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Abstract

In 1960, the Mexican government, through the Secretary of Public Education (SEP), imple-
mented a policy of standardized textbooks for all. Every school student in the country, be they
in public or private education, would receive a textbook for each subject of every grade free of
charge. Since then, there have been nine sets of books, called generations. Throughout these
generations, there are substantial changes on how they are written and how they portray certain

people or events.

This thesis explores those differences in the narrations and images of historic events in Mexico.
More specifically, the thesis focuses on the History books used in 4th and 5th grade of elemen-
tary school from the generations of 1960, 1993, and 2014. | examine the changes in the repre-
sentation of Spain, the Catholic Church, the United States, and historical figures important to

Mexican history across the generations.

The thesis is based on document analysis, particularly drawing on discourse analysis. | combine
elements from Critical discourse analysis (CDA) and Discursive psychology to explore the con-
tent of the textbooks from different angles, particularly emphasizing the role of the textbooks
in forging a national identity and national cohesion through the exaltation of heroes and com-
mon enemies. The textbooks are seen as tools for the Mexican state in the construction of a
common identity, to promote collective views and values, to legitimize governments, and to

impact the perception of external actors, such as Spain, the Church and United States.
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List of acronyms and “non-translatable” words

SEP Secretarfa de Educacion Publica (Secretariat of Public Education)
UNESCO United Nations Educational, Scientific and Cultural Organization
INEE Instituto Nacional para la Evaluacién de la Educacion (Institute of Education Evaluation)

CONALITEG Comision Nacional de Libros de Texto Gratuitos (National Commision of Free Textbooks)

INEGI Instituto Nacional de Estadistica y Geografia (National Institute of Statistics and Geography)

Patria: Common way to refer to one's home country, which has similar connotation as Father-
land, that is, the nation of our parents/fathers (From the Latin, Pater, father). As patria has fem-
inine gender, it is usually used in expressions related to one's mother. It can be viewed as a
nationalist concept, in so far as it is evocative of emotions related to family ties and links them
to national identity and patriotism. It can be compared to motherland and homeland.

Conquista: The Spanish colonization of the Americas under the Crown of Castile.

Hacienda: The term hacienda is imprecise, but usually refers to landed estates of significant
size that were owned almost exclusively by Spaniards and creoles. Some haciendas were plan-
tations, mines, or factories. Many haciendas combined these activities.

Alhondiga: Was formerly an establishment where grain was sold, bought, and even stored,
whose purpose was to help the neighbors and mainly the farmers in times of shortage.

Encomienda: The encomienda was a repressive system fixing the Spanish conquistadors’ en-
titlement to labor and tribute from Indian communities. Although the Indians theoretically re-
mained free subjects of the Spanish Crown, in practice they were enslaved to the encomenderos
(those having encomienda rights).
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Part |

Chapter |

Introduction

Mexico has gone through different social contexts, and with it, the education policies have been
changing. One example is the aftermath of the Revolution, where the country wanted to “start
over”, another one was the implementation of socialist schools with President Cardenas. One
of the most crucial examples, was the implementation of standardized free textbooks with Pres-
ident Lopez Mateos in 1960. Since then, there have been nine “generations” of books, from

1960 to 2014, each representing the views and the values from the social context of the time.

The core of this thesis is to compare three of these generations of free textbooks used in fourth
and fifth grade of elementary school, specifically in the subject of History of Mexico, and to
analyze and discuss these books regarding nationalism and the construction of the Mexican

identity.

1.1 Contextual Background of the free textbooks

In the beginning of the twentieth century, very few people from the population of Mexico knew
how to write or read. There is no registration of the exact numbers but (Mora,1995) refers that
in those times only 162,855 were literate, this in a territory of around 15 million people (third
census INEGI, 1910 in Mora, 1995).

Back then, the majority of people who went to school, studied in the Escuela Normal de Maes-
tros, (training teacher’s school) to acquire knowledge in areas like science, humanities, physics,
and art. Alejos (2013) explains that it was not uncommon that new teachers would travel long
journeys by horse to teach communities, until 1911. This was a year after the Revolution, and
the year that Mexico transitioned to a more inclusive education system. The government was
now officially economically responsible for education and guaranteeing to open schools in the

whole country to teach reading, writing and basic mathematics. Emiliano Zapata, and other



leaders of the Mexican Revolution, had as their cause to take the “torch of knowledge” to the
whole Mexican territory. 1917 was when the constitution made free and mandatory elementary
education a fundamental right for every Mexican, but it was not until 1921 that the Secretary
of Public Education (SEP) was created.

