdtima 2002, Kelly 2004). However, the
effectiveness may not happen automatically withaoy deliberate undertaking or visible
commitment on the part of the authorities whoseatbjes must be met (Kruse 2006, Coulter
2005). According to the findings, MOE in this cdses challenges in directly supporting the
two schools in the study. This is at least wherHilling what is deemed as making
HIV/AIDS education through sport and PE effectivee doncerned such as basic sports
infrastructure. Taking the forgoing into perspeetivny findings reveal that direct support
from MOE to the two schools under study is limiteédr example there is an urgent need for
MOE to help School B with a conversional sportipithat could aid the teaching of

HIV/AIDS through sport and PE as one teacher maetio

We urgently need support in terms of sporting emeipt and facilities....if the
government can only help us to make a reasonalbegsspitch at this school, then
HIV/AIDS programmes that we are doing through speite can be more meaningful
(Mr. Kondowe, School B).

However, the situation at School A is different.eTbommunity has managed to put up a
sports pitch and my observation of the pitch res@ahat the pitch is good enough to support
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various sporting activities. But there is a critishortage of sporting equipment such balls,
nets and uniforms for team identification. The nembf balls and the state of the nets that |

physically saw leaves much to be desired.

Needless to say here that, HIV/AIDS education tghosport and PE in the two schools could
only operate in a particular context. Part of ttastext is where provision of materials and
other key resources such as teacher training amsitigation in HIV/AIDS become a key
mechanism in implementing it. Particularly thatisitstrategically a cross cutting issue in the
national curriculum (MOE 2007) that School A andh&al B also follow. Otherwise, strategy
of putting HIV/AIDS as a cross cutting issue butkaction is ineffective. Here, action may
mean securing teachers that are conversant withstigect and providing contextual
HIV/AIDS education materials on the part of MOE its direct partners. However, one
significant HIV/AIDS education resource that Schadblhas received from MOE is the
“Creative and Technology Teachers Guide Book” wtsabposedly should have HIV/AIDS
components in different subjects that fall undés theme. Sport and PE falls under Creative
and Technology according to the School Head at &chAo However, my analysis of this
book revealed that there is not much on sport aad® regards HIV/AIDS. A teacher in
charge of sport and periodically teaches PE at &chcand who technically is supposed to
teach HIV/AIDS education in his subject since iaisross cutting issue said:

| have not undergone any formal training in HIV/ADeducation, neither am | a
formally trained teacher. | have just been engage@ community trustee to help with
the teaching here, but normally on HIV/AIDS edumatil use the creative and
technology teachers guide book that has plays, s@rgl other messages for the
teaching of HIV/AID§Mr. Mutinabu, Teacher School)A

From the above, one may deduce that MOE has na omrch work in making sure that they
prioritize certain elements according to their ppland strategy. Elements such as having
competent teachers in HIV/AIDS education, providirsgr friendly materials specially meant
for the context in which the two schools are set,lamited. For example the teacher’s guide
book being used by the above mentioned teacheraiching HIV/AIDS education must be
tailor made for such a "teacher’ who has neverngode formal teacher training. This should
also be user friendly to a teacher who has not donerecognized HIV/AIDS education
training. The situation in School A may not exglicorient the learning environment towards
creating a basis on which HIV/AIDS knowledge arfd Bkills can be built (UNICEF 2009,
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Vaughan et al 2000, Maro 2008). However, orientihg learning environment towards
creating a basis on which HIV/AIDS knowledge arid Bkills though sport and PE calls for
provisions of basic sporting and PE infrastructiit@s is what succeeds in the next subtopic.

5.2.4 Sport and PE in Community Schools
As explored already, my observation in both Schéoland School B revealed some

challenges of teaching PE and sport. This indicat@smunity school’'s capacity and
infrastructure in terms of PE and sport to be aalfi For example both schools have no
showers, and worse still, a constant water artimrlasystem as reported in Chapter 2.
Naturally and hygienically, pupils should take awkr after a PE or sports session or at least
clean themselves with some clean water soaked sp@&ug alas, water in the two schools is
reserved for drinking and at least for cookinghia tase of School A. This situations makes it
abundantly clear that both schools, like many otl®mmunity school’'s physical
infrastructure, cannot fully support the teachiigP& and sport. Lack of government support
to establish physical structures like sports greunshower or change rooms and other
movable sports equipment in community schools shitvas PE is not taken as an important
subject. This is when it comes to being consideéoeble at equal footing with other subjects
like Mathematics, English Language and Natural i@®edespite the policy statements to
reintroduce it in schools. An observation in theaa's main office at School A revealed few
teachers and pupils books for the above mentiomes tsubjects. The School Head Teacher
confirmed that these books came from MOE two yearsier. However, these same books
are in somewhat bad shape; they are worn out aed replacement. At another level, since,
the curriculum does not consider PE to be partssessment in terms of examinations. It
could be attributed to why it was absent from tbleosl time table in School A, as priority

could be biased towards examinable subjects.

PE not timetabled in School A as mentioned abowddcbe attributed to the clustering of
subjects in blocks. In this case subjects like RIEbg disadvantaged in preference for other
subjects that are examinable. As part of the esfsaton the part of MOE, the current
curriculum only mentions six areas of learning dedching and this is called “the block
system” (MOE 2007). The six areas include Literacy Languages, Integrated Science,
Creative and Technology Studies, Mathematics, $acid Development Studies and lastly

some guidelines for schools on Community StudiesSdhool A, the Head Teacher claimed
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that PE is considered under Creative and Technosbggly area, while sport comes under
Social and Development study block. In this cagmrtsand PE is not considered as an
independent subject that should be indicated as sacthe school time table. The school

Head Teacher when asked about this said:

We have a syllabus from the ministry of educatemgn though because of the new

changes to the curriculum. At the moment we onlieateaching areas whereby PE

is just integrated irCreative and Technology studigdead Teacher, School A).
School B has a different approach to PE altogeth@unSport has contributed to the inclusion
of PE on the school timetable. Thus, PE in Schodk Bimetabled. The PE periods are
synonymous with EduSport activities, and that dhlyse teachers, pupils and volunteers that
are trained by EduSport conducts PE activitieseatd the Head Teacher. This kind of PE
and sport found in School B is always blended Wwitk/AIDS education as EduSport’s main
interest. Below is the exploration about how HIMDE education is presented through sport
and PE.

5.2.5 Integrating HIV/AIDS Education in Sport and PE

Although PE and sport is not officially or indepently on the school time table at School A,
one teacher however, reported to have attendedusecander PCIl and has learnt how to
integrate HIV/AIDS education and sport. As such,demed to have been creating time
during (as reported earlier) and after school hoardisseminate the HIV/AIDS information
to pupils by engaging them in different physicaliattes and play. But his superior had a
different observation when he says: “We would lilce have different sporting and PE
activities quite often, but the challenge is that Wwave limited sporting equipment and
facilities, we need more equipment for the grommgnber of pupils in the school and the
surrounding community” (Head Teacher, School A)wideer, the teacher who is trained in
integrating HIV/AIDS and sport insisted that: “DéspPE not formally on the school time
table, there is a general liking for the subjecoagpupils because of the way | present my
lessons when chance avails itself” (Mr Fumbelo,chea, School A). This was confirmed by
one pupil at the same school who is a constanicgaant in these activities who said:

| personally enjoy PE and I think it is a good sdij but we tend to repeat the same
things each time we have a lesson....we don’'t baequipment and other facilities
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like other schools in the city have, that can hetphave different types of activities
(Inonge, Girl 13).

In spite of having insignificant equipment and Réeis at School A, there is likelihood that
participants in these less organised activities deselop an approach of commitment to the
contents of the lessons rather than the aids threddch the lessons are presented (Coakley
2003). This may be located within the overall dinoe of the PE or sports lessons and
HIV/AIDS programmes available over a period of tin@@akley (2003) argues that in this
case, participants may in the process of interadtiegin to focus on helping each other and
developing close connections among themselves., garsicipants becoming a formidable
community with own dynamics and internal organ@atisharing failure and success. The
internal organisation being referred to may jushtaut to be a good recipe for HIV/AIDS
education in the school and beyond. Thus, withendontext of this constructed community,
participants may learn other issues quite detaftoead just PE and sport that may be vital to
their behaviour change, that is, cooperation arnlityato separate the acceptable (normative)
from the unacceptable (non normative) Coakley (2068r example, one participant in
School B appreciated the wider social network st dultivated through participation in the
HIV/AIDS through sport programmes by saying: “I Bawidened my network because we
meet through different activities that EduSportamiges; also we share quite a lot of ideas as

peer leaders from different regions and differemhmunities” (Misozi, Girl 13).

A deliberate and organised sports programme achiemeended behaviours among
participants as Zakus et al (2007) writes that I{esns of) research supports the findings that,
deliberate innovative sport-based programming ealpcamong youths in low income

countries contributes to risk avoidance. In thigare, considering the observations in both
School A and School B, the presence of EduSpor&®Krogramme in School B showed a
greater impact on the intended behaviour changegraced to School A, as one participant

said.

Whether at school or in the community KAO opensligpussions for the best ways
we have to live as youths in difficult times antliaions. | feel if the HIV/AIDS

education is presented in other subjects rathenttt@ough play and sport, it's not

that “strong..... It tends to be passive and wedbalpout it easily, but through play
we remembefMavis, Girl 15).