In December of 1956, UNESCO approved the “Main Project” regarding the primary education
in Ibero-America. This initiative mainly sought to promote the revision of plans and programs,
to give all children equal educational opportunities, and adapt education to the needs of the
population in the various zones or regions, to improve the training of teachers, and contribute
to raising the moral, economic, and social level of the teaching profession. Thus, Latin Ameri-
can countries, which had already gone through processes of institutionalization of their educa-
tional systems, faced their first reformist challenges in the middle of the last century. (Hernan-
dez Rodriguez, 2015a)

In Mexico, at the end of 1958, Adolfo Lopez Mateos assumed the Presidency and since his
inauguration day, he made public education a top priority of his government. Jaime Torres
Bodet was appointed headed up of the Ministry of Public Education and headed the national
commission in charge of formulating the National Plan for the Development and Improvement
of Primary Education, known as “the Eleven Year Plan”, which was approved in 1959. This
plan aimed to reach every place in the country but also to reform teaching methods and improve

quality. (idem)

In this context, in order to give Mexicans a mandatory and free education, on February 12th of
1959, President Adolfo Lopez Mateos, through the Secretary of Public Education, created by
decree the National Commission of Free Textbooks (CONALITEG by its acronym in Spanish),
whose objective was to provide books for free to basic education students. For the very first
time in the history of Mexico, there would be no differences between the pupils from public
and private elementary schools, rural or urban, at least not in the educative material that the

State was going to provide. (idem)

The free textbooks were controversial for their compulsory character. Lopez Mateos was openly
and actively opposed to communism. He prohibited public demonstrations of support of Cuba,
and he personally asked former president Cardenas not to travel to Cuba (Hernandez Rodriguez,

2015b) and now, ironically, every schoolchild in the country would be given the books free of
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charge. All Mexican primary school students: federal, provincial, public, or private would lit-
erally read from the same text, created, and distributed by the state. The promoters of these
books were aware that this would constitute a vehicle for educated and indoctrinated adults
(Gilbert, 1997).

It was mandatory for teachers to use the textbooks in class and no other texts outside of the
official catalogue specified by SEP. If they did, there would be sanctions of prison, monetary
fines, or the risk of losing their teaching credentials (Alejos, 2013). Naturally, when this hap-
pened, people started to raise their voice and denounced through the press, describing this as
unconstitutional, authoritarian, and contrary to the educational and cultural purposes of the
Mexican State. In addition, this also meant establishing an editorial monopoly. Alejos (2013)
continues explaining how these criticisms, in an anti-communist environment fueled by the
triumph of the Cuban Revolution, were reoriented to denounce that. Through this new decree,

the State extended its intervention way too far in the educational and social affairs of the coun-

try.

Alejos (2013) emphasizes that it is important to note that, at that time, the book publishing
sector in Mexico was a monopoly in the hands of foreigners, so this act was going to have a
serious impact on their economy. The participation of Spaniards in the book market in Mexico
was not a new thing. Since the early twenties, peninsular publishers were encouraged to export
their books to American countries to “spanishize the Spanish-American republics” therefore,
the Commission of the free textbooks summoned writers and pedagogues to “participate in the
writing of textbooks, free and instructive workbooks corresponding to the six grades of primary
education”. These calls, despite their public nature, were only opened to Mexicans by birth.

Foreign and naturalized Mexican authors were banned (Conaliteg, 1959 in Alejos, 2013).

Despite great controversy and protests from different sectors of society (lawyers, the Church,
parents, book authors), who considered the free textbook as anti-pedagogical, unlawful, and
undemocratic, the standardized free textbooks have been used ever since. There have been nine
generations, and there is a new one on the way. According to INEGI (2020), Mexican teachers
read two and a half books a year, and these textbooks are included in that number; thus, the
CONALITEG books, especially History and Civics, serve as a great tool for the government,
since most teachers lack an alternative perspective from the official version. The “official his-

tory” is taught from generation to generation without questioning,
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Singuenza Orozco (2005) acknowledges that the establishment of these books had advantages
such as the provision of books for all children, which for those who could not acquire any — the
vast majority in Mexico- meant the possession of a cultural symbol, an object that was part of
the path to "progress.” On the other hand, for those who had the means to buy books, the exist-
ence of even a single free book meant the complete and total interference of the government in

education, a clear characteristic of a “communist” state.

De la Vega (2010) emphasizes that in all States it is necessary to build interpretations of the
past to make a history and legitimize the political power. He describes how in Mexico this was
institutionalized with the implementation of free textbooks. This way History becomes definite

and official. There is no space for interpretation, “this is how it all happened”.

1.2 The school system

Education in Mexico is overseen and regulated by the Secretaria de Educacion Publica or SEP
(Public Education Secretariat). All education standards are set by this government Ministry at
all levels. Accreditation of private schools is accomplished by a mandatory approval and reg-
istration with this institution. In order to be able to understand the impact of the books, it is
relevant to know who is in charge of creating the school content, how the school system works

in Mexico, and to how many children these books are reaching.

From 1921 to 1924, José Vasconcelos, the first Secretary of Education, developed the Nation-
alist Education project where SEP was created under the Presidency of Adolfo de la Huerta,

with the purpose of being responsible for the national educational policies at a federal level.

In 1934, the first amendment to the Mexican Constitution was published in the Official Gazette
of the Federation, establishing that education should avoid privileges of religion, and that one
religion or its members may not be given preference in education over another. Religious in-
struction was prohibited in public schools; however, religious associations were free to maintain

private schools, which receive no public funds.

In 1957, the right for education is established on the Constitution; and primary education be-
comes free of charge in official schools approved by SEP. Proof of Mexican citizenship is re-

quired to attend public schools for free.
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By 1993, the Federal Government continues with the task of determining the study plans and
programs for elementary, lower secondary, and teacher education for the entire country. Addi-
tional constitutional amendments made it a legal obligation for parents to send their children to
elementary and lower secondary schools. While the Federal Government, through SEP, contin-
ues to oversee the general implementation of education, the states are given complete respon-
sibility for administrating basic education, including indigenous and special education and
teacher education. Preschool education in not mandatory but is available to children between
the ages of three to five. It is not necessary to attend kindergarten to enroll in elementary school.

However, preschool education is highly recommended (SEP,2020)

In 2000 there were 29,700,000 students enrolled in all levels of education. Of these, 23,612,000
were enrolled in basic education grades. According to estimates from the SEP, school enrolment

for children aged 6 to 14 years stands at about 92.08 percent.

Nowadays, the Mexican educational system consists of three levels: primary, secondary, and
higher education. Basic education, pre-school, primary and secondary, accounts for approxi-
mately 81 percent of the total number of students receiving school services. Federal, state, and
local governments provide 93 percent of basic education, while private schools provide about
7 percent (SEP,2020)

Mandatory school age is 6 to 14 years, which covers primary and lower secondary school. El-
ementary school is from grades one through six; lower secondary education is taught in three
levels, from first to third grade. Elementary school enrolment increased for children in the com-
pulsory ages from 86 percent in 1990 to 92 percent in 2000. Primary school children spend
between four and four and a half hours in class instruction every day. Students in secondary
school spend at least seven hours per day in school. (idem)

In general, in the compulsory school grades, boys and girls are almost equally represented:
males, 92 percent; females, 91 percent. However, this balance is upset in the upper grades. Even
though the gap is closing, males tend to be represented in greater numbers than females, partic-

ularly in higher education.
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The official language of instruction is Spanish. However, increasing attention is being paid to
Indigenous education. Mexico recognizes 62 indigenous ethnic groups that speak more than 80
languages. These groups are found in 24 of the 31 Mexican states. More than 1 million indige-
nous children receive bilingual instruction at the preschool and elementary school levels; this
education is offered in 72 dialects from 49 parent languages. Currently, the SEP textbooks are

offered in 64 indigenous languages. (Gobierno de México, 2019)

1.3 Delimitations
In this thesis I will focus on three of the nine existing generations. 1960, 1993 and 2014; in each

of these years there was an education reform pushed by the President in turn:

The first reform, in 1960 was, as previously explained, due to the high illiteracy rates that ex-
isted in the country and the problems for children to complete primary education, President
Lopez Mateos, seeking to resolve this situation, invited Torres Bodet to serve as Secretary of
Public Education in his government. Jaime Torres Bodet was the former Director-General of
UNESCO so that helped get the international support and praise. He then formulated the
Eleven-year plan which sought to end the educational lag and dropout. (Torres Septien, 1985).

This generation had to be included being the pioneer of this project.