94



However, in School A the output is not as visilddtas in School B. This could be attributed
to lack of organisation, consistence and sustendfmeexample, in the event that the only
enthusiastic teacher in HIV/AIDS through sport @8 at School A goes away, this may
mean the end of the activities. As long as othactiers and volunteers in School A are not
trained in integrating HIV/AIDS education into spand PE as per MOE policy, the
programmes will have no viable future and the immacthe part of the participants will be
low. The low impact could be attributed to the lied source of copied intended behaviours
in line with the social learning theory. As longthsre is only one trained teacher and PE is
not time tabled independently, then the platformadrich to observe intentional behaviour is

limited.

The preceding observation in School A does notawomfto Bandura’s (1996) social learning

theory. However, the case with School B does faline with this theory. That is to say, a

constructed community such as School B could sasva model for behavioural change to
different members. This theory that is also knownobhservational learning emphasises the
importance of modelling the behaviours, attitudesl motional reaction of other@ne

participant at School B said:

My son says they are being taught how to behavegbkes in different situations of
HIV/AIDS and he tries to live by these words | khide is also speaking to his friends
at home about the best ways to behave oneself..l@80 important it is to
disseminate the HIV/AIDS information from schoabtieers in the community.

(Mai Agness, parent School B)

The challenge is however, on the attention, retentand reproduction of the copied
behaviours. In this case the desired behaviounshaen emphasised in HIV/AIDS education
through sport and PE programmes may find a timéfysion to other members of this
constructed community. So the kind of behavioungemphasised must be normative and
playing a significant role. This is connected toatvKruse (2006) states, he states that under
certain circumstances such as correct and intendesages on one hand and informed and
trained leaders on the other, sport and PE a&svitiay influence behavioural change among
participants of HIV/AIDS education through sportheT figure below (figure 6) tries to
simplify this school of thought. Like Kruse (2006he figure indicates the intended
HIV/AIDS message to be carried by an informed amd practitioner while PE and sport
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comes in as a catalyst or as a motivator to intem@daviour change. The intended behaviour

change then, is a product of a systematic intemadf A, B and C in the figure below.

Figure 6: Situating Intended Behaviour Change

Intended
HIV/AIDS
Messages

Intended
Behaviour Change

Sport and Trained

PE Leaders

Kabanda Mwansa 2009

This figure indicates intended behaviour changdEatas an output in the systemic and

deliberate interaction of the three elements ay.pldat is to say sport and PE including
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material and physical infrastructure at (A), trainkeaders at (C) and positively intended
HIV/AIDS information at (B).

Taking a more practical view of the situation, kaliSchool A, School B has a wider ground
on which intentional behaviours could be cultivatedr example, it has teachers and pupils
that are trained in HIV/AIDS education through g@ord PE. The pupils have a responsibility
to teach others using the peer education apprdiaalso has EduSport volunteers that have a
fixed programme with the school. Considering theotly of diffusion of innovation that
posits that certain individuals (opinion leadem)ni a given population act as agents of
behavioral change by disseminating information amilencing group norms in their
community (Rogers, 1983, Nesbakken 2003). Then @dBaould be considered to have an
internalized learning programme. However, this doubt be the case with School A due to

lack of consistency and organization in the progrem

However, what needs to be questioned is the retentapacity of the newly acquired
knowledge or behaviour on the part of the participaover a period of time. That is if
internalisation did not take place. One participahen interviewed after the lesson at School

B confidently said:

In that game | have learnt quite a lot like we &eght not to copy negative habits
from our friends but we need to do what we thinkght for ourselves. So when we
learn something | always make sure that | takeitiiermation to my colleagues at
home that do not go to school and those that giifferent schools where they do not
have HIV/AIDS lessons in PEBDokowe, boy 14)

Having discussed this, could it just be a questibsharing information from the acquired
knowledge, or is it a question of utilizing the anmihation for normative future of the

participants and other indirect players in the widemmunity? However, the scope of this
study may not necessarily find a suitable answethts question or establish sustained
changes. But, a general idea could be drawn byngasbn the SCORE (2008) concept that
says that children and youths participating in &paictivities that have been blended with
deliberate social and health messages such asAkk gfogramme can make a difference.
According to SCORE (2008), KAO programme particigatend to change behaviour and
adopt a healthy lifestyle alternative. Above alA® participants generally acquire an open-
mind towards people living with HIV/AIDS (SCORE )0 This is also amplified by a

participant in School B who said: “Here at schatlleast we are learning HIV/AIDS issues
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in class and outside during sporting activitiedwtduSport volunteers in such a way that it is
difficult to choose negative behaviours”( Madalismy 15). Against this background, the
other way of determining behavior change in thdigpants may then be associated to how
consistent and organized the programme at hand As Madaliso elaborates on the
consistency of the KAO programme in his schoolhég no much room to acquire perceived
unintended behaviours. This brings on the tabley NGO's factors into HIV/AIDS through
sport and PE programmes as explored in the nexhsipter.

5.3 NGO's Added Value to HIV/AIDS Education through Sport and PE

As explored in chapter 2, there are several NG©Zambia working to enhance HIV/AIDS
education in schools using sport and PE. Howewerthfe sake of this discussion the, focus
will be more on the contributions of EduSport toh&l B and to some degree the
contributions of PCI to School A.

5.3.1 EduSport s Contribution to School B as Regards HIV/AIDS Education
through Sport and PE

Although in both schools pupils were given leadgrglesponsibilities during sessions, my
observation was that School B had a greater invodre of pupils during activities. Teachers
were not executing activities without the involverh@and engagement of other pupils and
session leaders. Some pupils were given respaiisthiby the teacher to coordinate some
tasks within the activities. These were the KAQ@wéges that | observed and were entirely
being conducted by the pupils themselves usingper education approach during formal
school hours. Having interviewed, the Programme®ar in EduSport, he revealed that their
involvement with School B is guided by the orgatimas™ objectives. The Programme

Director particularly cited among others, two olijes. The first one is that of integrating

their approach into the already existing educatjos@acial and sports structures. The other
one is that of striving to provide better opportigs for physical activities and sport for the
socio-economically undeserved young people and rmgh#heir quality of life as already

explored in Chapter 2.
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Thus, the fact that School B is an already estadtisnstitution with a system, then it fits well
into EduSport’s objectives. However, this is al&ely to be influenced by a premise that
links educational institutions and behaviour chaigaro 2008, Malambo 2002, Nesbakken
2003, Vaughan et al 2000). The second aspect is Sbhhool B is among the socio-
economically under-served schools as explored iap@&n 2. In this case, EduSport finds it
beneficial to collaborate with by developing a exttialized PE programme with HIV/AIDS
as a central focus. In effect, this situation impatible with one MOE policy statement that
aims at soliciting for active participation fromettbroadest spectrum of stakeholders in
HIV/AIDS education (MOE 2007). In this regard, Eqw® has enhanced and added value to
sport, PE and HIV/AIDS education structures in St The EduSport programme officer
in charge of activities in their partnered commysithools pointed out that:

Most community schools do not have the capacityater for subjects like sport and
PE; hence there is need for NGOs that have the appto help out, to do just that,
this is especially when sport and PE is integrateith HIV/AIDS education.......
through EduSport, youths especially girls are temlnin various movement games
under the name Kicking Aids Out!... And in turnsthgouths target their own peers in
community schools close to where they live for iptessteaching” assignments
(Programme Officer, EduSport Foundation, July 2008)

This target of youths by EduSport is connectedatest research on youth empowerment
suggesting that young people in many parts of tbddiaare now waiting longer to become
sexually active. They are having fewer sexual gagtnor using more condoms as a result of
the HIV/AIDS education they have received (UNAID@02, Maro 2008). In the same vein,
a pupil that participates in EduSport programmesSdachool B expressed her sentiments as:
“My knowledge in HIV/AIDS is very much higher thany peers that just stay at home...
they don’t take HIV/AIDS to be a real problem thbudey talk about it that it is killing a lot
of people” (Nalumangi, girl 14). It is beyond theope of this study to taste how high or low
the participants HIV/AIDS knowledge is. But by tagi Nalumangi's statement above as a
departure point, one can deduce that School B in@wm@ortant role to play on her knowledge

of HIV/AIDS in comparison to her non-school goinguaterparts she talked about.

School B seemingly has no capacity to have spse@lPE teachers in place due to its meagre
resources and the gap between the school and MO&wses as discussed earlier. As such,
this situation puts School B in an inevitable positto receive support at the time it needs it

most. This is actually what adds value to its HADS through sport and PE programmes.
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The context in which School B is, calls for supdooin different players so as to add value to
its HIV/AIDS through sport and PE programmes, thius, presence of EduSport. The other
aspect worth discussing is the premise that atlnieg subjects should have a component of
HIV/AIDS. As this is per MOE recommendation, it th@uts the EduSport's HIV/AIDS
intervention programme in School B as an addedevéuthis undertaking. On the other
hand, the National Policy on Education (1996) dithés that it “respects the legitimate
interests of various partners in education and edpphe distinctive character of individual
organisations” (MOE 1996:2). Of importance howewusrthe respect and support of the
principles which form the basis for education inmdaa on the part of the various partners
(MOE 1996, 2003).