In 1993, President Carlos Salinas de Gortari aimed to modernize the educational system with a
view of quality and equity with the Educational Modernization Program. Salinas also made
secondary education compulsory. This one is the generation I studied while being in school and
is the generation that has been more controversial. Carlos Monsivais, a Mexican essayist, and
historian, said that the government and groups of power believe that what is in the textbooks is
in the hearts and minds of the next generation, and if that is the case, both the timing and cir-
cumstances of this generation is very peculiar. These books were not the product of an anony-
mous bureaucracy. SEP, traditionally responsible for the production of textbooks were excluded
from the process (Camacho Sandoval, 2001) and both President Salinas and Secretary Zedillo
(later President as well) were intimately involved since the beginning. They both personally
recruited two main authors, Héctor Aguilar Camin and Enrique Florescano, the first one was a
friend of the president (interview Gilbert,1997). The books can reasonably be assumed to rep-
resent the thinking of government at the highest levels. (Gilbert, 1997)
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In 2013, President Enrique Pefia Nieto pushed for an educational reform. It was based mainly
on quality of the teachers and aimed to create an evaluation institute. This reform turned into a
series of protests by the union of teachers in fear of losing their jobs for not passing the evalu-
ations. Although this reform did lead to a new generation of books, they are almost identical to
the previous generation of 2006. Supposedly it was reprinted due to some printing and gram-
matical errors only. Being from opposed political parties, | decided to use the latter ones since

they are the “better version” and the one that the current students are studying.

1.4 Structure of the thesis

The thesis is divided into three parts. The first part is constituted by the Introduction and the
Analytical Framework. The second part are the findings and the analysis of the textbooks; and

the third part is the summary and concluding remarks.

Part |
1. Introduction
An overview of the historical context of the CONALITEG books. When and why, they
were created and their impact on the Mexican society. An overview of the school system

and introduction of what is the thesis about and its delimitations.

2. Analytical Framework

Discussion on the literature review, and the theoretical framework used on the thesis.
An explanation of the concepts of Nationalism and National Identity used through the
thesis. Also, | present the methods used to analyze my thesis, which were document
analysis and discourse analysis, the latter one through Critical Discourse Analysis and
Discursive Psychology and their relation to the construction of National Identity in Dis-

course.

Part Il: Findings and Analysis

Relationship to Spain
A comparison and analysis of the three generations in relation to Spain, specifically the
chapters of Conquista and Independence, and a discussion on the context of the two

countries during the periods where the three generations where published.
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Relationship to the Church

A comparison and analysis of the three generations in the portrayal of the Catholic
Church along different chapters, and a discussion on the context of the importance of
religion in the country in the different periods.

Relationship to the United States

A comparison and analysis of the three generations on how is portrayed United States
and a discussion on how the different versions can be explained by the context of the
time.

Heroes and Villains

A comparison and analysis of four important historical figures of Mexico and how they
are portrayed in the different generations. An emphasis and special observation of ad-

jectives and depictions on the narrative.

Part 11

Summary and Concluding Remarks

A summary of the findings in a more digested way so is easier to identify the main
differences through the generations and making sense of why they are written in such
way

Looking ahead

A forecast of where the country is heading with the new generation of textbooks on the

way
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Chapter 11

Analytical Framework

The aim of this thesis, as mentioned before, is to compare and analyze the changing discourse
along three generations of the free textbooks used in fourth and fifth grade education in Mexico;
and make sense on how these changes impact the sense of nationalism and the construction of

the Mexican identity.

There has been some previous research about this topic. To mention an example is the book
“Against the official history” (Crespo, 2009) where the author tries to deconstruct the myths
contained in the textbooks. Especially the so-called heroes. Even though my role is not to de-
bunk myths, but rather analyze the language used in the books to describe these heroes. Reading

his work helped me read the textbooks with an analytical eye.

Martin Moreno is another Mexican author that does something similar in his book called “De-
ceived Mexico”. However, he looks through only the generations of 1960 and 1993. I also chose
those two generations. The generation from 1960 for being the first generation, and a break-
through in the education in Mexico; the 1993 generation for their controversial character; and
unlike the author I also included the generation from 2014; for being the last generation so far,

the more modern version and because they came at the same time than the education reform.

Another author that I draw on is Singuena Orozo. He wrote an article titled “The idea of na-
tionality on the Mexican Free textbooks” (2005) in his text he analyzes only from 1960 to 1972;
nonetheless, he goes deeply on the reasoning behind President Lopez Mateos on creating these
books and analyzes fragments and images from the textbooks. Not only History, but also the
books of Spanish and Geography and identifies nationalistic traits. | go back to his ideas on the

analysis and discussion and other sections of the thesis.

Other authors used in this thesis are mentioned in this chapter, where | discuss the theoretical
framework for my analysis. This chapter revolves around the concepts of nationalism and na-
tional identity. This serves as a theoretical background for understanding the relationship be-

tween the textbooks and the construction of identity in Mexico.
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The method chosen to carry out a discursive analysis depends directly on the goals, aims and
data of the research project (van Dijk, 2013 cited in Wodak and Meyer, 2016). Since | am
focusing on the CONALITEG standardized textbooks, and those are my main data, it is natural
to use Document Analysis. However, is not enough to just read what is written in them but to
go deep into detail on the meaning behind the way is written. Therefore, Jargensen and Phillips
(2002) and Fairclough’s (1995) method for Discursive Psychology and Critical analysis of me-
dia discourse is pertinent for this study.

2.1 Nationalism and National Identity

The concepts of nation, nationalism and national identity have been studied and tried to be
explained by many authors. For the sake of this thesis, and to understand what | mean when |
use these ideas, | will draw mainly on the work of Benedict Anderson, Colom, and Smith. These

authors do not contradict the other but rather build on and supplement each other’s ideas.

Anderson (2016) defines a nation as “an imagined political community, imagined as both in-
herently limited and sovereign.” Like any group larger than a small village, a nation is “imag-
ined” because most citizens will never meet one another face-to-face, and yet see themselves
as being part of a “political community”, like a family with shared origins, mutual interests, and

“a deep, horizontal comradeship.”

Anderson (2016) also argues that one of nationalism’s most important effects is to create mean-
ing where it is lacking. Nationalism is powerful as an emotional and political concept but is
closer to kinship or religion rather than an ideology as fascism or liberalism. Anderson provided
ways of thinking that he believed were central to a sense of “nation-ness”—imagining, restor-
ing, remembering, dreaming. In so doing, he provided those seeking to tell new histories a way

into making nationalism into a useful political tool.

Anderson reflects on how the nation creatively constructs a narrative of its identity, suppressing
certain historical facts while assimilating figures and events that pre-date the national con-
sciousness. Similarly, Smith (1991) argues that “shared historical memories” may also take the
form of myth. Indeed, for many pre-modern peoples the line between myth and history was
often blurred or even non-existent but these widely believed dramatic tales of the past can serve
the present and future purposes. Colom (2011) agrees by stating that truth and lies are, then,

epistemological categories that slide over the national condition. The falsehoods and
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mystifications are introduced into the political process of its narrative elaboration, that is, in the

ideological dynamics of nationalism.

Colom cites Eric Hobsbawm when he recognizes that “historians are to nationalism what poppy
growers in Pakistan are to heroin addicts: they provide the raw material needed for the market”.
Nations without a past are a contradiction in terms. What constitutes a nation is the past, what

justifies a nation over others is the past, and historians are the people who produce this past.

The construction of the past is open to different narrative possibilities - there is no past forever
closed. The options in one direction or the other are invariably interested and are subject to the
social tensions of the moment (Colom, 2011). The historical narrative has been one of the main
resources mobilized in the process of construction of national identities, and the ultimate goal
of this historical memory is national cohesion. Any statement about the past is actually a claim
about the present. Nations are a historical plot, a socially effective and systematically tested
narrative whose consensus, forgetfulness and remembrance run in step with the political intel-
ligence of the moment. It is not so much a matter of proving its existence as of moving towards
its realization and durability. Hence the study of history has less to do with an interest in the
past than with future ambitions (Colom, 2011).

Since the beginning of the 19th century, shortly after its independence, Mexico has been con-
sidered in the collective imagination of its population as a nation-state. This meant that, as a
sovereign state, Mexico had (at least according to the legislation) exclusive jurisdiction over its
territory and the population that permanently lived there. As a nation, and according to the
definition established above, Mexico should have a “community” of people who, in a real or
imaginary way, shared the idea of having a past, history, language, culture and even a “common

destiny” (Brownlie, 1990).

When referring to national identity, Anderson talks about imagined communities, but Smith
(1991) refers to them as ethnic communities or ethnie, to use the French term. He believes that

an ethnic group can be distinguished by six main attributes:

A collective proper name

A myth of common ancestry

Shared historical memories

One or more differentiating elements of common culture

An association with a specific “homeland”

S oA

A sense of solidarity for significant sectors of the population
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Smith claims that whenever these elements are present, we are clearly in the presence of a
community of historical culture with a sense of common identity. It is important to differentiate
this such community from a race in the sense of a social group that is held to possess unique
hereditary biological traits that allegedly determine the mental attributes of the groups. Smith

sees an ethnic group like a huge family.