Considering the foregoing, EduSport has been acamatad by School B in line with
MOE's 20% localized curriculum policy. This is basa, from the observation, it was clear
that EduSport has put its™ influence on the schiowé table. For example, instead of writing
PE time on the school time table, it is written Bgdort time. This was for both the official
and the after school hours. An observation on ayamipa localized school curriculum
document (see Table 4 in chaptesBpwed the input from EduSport in HIV/AIDS educatio
through sport and PHhe sports coordinator at School B, as a way oficomg the support
the school gets from EduSport said:

All the sporting and PE programmes are organizedElySport and all we do is to
provide them with human resources and physical esghat they need.....they have
trained some teachers and some pupils in this ddleoconduct HIV/AIDS education
through sport, hence the pupils themselves alwgytotorganize and conduct these
activities with close monitoring by the EduSporane(Madam Sekeleti, Sports
Coordinator, School B)
This is a key and dependable programme in Schdmdause it is meeting MOE's objectives
of teaching HIV/AIDS education across the curriealWust like some teachers at School B,
some pupils that have undergone the EduSport mgirequally have a responsibility of
implementing the KAO programme by creating an emwinent that is conducive for the
activities (Maro 2008). According to Madam Sekeleati peer coaches in School B have
undergone a deliberate HIV/AIDS education prograntinae they use as their reference point
when conducting the KAO programme at this schobis Bctually corresponds to what Kruse
(2006) asserts, he observes that in trying to obdxaipavior for children and youths through
KAO, there should also be other factors at play thake a contribution to behavior change.
He gives an example that there should also beibedate educational component added to
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the programme that acts as a synergy of sport aadge. In this regard then, the peer
coaching arrangement in School B might be viewe@ arong way to sustain behaviour
change in such an environment of deprivation. @irtyij Zakus et al (2007) observes that
analysis of research supports the findings thaibedte and innovative sport based
programming especially among youths in low incoroantries (like Zambia) contribute to

risk avoidance and behavior change. A participatihé KAO programme in School B who is

also a peer coach said:

Through KAO lessons, we get issues that we didatesswhen we meet as peers both
at school and at home. | have so far attended 2nmgkshops under EduSport and |
have done some training on how to use sport aslandilV/AIDS work.

(Likando, girl 14)

Looking at the peer coaching programme at SchoaboBpled with the above statement, one
could deduce that pupils under the KAO programnmine quite free to each other. This is
so because the programme opens up discussions traskffierent issues that directly or and
indirectly affect them as i.e. teens, poor childrechool children, girls, orphans, boys etc.
That is to say the participants get affected byhbimrmal and informal issues, as one
participant when asked about other issues comingbine KAO programme saitias peer
coaches at this school, we have arranged that mdrdise money to help some other girls in
the communities that have no means of survivaldaut only survive through prostitution”
(Mandalena, Girl 13). It is such issues, coupleththe KAO programme itself that bring and
give participants, space to mingle and collabortitactually makes the participant’s social
interaction and homogeneity become progressivelynger. This is because they identify
themselves as “birds of the same feather”. Thisnmehat the peer coaches in School B see
themselves as one common group with similar tiiis probably similar backgrounds. This
actually brings in the issue of the social identitgory that propounds that, individuals who
have similar positions and backgrounds have sirsiaral identities and therefore refer to the
same similarities in individual characteristicsrefation to collective predicament, living or
working (Huddy 2001).

The above observation of identity, however, briagsg to the KAO programme at School
B, a different perspective of social dynamics. Sahthe social dynamics could be that, the
closeness in the social interactions of the peeugg may yield unintended behaviours like
casual sex, which is totally against the objectokethe KAO programme. Related to this, are
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Delva and Tammerman (2006) who argued that therdetants of the effectiveness of any
sport for change programme should consider theviatgion process, the participants’ sexual
behaviour and the direction of the behavioural gearself, that is, whether negative or
positive. What Delva and Tammerman (2006) meanttheais the social space and interaction
that sport and other fun physical activities prageould contribute quite negatively to the
participants’ sexual behaviour, especially amongtlys. They pointed out that sport can lead
to increased sexual behaviour or undesired outcdimesuse sport brings young people (girls
and boys) together such that it increases theofisbuse and unintentional sexual encounters.
It is with this in mind that it is quite prudentrfmuch older and experienced persons to guide
the unfolding process of youth programmes thatlvezgonstant social interaction. However,
EduSport seems to be very much aware of these m@mdeence putting up a programme that
continuously remind the peer coaches of their nesibdities and how they ought to behave.
The EduSport programme officer in charge of comityuschool programmes when asked

about this concern said:

Through EduSport’'s KAO programme, volunteers (pe@ches) especially girls are
constantly trained and re-trained in various adies and prevailing HIV/AIDS issues
i.e. gender and cultural roles. In turn these yautiarget their peers in theirs or other
community schools close to where they live

(Programme Officer, EduSport Foundation, July 2008)

Looking at the statement above, EduSport has eshlibat girls are more vulnerable to
succumb to pressure of falling off the programnanthoys. Hence, the consistence in the re-
training of girl peer coaches as general reseahdws that women and girls are more
vulnerable to poverty and HIV/AIDS as compared &nnand boys (Cohen 2006, Kelly 2000,
Kalipeni et al 2006). The cultural and socio-ecoioontext of girls and women in Zambia
as explored in chapter 2 aids their vulnerabilityHiVV/AIDS. In this case, the re-training of
girls in the KAO programme with a focus on gendad aultural impediments is a good tool.
It will strive to make the girls aware of the caxtieal challenges in their daily living and the
best way to rise above them. However, this higlelgeshds on the content and the objective of
the re-training package. What Coulter (2005) suggesmy be a good way to make the peer
coaches rise above some challenges that may meke ftl to perform as peer coaches as
well as role models for other children. Coulte@@2) suggests empowerment on the part of
the girl participants. He suggests that empowerrogngirls is a good way to challenge some

local gender norms that may increase the vulnetalof girls becoming victims of other
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negative social practices such as risky social \ieba (Coulter 2005). On the other hand,
Mugarura (2004) emphasize thatltural beliefs and practices influence each otheat is
why HIV/AIDS prevention strategies should identjgsitive aspects of local culture that
may promote well being and address or de-emphasjzects of local culture which may lead
to increased risk of HIV/AIDS. Talking of local ltures, School B also utilises international
volunteers that are not familiar with some contakttraditions that might be crucial in
HIV/AIDS work. The next sub topic highlights on shi

5.3.2 EduSport International Volunteers

Despite one of the objectives of the EduSport Fatiad of training local leaders within the
community so as to increase the local capacityrbyiding a framework that can be adapted
to local needs. At School B, there is always a flawnternational volunteers from Europe
that help in conducting the KAO activities accoglito the school sports coordinator. The
coordinator revealed that EduSport attaches votusteostly from Europe to her school. She
says that the minimum period volunteers have stagelder school is 6 weeks while the

maximum has been 5 months. This is a gesture gire@ptes as she says:

European volunteers attract a lot of children te #hctivities and this is very good for
our school because word goes out to the commuhay we have teachers from
Europe that are playing with children in the dustyen areas of the school, hence
children come in numbers with enthusiasm to conteadtend school and participate
in the EduSport activities....... Like at the momenerwkve don’t have a white
(European) volunteer, the numbers are lower thaembne comes...... We expect two
volunteers from England next month (August 2008) will be here for 6 weeks
(Madam Sekeleti, Sports Coordinator, School B)
Due to the social-economic situation of the schanad the wider community, it is possible
that other groups that are associated with wealtlexample, will draw a lot of attention i.e.
the Europeans. In slum areas such as in the réserecat hand, a European (especially a
white person) may be seen as a problem solverwbioehas come to help the locals come out
of their poor situation. A participant in the stuldynented in local language: “Ngati taona
bazungu timaziba ati vinthu vizankala bwifdfWhen we see white people, then we know
that things will get bettér(Mai Agness, Parent, School B). This is also tineen the school

administration’s point of view. Madam Sekeletiaainent above is a clear testimony that the

20 This is Chinyanja a typical language found onlyirsaka, especially in the slum areas. It is a blefreb many local languages especially
from the eastern part of Zambia. In it, is also edgnglish and Asian words spoken with local intmmatin the slum areas those that speak
English are likely to be more influential and pofutéthan the Chinyanja speakers (personal expegjenc
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presence of Europeans in School B and in the KAdgnam makes a lot of impact, at least in
terms of attracting participants to the programwideer, in this case, it may then be difficult
to establish whether the participants really comiearn KAO skills for their own use or they
simply come with the hope that the European voknstenay give them some monetary and
material resources (i.e. money, clothes, food feicpersonal gains. Nevertheless, UK Sport
(2008) has recognized the impact Volunteer Se@erseas (VSO) volunteers have factored
at local community level, in effecting change aslae their cost effectiveness in Zambia. In
defending the presence of international voluntesrsSchool B on the expense of local

capacity building, the EduSport programme direptdrit that:

Of course international volunteers cannot offer theving force for change, that is
what local capacities have, but they can idealligiofechnical knowledge and tools
which can aid local programmes to achieving theoalg. (Programme Director,
EduSport Foundation August 2008)
This means that international volunteers are apgext as alternative facilitators of local
development in School B. However, is important timérnational volunteers cultivate and
promote appropriate and contextual values as oplptzs¢heir foreign frames of reference

(Donnelly et al 2007).