After the independence of the country (1821), Mexico lacked these six attributes that constituted
a community. With the "disappearance™ of New Spain, the elites faced the task of "inventing"
a "new nation.” For this process, although they had a fragilely unified territory, they did not
have a population that would converge in a shared feeling about a common history, culture, or
destiny. Or in Anderson's words, the nation in Mexico had to be "imagined" to be able to exist.

Anderson (2016) argues that states, such as Mexico, are the product of “colonial nationalism.”
These postcolonial nations exhibit a complex nationalism deriving from their colonial origins,
retaining the language of the colonial power as their official language. They combined popular
nationalist sentiment with the ideological machinery of official nationalism that they inherited
from imperial rule. Leaders in these states adapted a range of nationalist institutions, republican
ideals, systems of government and education, elections, celebrations, and the manipulation of

mass media for ideological purposes.

Anderson believes that the combination of capitalism, printing, and the language led to the birth
of national consciousness. He expands in the idea of print-capitalism, which created mass read-
erships, distilled the multiplicity of spoken dialects into a smaller number of print-languages,
and generated administrative languages that gradually replaced Latin. The effect of these
changes was to unify language communities and foster a sense of simultaneity among their
members and, because they were now written down, changed much less than oral languages
through the ages. This can be exemplified with the Spanish colonization process. The spread of
a homogenous language, Spanish was not only seen in the colonies as merely a convenient tool
for understanding the natives, but Spanish was considered a language closer to God. Even now-
adays, we say “hablar en cristiano” [to speak Christian] when referring to Spanish. Thus, lan-

guage was a great tool in the nationalization process.

Colom (2011) emphasizes on the importance of homogenizing and merging into a single refer-
ence. He believes that nationalism postulates a type of cultural identity between rulers and ruled
that is not possible without the homogeneity fostered by the instruments of modern political

sovereignty. This point is crucial for understanding the importance of the homogeneity of
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school textbooks in Mexico. Homogeneity creates cohesion, and this was understood by the
criollos in New Spain when they were having difficulties creating a sense of nationalism with
very different casts and ethnic groups. The criollos started the independence movement, but
they could not have done it alone. That’s why the creole élites began a process of nation-for-

mation in the absence of a distinctive ethnie, with the question of “who are we?”

Smith’s third attribute of ethnic communities -shared historical memories- was a crucial point
for the criollos™ quest to build a nation. Colom (2011) points out that, as is evident, individuals
cannot have memory other than what they have personally experienced. Therefore, history is
learned, not remembered, and occupies a preferential place in the cultural dynamics of nation-
alisms. Colom defines national identities as historical states of mind or, a narratively configured
historical imagination. But he claims that words are never innocent. Nationalist doctrines resort
to the story to give themselves historical depth and ethical density, to make sense of the past

and to charge with reasons for the present.

Colom explains that the nationalist discourse tends to recreate the collective past as a trajectory
sown with noble causes, tragic sacrifice, and cruel necessity. For this, it uses cultural devices
such as literary stories, historical narratives, commemorative rituals, visual representations, etc.
He considers that in order to begin the process of nation-formation, it is necessary to emphasize
elements as identity, purity, regeneration, the “enemy”, historical roots, self-emancipation, sov-
ereignty and collective participation: these are some of the topics that are repeated incessantly
in the literature of nationalism; and these precisely are the main elements that characterize
SEP’s textbooks analyzed in this thesis.

Colom argues that the historical accounts of the origins, the future and the future of the nation
constitute the most visible dimension of the nation building process. In it, the question of col-
lective identity must be resolved from the beginning, and the ones whom the narrative is di-
rected at, must feel that they are members of a community. The remembrance of the founding
moments, the pacts, documents, and sacrifices that forged sovereignty occupies a privileged

place in such stories.
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2.2 Methodology

The study was conducted through analyzing written data. The material used for the analysis, as
mentioned before, was the textbooks of History and Civics used in 4th grade of elementary
school, and a couple of chapters of 5th grade in the 2014 generation because there are certain
topics that are not covered in 4th grade. The generations | analyzed were 1960, 1993 and 2014.
As Fairclough (1995) mentions, critical analysis of media discourse must be a semiotic analysis,
which means that it is not only an analysis of texts, but also of visual images and signs; so, |
include several images to assist the reader understanding the impact these pictures can go

through a 12-year-old kid studying at school.
2.2.1 Document Analysis

Document analysis is a systematic procedure for reviewing or evaluating documents—both
printed and electronic material. Like other analytical methods in qualitative research, document
analysis requires that data be examined and interpreted in order to elicit meaning, gain under-
standing, and develop empirical knowledge (Corbin & Strauss, 2008). Documents contain text

(words) and images that have been recorded without a researcher’s intervention.