At another level, when social identity theory (Gedd 1991) is related to the issue of
international volunteers and School B, there isearccategorization of groups. For example
the group of European volunteers has been categbaz a group with resources, and the
local participants categorized as a group with tlehiresources. This aspect coupled with
cultural differences between European volunteerd kcal participants could create a
dichotomy between the “haves” and the “have-not$is is also likely to tilt towards power
and privilege between the “haves” and the “haveshbecause of the difference in the social
class (and the economic gap) between the two grdups is associated to Coakley's (2003:
334) observation that “To say that sport unite floeial classes is to ignore the social
dynamics that often separate people from diffesectal class backgrounds”. But, this could
be reduced if the KAO program has consideratiorstmh dynamics and that the international
volunteers are willing to learn from the locals emdhan what they can offer in terms of
understanding the local cultural and the econoamdscape. In this way, there could be some
kind of power balance between the two groups, flban line with the theory of
participatory education.
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Participatory education highlights that powerlessn&t group level is catalyzed by contextual
economic and social conditions. This could be emgéed by full participation of locals

through dialogue and cooperation (Amaro 1995). Lpesmple that are directly affected by
the problem should act together and in dialogué wither players that want to help in
challenging the condition at hand (Nesbakken 2@08aro 1995). This could be the case in
School B because peer coaches are working withnteenational volunteers as they try to
orient them to the local situation. To support tbise of the peer coaches interviewed said:

Volunteers from Europe come with their skills, tuat also teach them some skills of
how best they can do their work, we also teach tiwiat we know and they teach us
what they know. For example we teach them somditiaal games and they fuse in
what they know could make a more meaningful leasont goes like that, sometimes
they fuse our games with their games from theimtes and this makes a good
brand that we do not easily forg@ikwashi, Girl 15)

5.3.3 PCI’s Contribution to School A, as regards to HIV/AIDS Education
through Sport and PE
While both pupils and teachers at School A apptedithat sport and PE make good avenues

for HIV/IAIDS education, their official HIV/AIDS edtation package does not necessarily
include the use of sport and PE. Thus, sport a@ad®gramme at School A are not as
organised as that of School B. However, in SciAQd?Cl has trained at least one teacher on
how to integrate HIV/AIDS programmes and sport. Bdiollow up with this teacher revealed
that he has not yet shared the acquired skills witter teachers. He claimed to be having
periodical sessions with pupils and other inteestmmunity members. As a matter of fact,
my observation revealed that this teacher doesbést to organise such activities when
chance allow. He does this out of his own effortheut much support from the School
authorities (as | observed it). He managed to asgasessions during all my visits to School
A, and seemingly the sessions have been goingrasofoe time because the pupils were too
familiar with some activities. For example, in dAB//AIDS and PE activity (tagging game)
that was demonstrated in my presence using role gitd model learning. Participants that
were tagged with a ball (the ball was assumed edHIN virus and one is assumed to have
been infected with a virus when tagged with a bail)ingly went to the “psycho social
counsellor”. This counsellor is a fellow participgpupil) and role model who was tasked to
deliver some life skills tips to those that werggead by the ball (HIV virus) who sat on the
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side of the playing area. Here is what | recordechy field diary during this particular field

observation.

(Day 2 of practical observations during a PE/Spedson at School A) There is great
fun, interactive involvement and engagement on pghd of the pupils that are
participating in the lesson (PE/HIV/AIDS) .The HAMDS message is about “playing
safe and avoiding having multiple partners”, whikee physical skill part is jumping,
dodging, running, ball throwing and catching, oobsyeven singing!. This seems to
interest the pupils, and the teacher is quite aterit of the lesson being conducted in
the local language....no language restriction.alking to participants that seem to
have grasped the HIV/AIDS part in detail is indingt that the lesson has been
successful i.e. one participant is saying: “I kndhat by having multiple sexual
partners | am maximising the chances of contractitiyf/AIDS hence not having a
sexual partner at all or sticking to one is the bfes mée. (Kabanda Mwansa, Field
diary 37" July 2008)
In this activity, the teacher was smart by using pleer education and modeling concepts (to
be discussed in later subchapters), a skill henldlaom PCI to be effective in delivering
HIV/AIDS information to children and youths. Thiegr education idea used by the teacher in
School A is in line with Maro (2008) who argue thpser education is often used to effect
change at individual level, by attempting to modifperson's knowledge, attitudes, beliefs, or
behaviors’. But as earlier explored, peer eduoatay also effect change at group or societal
level, by modifying norms and stimulating colle&iwaction that leads to change while using
familiar and valued activities that may affect thehaviors of participants (UNICEF 2009).
The role play exhibited in the activity above isalconnected to the earlier explored
Bandura's Social Learning Theory that asserts peaple serve as models of human
behavior, and some people are capable of elicltgavioral change in certain individuals.
However, this is based on the individual's valué imwterpretation system (Bandura, 1986). In
which case, the leaders (the teacher and othetsplepiding the session) played the model's

role, effecting change both at individual and gréeyel.

My deduction to this therefore is that, KAO or neport and other fun related physical
activities are being appreciated as part of theswtaycounter HIV/AIDS and its’ related
challenges. For PCI to have trained the teacheBchinbol A in using sport and PE to
disseminate HIV/AIDS information, then they are wimiced that the teacher will surely add
value to the school’'s HIV/AIDS work. Zakus et aDQ7) write that sport has been used as a
social mobilization tool as well as an end in itgbhAt could influence the achievement of

some health objectives. Zakus et al (2007) furuggest that the natural ability of sport to
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bring people together has to be taken advantag®e afeating effective platforms for health
related programmes. So, even if School A lacketrictsired HIV/AIDS through sport and
PE programme, the commitment and sense of urgemdkieopart of the teacher empowered
by PCI with these ideas was overwhelming. Pupilshenother hand, put in effort by making
sure that they participated in the said activiaesone of them claimed that: “I would rather
have PE at school because | learn skills such ethdt that can help me in future than
mathematics whose applications | do not reallyteela my future” (Peter School A, boy 13).
It is also likely that, due to the popularity gbost and other fun physical activities to
especially children and youths in Zambia, the mumilSchool A would naturally be attracted
to any activity related sport and PE. Also the ittest professional employment opportunities
in Zambia are limited as explored in chapter 2.r&€hse a chance that young people would
view themselves as future sports stars with farheratise not gained through academics but

early participation in sport and PE at school, likéhe testimony by Peter above.

Considering the PE methodology that calls for ptalsand mental participation by pupils
(Coakley 2003), it makes it a natural attractionyoung people as explored earlier. In this
regard, lasked the teacher implementing these activiti€kchool A whether class attendance

is affected by the improvised PE sessions, he said

Yes, there are differences in class attendancee lokmy class where there are 27
pupils with an average of 15 attending class eaely. Each time | announce a
particular day when | will have this “Modified PE the class suddenly get full on the
material day as compared to other daf@lass /“PE"Teacher, School A)

Some pupils on the other hand compare and cortoasHIV/AIDS education is presented in
other subjects in their school since it is a crmg$ing issue. Some prefer the one presented
in sport and PE to be more effective although ddae spontaneously. One pupil in School A
said: “ It is like | feel I learn more and rememimeore when | get HIV/AIDS information
through play and physical activities rather thahroagh other subjects that have limited
physical activities and fun” (Kadansa boy 13). Km®wledge retention being higher when
HIV/AIDS education comes with play and sport asinokd by Kadansa above may be
attributed to the idea that HIV/AIDS education mirly associated with something children
and youths already enjoy and approach with a pesitiind, in this case sport and play. Or
maybe, this idea breaks the monotony of alwaysniegrabout HIV/AIDS theoretically

% By Modified PE, the interviewee meant PE thatdmbined with HIV/AIDS education and not just thereaon PE lessons (Participant
July 2008).This is similar to the KAO activitiesrawin School B.
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without physical engagement. Thus, since in SclodlIV/AIDS education through sport
and PE is done occasionally then it is likely t@wdrlarge numbers and interest among
participants. As earlier explored, the implemepotatof this approach also involves child to

child or peer education methods. This is what @aed in the next sub-chapter.

5.3.4 Peer Coaching as a Strategy in HIV/AIDS Information Delivery in
School

It is likely that where HIV/AIDS information shamgnand dissemination is concerned among
pupils especially in School B, the peer coachingtey is proving to be more effective than
pupils getting the same information from the teashighe authority). This understanding
surely contradicts Malambo’s (2002) emphasis thedchiing children HIV/AIDS age
appropriate information while they are young wilake them to remember the information
for the rest of their lives. What could have beeMialambo’s (2002) thinking may have been
“teaching’ in its strict sense, which is teachguupil and not including pupil to pupil or child
to child. However, Nesbakken (2003) explored itime with how School B is implementing
the KAO programme. That is to involve pupils tosdgisiinate HIV/AIDS information to
fellow pupils, taking advantage of a significarditrof peer group influence during the youth

stage.

It is also worth noting that teachers usually aag pf the wider community that have certain
universal traditional norms that may limit themdiscussing HIV/AIDS issues freely with
pupils (Baxen 2005 , Bennell, Hyde and Swainso®220 Because HIV/AIDS discussions
usually lead to discussions about sex and reprodubealth, the Zambian norms limit the
elders such as teachers from discussing it opaemdywath a free will. Only the traditionally
and specially assigned people in a special plabershan a school could freely do this kind
of an assignment. An example related to this iggeai et al (2004) findings in Kenya that
indicated that many teachers that taught HIV/AID&uaation expressed discomfort in
teaching students about HIV/AIDS and sex. Kalipehial (2004) connected this to some
African traditional practices which bar elders fraatking to youths about sex except under
certain conditions which a classroom situation dogisguarantee. Asking a participant about
the freedom of teachers when they teach HIV/AID8cation in School B, a pupil narrated

her personal experience as:
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Sometimes it happens that during a lesson on absten as a means to HIV/AIDS
prevention, when we ask the teacher on how condammspractically used (for
curiosity’s sake), sometimes he may just brusBiiteaand say we are too young to
know about that, we just have to abstain from sexbut.the same things about
condom use are being taught to us by our colleagti¢®me who have been exposed
to that(Maimbolwa, Girl 15)
This is a clear indication that in School B, peefluence has more power in terms of
consolidating certain ideas. As already mentionatho8Sl B's HIV/AIDS programme
strategically extends into the wider community. Heer, this programme is met with some
challenges, as much as it has opportunities inwtioer community as the next sub topic

highlights.

5.4 Challenges and Opportunities for HIV/AIDS Information Flowing from
School into the Wider Community

This sub-chapter analyse and discuss more, théengak and opportunities of HIV/AIDS
through sport and PE programmes in the selecteantomty schools in relation to the wider
communities. It focuses on how the HIV/AIDS infortioa flows into the wider community
by trying to establish the mutual benefits of bibth school and the wider community.

Considering the contextual realities happenindgvenwider communities in the study sites, the
process of extending HIV/AIDS education throughrspo there may not be as easy as it is
put on the plan. According to the findings from tield, the programme is met with an
overwhelming number of challenges and opportunitiéswever, even if chapter 5.1 has
elaborated on some factors posing as challengeghforprogrammes in question, this

particular sub chapter will have a deeper focumone direct challenges and opportunities.

5.4.1 Peer Coaching Extension into the Wider Community

Talking to some peer coaches in School B, it wadicned as reported in Chapter 2 that the
EduSport programme goes beyond the confines of @dh@nd into the wider community
where peer coaches try to conduct the same aetwtith non School B members. It makes
School B to be a fountain, out of which contexttiV/AIDS information sprouts and
spreads to the wider community through an inforimal organized system spearheaded by

EduSportThe peer coaches in this case are the conduitaghravhich this information is
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defused into the wider community through an extnacular activity as numbers of out of
school youths are higher in slum areas (Situmbék@Bp Maro (2008) similarly writes that
children in slum communities are more likely to bghans or have one parent who is
deceased and are least likely to be attending &chbs means that some families may not
manage to send all the children to school duefterdnt challenges in the slums, thus, those
that manage to go to school will act as dependsdaleces of information to the out of school
children and youths . One of the peer leaders grattacipant in the KAO activities in School

B when interviewed put it this way:

| usually take the HIV/AIDS information to my frisnwho have no opportunity to
have it......... those who go to different schools whkey do not have this
system....... this helps me to understand things kaettewhen | am telling my friends,
they understand and they also come up with diffeideas and we continue
discussing....... whether at school or in the commurityeel KAO opens up
discussions for the best ways we have to live aghgan difficult times and situations
(Esnala, Girl 15)
It is in the light of the above that | embrace th® emerging mutually inclusive levels of
peer coach influence in the KAO and other HIV/AIEough sport and PE programmes.
These levels being: (a) school level and (b) widenmunity level. In more ways than one,
these two perspectives are an affirmation of Daraetl Hoem's (1996) observation that
schooling and wider communities influence each mthad that to a certain extent, what
comes out of schooling is attributed to a set ahplex societal, cultural, economical and
geographical circumstances. Natural surroundings social relationships of the wider
community both contribute to the outcome of theosthHowever, at the end of the day this
outcome is directly related to the wider societgtthosts the school (Darnell and Hoem
1996). In this regard dominant cultural and ecomoancumstances of the community where
School B is situated such as physical and psychmdbglemands of the local community

(home) is likely to affect the outcome of the KA@gramme.

Since School B is not a boarding school, thus,sitinevitable for outside generated
information to influence the social system of tbbal on daily basis. The fact that School B
does not exist in isolation but part of a wider coamity, finds itself in the receiving end of
outside information with pupils as agents to amhfr Against this background, the dominant
realities in the wider community are likely to playsignificant role in informing School B
pupils. One peer coach that commented on onelgitlthe school authorities expelled after

efforts to control her behaviour failedid:
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What happened to that girl is that, she was tooungatso it was quite difficult for the
administration to control her.....it is always diffit to control older boys and girls
who have already experienced a lot from the comtydr@fore coming to this school
(Changala boy 15

This relates to the theory of reasoned action. The®ry states that the influential elements
for behaviour change, is an individual's perceptainsocial norms or beliefs about what
people, who are important to that individual, dotink about a particular phenomenon
(Fishbein and Ajzen 1975). In this regard it is thanoting that pupils at School B have the
formal and the informal systems at school influagdhem on one part, and also have other
people in the wider community whose perceptiong®may be influencing them differently.
More often than not, such influences are usuallthan opposite of that of the schools’. The
diagram below elaborates more on this, which isap, whether or not, the peer coaching
programme in School B corresponds with the socractions and dynamics in the wider

community.

Figure 7: Interaction of School and Home Values

Interaction values
at
home/community

Interaction values

at school T

Conflict or
Agreement?

Kabanda Mwansa, Sept 2009

This figure shows how values leant at school magdrapromised by values upheld by the
wider community and vice versa. This is becausddhming environment informally extends
beyond the confines of the school. Nesbakken (28@8&es with this when she writes about
peer influence at school and in the wider commaeasitShe points out that the wider society
also shapes the peer influence in as much asatiaflsiences society. However, what is of
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utmost importance is whether the school and thenwomity values are in agreement or
otherwise in conflict. Darnell and Hoem (1996:20bserves that “where there is cultural
homogeneity or a complementary relationship betwkenhome and the school, each will
reinforce the other, furthermore, formal schoolimgil reinforce normal processes of
socialization that typically take place in any sbgi. Needless to say here that community
schools have a cultural homogeneity or complemgntatationship with their wider
communities, considering the nature of their dewedent. Thus, School B and its wider
community are likely to reinforce each other asri@dirand Hoem (1996) have observed,
creating conflict in some areas and agreement sithdter all, there could be some non-
school going children and youths in the wider comityuthat should indirectly benefit from
the community school. The next sub topic shadés bg this.

5.4.2 OVC'’s as an Opportunity for the KAO Programme
Avert (2009) also reports that in Zambia, HIV/AIXAses are more prevalent in the two

urban centres of Lusaka and the Copperbelt. Theetanis that 70% of the residents of
Lusaka which is on top of the list of HIV/AIDS caséve in slum areas. One can then
conclude that HIV/AIDS is prevalent in the slums bfisaka where poverty and
unemployment is the order of the day. This is cotewto Kalipeni et al (2004) who notes
that lower wages, higher prices for food and hagsifewer employment options and
diminished access to education and medical carergenvarying degrees of heightened
vulnerability to HIV/AIDS in affected communitieshere individuals face fewer choices for

generating enough money to feed themselves andféimeilies.

Against this background, one can conclude thatSti@ool B KAO programme will find the
target population in the wider community beyond $lsbool boundaries. This is because the
community in question is among the 37 unplannethsland semi-slums of Lusaka urban as
explored in Chapter 2. Thus, this particular comityugualifies as a strategic area and a good
opportunity to the KAO programme, in line with bdtre objectives of EduSport and that of
KAO. There is also a chance that orphans left ehainly by HIV/AIDS victims have not
entered or have stopped school. Thus, the rigipiate to find and involve them in the
programme is in the wider community because slieasam Zambia are known to give home

to OVC’'s. This as well relates to Maro’s (2008)dimgs that posit that disadvantaged
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children living in poorer communities of large nugiolitan cities in Sub-Saharan Africa are
more likely to be orphans, or have one parent detkand are less likely to be attending any
school at all. One participant in the study who $&esn this in his community narrated that:

Sometimes when parents die, you find that thingsljacome too tough and poverty
continues controlling your life, money for home is@ot there, in such a situation
school becomes a luxury because it can’t put faothe table immediately.....One has
to find food first before thinking of attending ech...You try to go to some relatives
for support; they also reject you saying they hameugh problems togMumbi boy
13)

This is one of the reasons that put this particgie@up of children at risk of becoming
infected with HIV/AIDS if no proper contextual imtentions are put into place. The KAO
programme then may be a key avenue through whisHAHDS information can reach this
group that may not have ready access to it. MabOgRpcites access to information and other
resources, educational levels of parents and orgtais as some factors that may put
children and youths in the slum areas at a riskezioming infected with HIV/AIDS. This is
because these children have limited knowledge abutAIDS and the dynamics of its
infections (Kalipeni et al 2004, Maro 2008). Howeuhis is only likely to be the case if no
alternative programmes that can give informatiooualHIV/AIDS to the affected children
are available. That is where the KAO programme mgay strength and opportunity to
manifest itself as the alternative programme ingtuely community. According to Mwaanga
(2003), the KAO programme is able to equip youngpte with knowledge and life skills that
are necessary for successfully coping up with cdntd and complex realities in their

situation. Similarly, a peer coach when interviewedegard to this said:

Kicking Aids Out helps me to understand thingsebbedind when | am telling my
friends, they understand and they also come up avftarent ideas and we continue
discussing. So whether at school or in the commWWO opens up discussions for
the best ways we have to live as youths in diffiomes and situationfKasonso boy
14)

Considering Kasonso's statement, it is likely thase that have been given the responsibility
to do peer coaching in the wider community aredtng first of all, closer colleagues at

home that are not attending School B or not attendny school at all. In its own sense, this
looks like a good strategy on the part of the mearches because it may help to build some

confidence in them before going for the “unknowargéts. This means that the social
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networks existing in the target community are tlmveyer belts on which the KAO
programme is being delivered. Moreover, this isaozapital at work because according to
Nesbakken (2003), the social context, that inclddesal social-economic conditions, ways of
life, common cultural patterns and common sharsdueces has a profound influence on how
young people want to get involved in collective elepment in their midst. In line with this,
Putnam (2000) defines social capitattees fabric of a community as well as the availgidel

of human resources. That is actually calculatederms of personal connectionspcial
networks and the norms of reciprocity and trusthiogss that arise from them. Similarly, it
would be an oversight if the KAO programme in SdH®ds not associated with the power of
social capital as propounded by Bourdieu (1983) th& particularly concerned with the
cultivation of good will, fellowship, sympathy arscial intercourse among those that make
up a social unit. At another level, social caprefers to the individual and communal time
and energy that is available for such things asnconity improvement, civic engagement
and responsibility, personal recreation, and othelivities that create social bonds and
cooperation between individuals and groups fonvialdial and group outputs (Putnam 2000).
The participant below seems to be putting a lohef time and energy into the programme

when she says:

It is better for one to humble oneself when doihg KAO programme in the
community.....so that one sells the good informatio® wants to put across to other
peers...... | don't easily get discouraged, | say tofneyds, maybe today you are not
in a good mood, can | please come and see you tom®dr Maybe then you will have
some time to listen to m@etuho girl 14)

If we take a closer look at how the KAO programméeing implemented in School B and its
wider community, then we begin to see how peerlvesare using their individual time and
energy in trying to improve their community. Alsovia they are taking the responsibility to
create social bonds and cooperation in the figlirsg HIV/AIDS in their community. All

these may be attributed to social capital as amglity Putnam (2000) above.

5.4.3 Popularity of Sport as an Opportunity for HIV/AIDS Education

Since sport and play in Zambia is a popular agtigihong children and youths who are the
target group for the KAO programme, then it is ki be another automatic opportunity for
the success of the KAO programme. As reportedezaliAO uses sport and play as the main

catalyst in the dissemination of the HIV/AIDS infaation to its target groups. As earlier
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reported in Chapter 2, football tops the list ofdfarite and popular sports. In the slum areas,
however, children improvise footballs with home ttamade balls made of disposed off

plastic bags and strings usually picked from umobddd rubbish heaps that are a common
sight in the slums of Lusaka. These children playaay available open space including on

less busy motor vehicle roads in the inner comnyunit

Nevertheless, despite the non-existence of spomiingstructure in the slum areas, sport and
play seems to be an effective group convenor amgdhdy valued activity among children and
youths. It is because of its popularity (as in shems of Lusaka) that the UN has identified
sport to be a good avenue through which HIV/AIDS ather social and health problems can
be combated. In other words, the UN has put spothe agenda of development, such that
the power that lies in sport and play can add vadudifferent processes of development, with
HIV/AIDS among them. It is in this regard that tK&O programme in School B extended
into the wider community gets advantage and oppdstuo meet its objectives because of
the always ready enthusiastic audience availabdirtd looked at the opportunities in the

wider community, the next sub chapter focuses erchallenges the programme encounters.

5.4.4 Challenges of HIV/AIDS through Sport and PE Extending into the
Wider Community

Not only is the KAO programme likely to be receiwedh mixed feelings, but the messages
that it carries maybe irrelevant and inapproprgiteen the contextual reality of the lives in
the under-served communities. Even in situationsre/the locals understand what they are
being urged to do, it may be difficult for them tlvaw some motivation to adopt the
recommended behaviour without contextual incentiared resources (Kalipeni et al 2002,
Cohen 2000). For the poor, it is the here and rf@t tnatters, and policies and programmes
that recommend deferral of gratification will, add, fall on deaf ears (Cohen 2000). Related

to this, a peer coach tasked to make rounds indhenunity said:

Many like saying that where and how do you thinkwilebe getting money for our
living in these hush economic times? This is migdiand my survival....so even if one
had that big hope of advising someone, the motimgtist fades away because of such
answers...so at the end of the day, you just go de@yng such people to go ahead
with their usual business...She will just ask you: tifre you going to give me what |
need for my living if you discourage me from domyg business (prostitution)?”
(Tamara, girl 15)
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The social identification of the people in the coomties involved, especially that of stating
that they are poor and quite remote from the rioth mfluential in society may make them
fall into a state of fatalism (Scott and Marshal03). The idea of them identifying
themselves as the poor and under-served may puot thea situation where they tend to
accept things the way they are and whatever thaldato would never make any difference.
Socialization and the economic class of the poat ihreinforced particularly by inequalities
and social exclusion in most societies form a basisvhich fatalism could easily ensue.
Considering Scott and Marshall's (2005) exploratbfatalism, it is likely that the people in
the wider communities of the study areas are itaie ©f fatalism. Hence, interventions such
as the KAO programme may not yield much recognitaod appreciation. As Scott and
Marshall (2005) define fatalism as a system of diglithat holds that everything has its
appointed outcome. They further argue that the amnéc cannot be avoided by effort or
foreknowledge and must merely be accepted as utaviei facts of life. In relation to this, it
is then likely that the people in the slums andgber rural areas are predisposed to accept
things the way they turn out to be. The analysisld/de biased if the above is not attributed
to extreme poverty, unemployment and general laclpaditical will, both morally and
materially in the study communities. As long asdevice (Allen and Thomas 2000) shows
that similar groups and individuals in the sameatibn come to believe that all events are
predetermined and therefore inevitable, it is thiegly that the areas in the study cannot be
any exceptional. The peer coaches, who are foaliessl on the ground, get all sorts of
feedbacks from the wider community in line with wiacal people think about their own
lives. A participant reported on the kind of feedbahe sometimes receives from the field as
she says:

There are others that understand that it is trugt ttertain activities are bad and must
not be encouraged, but there are also others thgt B0 what you are saying is not
important to us, what about all these others that@ying, didn’t they do what you are
telling us?(Namwila girl 15)

From the above statement from Namwila, one can cethat there is an element of fatalism
in it because the person she referred to has axtépthat way. That person feels she will
have to die eventually, as long as others in smsltuations are dying, and that there is
nothing much she can do. She feels she has fousdlhm a pre-determined destiny because

of the situation (poverty) she has found herselfNteanwhile, she has to strive to live a
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‘normal’ life with food and shelter. However, shasho fight for this using any possible

means.

On a different note, cultural reproductions in theget communities as earlier explored is
likely to be a stumbling block to HIV/AIDS informan coming from School B. This is in the
sense that women who are more vulnerable to HIVBAENhd are good targets to the KAO
programme have become victims (and even perpedjatfr cultural reproductions that
disadvantage them. Women and girls are not giveugim room for them to change some
cultural values towards their benefit. That is,uea that could put them in a better position to
negotiate among other things HIV/AIDS protectioratliier, women and girls have been
affected differently as compared to their male ¢erparts, all due to the cultural, social and
economic disparities between the twidhis is in line with Gupta (2000) who writes that
women’s economic dependency increases their vibilieyao HIV/AIDS. She further claims
that:

Research has shown that the economic vulneratwfiyomen makes it more likely
that they will exchange sex for money or favorss likely that they will succeed in
negotiating protection, and less likely that theyl feave a relationship that they
perceive to be risk{Gupta 2000:3).

5.5 Chapter Sum-Up
Up until now, | deduce that the issues discussevealmave provided an analytical view of

how HIV/AIDS programmes through sport and PE takape. This is of course, at the back
of contextual factors and other social dynamicse Tdctors include poverty levels in the
wider communities, risky behaviors among the youtths learning environment that is not so
conducive in the under-served community schoolsTétese factors interact and influence the
outcome of HIV/AIDS education through sport and ABus, the study will be able to
conclude with some remarks about the different srotke different players in the
implementation of the programme ought to play. Tk&t chapter will provide the remarks

and conclusions of the study.
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6. CONCLUSION OF THE STUDY

The study has focused on the use of sport and R agervention in addressing HIV/AIDS
in under-served schools in relation to the widengwnities in which the selected schools are
situated. However, the main focus was on the conétxealities of the participants that the
study targeted. This was by way of problematiziny/AIDS education delivered through
sport and PE and particularly how the EduSport'skikg Aids Out! Programme is
implemented in the poor community schools and beyémthe contextual chapter, | tried to
set the stage by presenting some fundamental asjpeatinderstanding the complexity of the
study and the particular setting in which HIV/AID8ough sport and PE is practiced.