The analytic procedure entails finding, selecting, appraising (making sense of), and synthesiz-
ing data contained in documents. Document analysis yields data, excerpts, quotations, or entire
passages, that are then organized into major themes, categories, and case examples specifically

through content analysis (Labuschagne, 2003 in Bowen, 2009)

Specific use of documents: documents provide a means of tracking change and development.
Where various drafts of a particular document are accessible, the researcher can compare them
to identify the changes. Even subtle changes in a draft can reflect substantive developments in
a project. (Bowen, 2009)

Document analysis involves reading, a thorough examination and interpretation of the con-
tent. As Yin (1994) suggests, content analysis is the process of organizing information into
categories related to the central questions of the research. In this case, | categorized my chap-
ters by the relationship between Mexico and Spain, with the Catholic church and also with the
United States. Separately, | also made a chapter analyzing of different historical figures and

differentiating them by their portrayal as “heroes” or “villains.
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The researcher should consider the original purpose of the document—the reason it was pro-
duced—and the target audience. Information about the author of the document and the origi-
nal sources of information could also be helpful in the assessment of a document. (Yin, 1994)
Therefore, apart from using document analysis as my methods, | complement it with dis-

course analysis to have a complete picture of the reasoning behind the textbooks.

2.2.2 Discourse Analysis

In this thesis, I will use Discursive Theory. Discursive analysis falls under the umbrella of social
constructivism. Marianne Jargensen and Louise Phillips discuss three approaches for Discourse
Analysis in their book Discourse Analysis as Theory and Method (2002). I will mainly focus
on two of these approaches: Critical Discourse Analysis (CDA) and Discursive Psychology.

I will briefly talk about these two different approaches and combine elements from both ana-
Iytical perspectives in order to explore from different angles and provide a deeper understanding

of my study.

Before | analyze and compare the changing discourse of the three generations, first is important
to define what is “discourse”. Jorgensen and Phillips (2002) define discourse as a specific way
to talk about and understand the world, they explain how language is structured in different
patterns which our expressions follow when we act in different social spheres. Having said that,
discourse analysis is the analysis of these patterns; and there are many different strategies to do

SO.

Vivian Burr (1995) claims that social constructivism is based on four general assumptions,
which many discourse theories also rely on. The first general assumption is that there is no
objective truth about the world. Our knowledge is not a reflection of the world as we see it but

is gained through the way we categorize it.

Secondly, human beings are historical and cultural creatures without fixed internal essence. Our
knowledge is influenced by the historical and cultural context and is thus specific and contin-
gent. It could be different in another context and is changeable over time. The social world
(knowledge, identities, social relations etc.) is also anti-essentialist: It is not given in advance

but constructed by social action and discursive action.

The third assumption is that in the social processes, where the social world is constructed by

social and discursive interaction, there are struggles over truth and false and if possible common
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knowledge and identities are created. And lastly the different social constructions of knowledge

lead to different kinds of social actions, which have consequences for social life.

Burr’s assumptions go in hand with Foucault’s concept of truth. He shows through his work
that truth is a discursive construction and different regimes of knowledge determine what is
true and what is false. Foucault’s conception of truth is linked to his concept of power and
knowledge. He says that it is not possible to gain access to universal truth since it is impossible
to talk from a position outside discourse; there is no escape from representation, therefore
‘truth’ can be understood as a system of procedures for the production, regulation, and diffusion

of statements.

2.2.3 Critical Discourse Analysis

To explain what Critical Discourse Analysis is, I used mainly the concepts of Fairclough (1992),
for him, discourse contributes to the construction of social identities, social relations, and sys-
tems of knowledge and meaning. Therefore, discourse has three functions: an identity function,
a ‘relational’ function, and an “ideology” function. He suggests that the analysis should focus,
then, on the linguistic features of the text (such as vocabulary, grammar, syntax, etc.) , processes
relating to the production and consumption of the text, and the wider social practice to which
the communicative event belongs. Fairclough (1995) emphasizes that “ideology” is “meaning
in the service of power”. In other words, he sees ideology as a mean to construct, produce and

reproduce the relations of domination.