The methodology chapter discussed the qualitatigiertiques of gathering and analyzing data
and how these two methodological avenues haveeindied this study. Firstly, a case study as
a research method was defined, later on, the eéimdsroles of a social science researcher
were also highlighted upon in the same chaptertf@rother hand, the literature review and
the theoretical perspectives chapter highlightedh@navailable knowledge concerning the
relationship between sport and PE on one hand, HINAAIDS education on the other.
Generally, it highlighted on how sport and PE cimties to human and social development.
The chapter discussed some theories and conceptierimy on knowledge acquisition,
character building, attitudes, contextual normsyspdal environment and other contextual
social structures. However, the theories of HIV/SI@Gnd poverty came out quite significant
in light of the empirical analyses of the findings.

The preceding chapter focused on the analysis @fstiady. However, the analysis was
intertwined with the analytical findings from theelfl of research to provide evidence and
give the analysis more meaning. The hierarchy efrésearch questions as tabulated in the
introduction chapter guided the findings and thalygsis chapter. Knowledge related to the
contextual challenges of the target areas wereieapphd appropriate theories linked to it.
This reflected upon the actual implementation o¥#AIDS education through sport and PE.
The urban setting on one hand and the rural ontb@wother were equally analyzed based on
that background. However, this was not a compaatiudy; thus, the two sites just provided
reference points for each other and not a deepapanson. My hypothesis that sport has a
positive influence on programmes that target chitdand youths seemed quite relevant to the

study. The analysis also reflected upon the linkvben the participants™ school interactions
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and their home /community values and how the tviloémce each other. This of course took
into consideration the different players and stakddrs in the process. Generally, in all the
stages of the thesis, the contribution of spoddeelopment was highlighted in line with the
findings from the study. The findings reflected thetual explanations of social and
psychological challenges of participants in theiwnaovords. This gives me the impression that
my analysis in various ways contributed to undeditag more about the use of sport and PE
in HIV/AIDS education with the local context andn@mics in mind.

In the case of research questions, analyzed data &esupport at least one view. The view
that addressing HIV/AIDS through sport and PE idermserved community schools and their
respective wider communities need to take into iclmmation contextual realities. These are
the realities as experienced by the participankss Way, such programmes as KAO and
others that use sport and PE as delivery toolsdcbal effective. Thus, what constitutes an
effective programme will surely have variationsagcordance to different contexts. Evidence
also presents and supports a view that direct wavoént of the affected participants gives
them hope and courage to fight on despite the gtudkchallenges there in. This is actually
one of the major outcomes from the use of sportREBdn addressing HIV/AIDS especially

through the use of the peer coaching approachsitlty underlines the possible catchment of
HIV/AIDS preventive efforts through sensitizatiomlugation located within the formal

education system on one hand and the informal sy&téder community) on the other.

However, due to the limitation of the time frametloé study and the limited size attached to
the written outcome, | cannot have a detailed artdah outcome of the programme. The
focus was on the participant’s perceptions of thelications around their experiences and
how they believe the programme has influenced th&his also concerns about how
participants have influenced the programme in thedividual capacity or/ and as
representatives of an institution targeted by tlnelys The aspect worth recoding is that the
study has just reflected on the happenings of @paints connected to the selected schools

and not the participants that are just in the waenmunity.

6.1 Significance of the Study to HIV/AIDS Education
Knowledge from this study reflects on multiple pbggies therein HIV/AIDS education.

The fact that it points out to contextual issued passible limitations makes it significant to
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the wider area of HIV/AIDS prevention education.eTs$tudy calls for actual participation of
all stakeholders involved and the fulfilment ofspensibilities. Factors that stand as
stumbling blocks to HIV/AIDS education in poor umgerved communities must be checked
while contextual dynamics also need to be recogha® observed in the analysis chapter.
Some of the issues like material poverty are deepbted and have a direct effect to
HIV/AIDS education programmes. Such issues nedaetaddressed even within HIV/AIDS
focused programmes, in order to influence a desitddome of the programme.

School specific programmes may not be as succeasfyirogrammes that involve wider
communities as well, because schools do not exisbiation, but part of a wider community.
In this regard, the study is an affirmation abdwg tnultiple challenges that the participants
endeavour upon as the HIV/AIDS programmes and kedgé from school tries to diffuse
into wider communities. It is thus, important thstich approaches address important
contextual issues as already alluded to. The KAGQ@amme as per my observation greatly
harnesses School B and its” wider community. Thigriportant because issues emerging
from the formal and informal school interactions ymae fully addressed in the wider
community. Needless to mention here that the ingpae of this study is the involvement of
parents and the community in the HIV/AIDS educatmogrammes. This, as supported by
some theories may be key in motivating change airitivating supportive structures to

sustain desired outcomes from such programmes.

6.2 Reflections and Recommendations
In terms of using sport and PE specifically as msdaran end, a number of issues need to be

considered. Theories and personal experience lizat ivhat influences the effectiveness of a
programme that uses sport and PE as a means toedarcan never go beyond quality and
urgency on the part of the practical implementerghe ground. The coaches, teachers and
other leaders that directly deal with the end camens of the programme must be well versed
with the ethics and norms of HIV/AIDS education @me hand, and sport or/and PE on the
other. Deliberate programmes to empower these growjh latest information and
knowledge must be an ongoing process. Sport byrendtrms peer groups and pairs that
comes with peer pressure often attracting negdiiseaviour. In fact sport is known to
contribute to negative peer influence, unless gphgrogrammes and responses are designed

to counter these behaviours, sport could be a weapdestruction. However, the strong peer
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group relationship should be viewed as an advansagk must be used as a resource in
children and youth programmes. The mechanism im¢bbould be used in a positive way by
always developing positive peer pressure from wittn from outside the group. Leaders in

this case play a significant role in making sursiiéel positive outcomes are cultivated.

When it concerns the KAO programme, motivation,ction, content and the organization of
the programme must be of great essence to thecpaehes. Like the saying goes “a blunt
tool is more dangerous than a sharp tool in a wasand so should be the peer coaches in
the KAO programme. Peer coaches must be equipptdfull knowledge of HIV/AIDS
education in addition to their sports skills anavito integrate the two. Apart from that, peer
coaches must also be innovative enough to influesmecific KAO programmes to be
embedded in the needs of the wider communitiesy Thest also consider the relationship
that the school and other supporting organisati@vwe with the community. The recognition
of their work as peer coaches with knowledge framosl and the community must be well
assessed and considered. Since the peer coagprgpah is a cost effective one that tries to
use people that knows the context as a lived yeahid that activities are conducted in a
language known to the target group so must it beeldp This is also because it has a

multiplier effect through training only a few baching a wider base.

The individual peer coaches are highly influencgdhe KAO programme and their direct
involvement influences their approach to life. Thayply different life skills to different
situations that they face in their everyday livinging their experience from peer coaching
and from living in the slum communities. Of courtdds assumption is drawn from their
statements as they talk about their experiencdsthvt programme and HIV/AIDS in general.
To a greater extent, the peer coaches show adgahbf self esteem and positive support for
/from leaders, friends and family members. Anothesumption from their statement is that
peer coaching opens up discussions that couldwiteenot be discussed fully in the presence
of teachers and other elderly leaders as they sxprereased assertiveness. This surely
increases the peer coaches’ sense of responsithiityis highly needed in this age of
HIV/AIDS. The more young people become respondilmeheir lives and the lives of others,

the better the future of any nation.

While appreciating the cooperation among the uséeved community schools, the NGO's
and MOE, the system needs to be more coherent andalf so as to increase the
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developmental chances of both participants andHivéAIDS programmes in question. In
School B, despite EduSport having its nhame on theda time table, there is no written
document to indicate a formal relationship betwéas two institutions. Project Concern
International (PCI) has never made any follow ugsohool A to evaluate how the teacher
they trained in using sport and PE in addressing/AIDS is doing. MOE confirmed that it
has the capacity through the Curriculum Developm€enter (CDC) to evaluate the
HIV/AIDS “GAMES” being used in schools as HIV/AIDterventions. However, the two
selected schools have seen no officer from CDGQimgsthem for the purposes of monitoring
and evaluating the teaching of HIV/AIDS through g@nd PE. This is the more reason why
there is need for the players involved to coopebpatéer around setting achievable boundaries
to sustain the positive progression of the prograsinon the other hand, EduSport’s way of
constantly being present at School B makes the KA@yramme more visible and more
sustainable for it to make an impact and as su@h ghactice must be shared with other
NGO's like PCl in School A.

From a gender perspective, a deliberate approasiiriaed in school programmes including
HIV/AIDS through sport and PE focusing on gendsuées must be in place. In the selected
schools and communities, there are significanedéfices in what males and females can and
cannot. There is a distinct difference between wodsmand men’s roles and their approach to
life. Access to productive resources and decisiaking authority is limited to males. They
are seen as being responsible for the productitreitees outside the home while females are
restricted to be responsible for reproductive aratpctive activities within the home. This
imbalance between males and females poses aschdllgnge to programmes such as KAO
because the contextual rules imposed by societgefised by one’s gender, age, economic

status, and other factors, influence an individiaéxuality and approach to life.

In the HIV/AIDS through sport and PE programmeg, thost important thing should be to
prevent children and youths to engage in risky beha that may put them at risk of
contracting HIV/AIDS. Close to all participants mth schools claimed that their colleagues
choose to engage in risky behaviors not by choideclscumstantial. More often than not,
most victims get engaged in such behaviors in respdo economic difficulties or personal
insecurity. The majority also choose to leave sthmerause it cannot offer immediate
solutions to their economic hardships and insegutitproper opportunities for economic
emancipation are not readily available and thei@pants find themselves constantly in poor
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situations, they might as well easily maintain et gack their old habits. The factors that
directly or indirectly motivate the young to engagerisky behaviors need to be addressed
fully if the HIV/AIDS education through sport andEmas to make a greater impact. Poverty
is the most notorious one aratadicating it calls for the coordination of paodisi and
programmes that focus on different dimensions efiifie of the people living in it. The value
of life lies in the aspect that, by contributingdeating the conditions in which people can
build sustainable livelihoods for themselves, pamgmes such as the ones studied will surely
make a real difference. However, this is more perattif the political commitment
symbolized by the adoption of the Millennium Deealdwn is to connect to the poor local
communities. This could be done by nurturing anppsuting feasible measures to counter
the barriers that confine people into cycles ofggovand HIV/AIDS.
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APPENDICES
Appendix I: Sample Interview Guide: Focus Group Dscussion (Pupils)

Explain briefly my business of the day and askcfamsent.
Section A- Personal Information

1. Individually tell me your names, your age andrygrade.
2. What are your family members and how many ateatdhome?

3. What kind of breakfast did you have when contigchool?

Section B — school

1. How long have you been attending this school?

2. What do you want to achieve out of school?

3. What are your favorite subjects in School?

4. Would you like to get a transfer to go to a ganeent school?

5. How is your relationship to the teachers an@wotiolunteers that work in your school?

Section C- HIV/AIDS

1. How do you learn HIV/AIDS education in school?

2. Is it in all the subjects you have at school?

3. Do you like HIV/AIDS information being presemtall the subjects?

4. How do you share the HIV/AIDS education you ieat school to others?

5. Have you ever heard of a programme called "Kigldids Out™?

Section D — Sport and PE

1. Do you have PE classes at school?

2. If you do, is it one subject you like?

3. How are sports programmes organized at school?

4. Are you content with the equipment and facHité¢ your school?

5. Do you have any HIV/AIDS information in sporf and PE?
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Appendix Il: Sample Interview Guide: Individual Pupils

Explain briefly my business of the day and askcfamsent.
Section A- Personal Information

1. Tell me your name, your age and your grade.

2. What are your family members and how many ateatdhome?

3. What do your parents do for their living?

3. How many meals do have per day at home?

4. What are the most challenging things for yohahe at the moment?

5. Do you get any other material or financial supfrom other individuals or organisations?

Section B — school

1. Why did you choose this school?

2. What do you want to achieve out of school?

3. Do you have friends from home that also atteéhidsschool?
4. Are your friends from home encourage you tonattechool?

5. How is your relationship to the teachers an@wotiolunteers that work in your school?

Section C- HIV/AIDS

1. How have you been affected by HIV/AIDS?

2. What role do you play as an individual to fighv//AIDS?

3. Do you know some individuals and organisatidrechool that are helping fight HIV/AIDS?
4. How do you share the HIV/AIDS education you ftear school to others?

5. Have you ever heard of a programme called "Kigldids Out™?

6. What are the biggest challenges at school ahdraé do you encounter in line with HIV/AIDS?

Section D — Sport and PE

1. Do you have PE classes at school?

2. Do you have any HIV/AIDS information in sporf and PE?
3. How are sports programmes organized at school?

4. Are you content with the equipment and facHité¢ your school?
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Appendix Ill: Sample Interview Guide: Ministry of Education.
Explain briefly my business of the day and askcfamsent.
Section A- Personal Information

1. Tell me your name and your position in MOE

Section B — Community Schools

1. What is the main difference between a commusthool and a government school?
2 How do you define a community school as MOE?

3. How many community schools are in Lusaka pra/fhc

4. What criteria do you have in identifying commyrgchools for support?

5. What role is MOE playing in coordinating NGOracommunity schools?

6. What deliberate programmes and materials has pi@h place for community schools?

Section C- HIV/AIDS

1. Are the MOE policies on HIV/AIDS taken into catharation the community schools?

2. What are the current programmes of HIV/AIDS tha catering for community schools?

3. What role are the local and international NG@aying in the fight against HIV/AIDS in MOE?
4. What are the challenges of MOE in working witimenunity schools in relation to HIV/AIDS?
5. Have you ever heard of a programme called "Kigldids Out™?

6. Have you recognized it as an official HIV/AID&pgramme in schools, also in community schools?

Section D — Sport and PE

1. How is PE implemented in community schools?

2. Are you working with other partners in impleniagtPE in community schools?

3. Have you as MOE noticed the standard or absainggort facilities in community school?

4. What measures are you taking about it this i@
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Appendix IV: Sample Table of Data Categorization

Urban

Rural

Girl

Boy

Girl

Boy

Other sources

Contextual and environmental factors

: Some of the
challenges that we
face here at school
sometimes include
lack of teachers
because some
teachers work in
another school then
come here when
they are free there,
S0 sometimes
learning becomes a
big challenge.

:Before she was
caught red handed,
there were a lot of
rumors about what
she did out of
school and each
time we tried to talk
to her as friends, sh
was so sulky
thinking that we
were simply
investigating her
and not trying to
help her. She
thought we and the
teachers were just
jealous of her
because she wore
expensive clothes.

: What happened to
that girl is that, she
was old enough, so
it was quite difficult
for the
administration to
control her, its
always difficult to
control older boys
and girls who have
already experienced
a lot from the
community before
coming to this
school.

: One of the
challenges is that
here, we don’'t have
many qualified
teachers and | know

the residential areag
have very qualified
teachers. The other
is that most of our
colleagues that go t
those schools come
from well to do
families, hence they
get a lot of support
and resources from
their parents.

]

‘Here we come
from homes that
sometimes can't
even provide food
when coming to
school and when
you get back home
again you find
nothing to eat, so
this may affect your
performance at
school

that those schools in

: The advantage in
a mixed school
maybe is that we
easily get used to
deal with boys
hence when we
are faced with
making a decision
when a boy
approaches you,
you even know
how to handle tha
because you are
used to them at
school and you
discuss even
personal issues
together. But if
you are not used
to being with
boys, you end up
making a wrong
decision, because
you are
inexperienced
with them.

:It's because we
are provided with
food at this school
that some are
managing to
come, otherwise
many would have
stopped school
because of hunge
at home, after the
drought many
homes are very
hungry and are
surviving through
attending school.

: The
disadvantage is
that in single sex
schools the
temptations for
having a girl/boy
friend are very
much lower than
here in a mixed
school. Here you
find that when we
come to school,
we cannot just get
back home
without wishing
or even touching g
girl, it's like every
day, we get
renewed
temptations to
hold girls closer
to our bodies.

: Many of us here
walk long
distances to come
to school and get
very tired but
those in
residential school
mostly are
dropped at school
by their parents or
are given
transport money
to and from
school, giving
them good
motivation to
continue in
school.

: The most critical
challenge is that we
are lacking balls; we
don't have netballs,
volleyballs, footballs
etc although we have
nets (tattered nets)
that were provided by
the ministry of
education. Teacher
Rural)

: Poverty and
underdevelopment ar
the reasons why we
have decided to come
up with an initiative
of making this
community school to
cater for the under
privileged due to
challenges like
HIV/AIDS. Some of
the children here are
actually orphans and
some are vulnerable
because their parents
are weak because of
the sickness to
HIV/AIDS. Therefore
they are unable to
send their children to
government schools.
So this is a big
challenge for this ared
(School Head Rural)

4%
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Appendix V: Consent Letter from Ministry of Education

Ll | il I
Y

In raply please uole
Al comiications shauld be addressed 10 f/V:l |
the Pormananl Secrelary to iy Minialry of € dreation
ol to any ndividual by narie

250655/251315/261283

TR 251298/251318/251291 .
251306/251319 L
REPUBLIC OF ZAMBIA
MINISTRY OF EDUCATION
MOLE/101/9/4

28" July, 2008

The Provincial Education Officer
Lusaka Province
LUSAKA

RE: ASSISTANCE IN THE CONDUCTING OF FIELD WORK

This serves to confirm that Kabanda Teddy Mwansa aged 35 years, is a student at the

Norad Financed Master’s Programme in Intemational Education and Development

(NOMA). This programme is a joint collaboration between Oslo University College

(Norway), Ahfad University for Women (Khartoum, Sudan), University of Zambia and
% University of Cape Town (South Africa).

Mr. Mwansa is required to write a thesis of approximately 100 pages. The field-work
may incorporate interviews with educational practitioners and decision makers,
classroom cbservation and documentary analysis. The type of data should be discussed
with the relevant authorities;

Any assistance rendered to Mr. Mwansa during his field work in Zambia will be highly

appreciated. :
c /”/:’ig—

A. Mulenga

A/Director — Standards and Curriculum
For/Permanent Secretary

MINISTRY OF EDUCATION
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