Analysis of the discursive practice focuses on how the text is produced and how it is consumed,
in this case is highly relevant because of the role that the free textbooks play in Mexico. There
really is “no escape” from them due to their mandatory nature. which I will go deeper further
on this paper. Fairclough (1992) proposes a number of tools for text analysis including the
question of who sets the conversational agenda, ethos -how identities are constructed through

language, metaphors, wording, grammar, intonation, hedges, and what is written as the “truth”.

Jorgensen and Phillips (2002) criticize this approach based on the unclarity of how the conse-
quences for empirical research are affected by the distinction between the discursive and the
non-discursive. How can one demonstrate empirically that something is in a dialectical rela-

tionship with something else? In this paper one can wonder the same as in do the free textbooks
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create a sense of identity and nationalism in Mexicans or is it that the books are just a mere

reflection of a nationalist society?

2.2.4 Discursive Psychology

Critical discourse analysis has roots in linguistics, whereas discursive psychology stems from
social psychology. Jargensen and Phillips (2002) discuss how traditionally, the field of social
psychology has been dominated by the cognitivist paradigm which explains social psychologi-

cal phenomena in terms of cognitive processes — thinking, perception and reasoning.

In cognitivist approaches to language, written and spoken language are seen as a reflection of
an external world or a product of underlying mental representations of this world (Edwards and
Potter, 1992). In contrast to cognitivism, discursive psychology treats written and spoken lan-

guage as constructions of the world oriented towards social action.

As previously mentioned, all social constructionist approaches share the premise that language
is a dynamic form of social practice which shapes the social world including identities, social
relations and understandings of the world. In discursive psychology, it is argued that our ways
of understanding and categorizing the world are not universal, but historically and socially spe-
cific and consequently contingent (Jargensen and Phillips, 2002). This implies that character is
not pre-determined or pre-given, and that people do not have inner “essences” —a set of genuine,

authentic and immutable characteristics.

Jorgensen and Phillips continue expressing how within discursive psychology, social identity
theory is regarded as the most fruitful of the cognitivist approaches. It differs from other cog-
nitivist approaches in emphasizing that conflict between groups has roots in particular social
and historical contexts. One’s sense of self becomes based on shared ideas regarding the group.
One of the central ideas is that, when people become members of a group, they begin to identify
with that group and view social reality from its perspective. In this sense, | will have to attempt
to separate myself from the analysis, since | am part of such group. The process of distancing
is important as one of the aims of discourse analysis is to identify naturalized, taken-for-granted

assumptions in the empirical material and this can be difficult if | share those assumptions.

It is worth mentioning that while I will be analyzing the texts and using discourse theory does
not mean that my aim is to discover the purpose of the discourse, or “unmask’ the real intentions

behind the discourse. As Jargensen and Phillips say (2002) the starting point is that reality can
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never be reached outside the discourses and so it is the discourse itself that must become the
object of analysis. I completely agree when they say that the main exercise is not to sort out
which of the statements in the research material are right and which are wrong. On the contrary,
I must work with the texts, exploring patterns in and across the statements and identifying the
social consequences of different discursive representations of reality. Discourse is not some-
thing that the researcher finds in reality, rather, it is constructed analytically with a point of
departure in the research questions, or the aim of the research.

According to discursive psychology, discourses do not describe an external world “out there”
as schemata and stereotypes do according to cognitivist approaches. Rather, discourses create
a world that looks real or true for the speaker (Jorgensen and Phillips, 2002). Just as Foucault’s
genealogical approach, the aim is not finding out if the text is a true or false reflection of the
world, but to analyze the ideological effects that these texts have. One example is that children
develop their sense of self by internalizing their positioning in categories within different nar-
ratives and discourses. Children learn by listening to accounts of the world (Wetherell and May-
bin, 1996).

| believe that the best way to analyze the ideological effects of the texts is by comparison.
Comparing different books with different discourse about the same topic can gain great insight.
Jorgensen and Phillips (2002) mention that the simplest way of building an impression of the
nature of a text is to compare it with other texts. They continue saying that the strategy of
comparison is based theoretically on the structuralist point that a statement always gains its
meaning through being different from something else which has been said or could have been
said. In this case, I will analyze the “same story” written in different years and in different

historical contexts to find differences and similarities and try to relate it to society.

| agree with Fairclough that a combination of discourse analysis with other theories might give
a more in-depth analysis of why the social world has been constituted the way it is, nonetheless,
| have not chosen a pure critical discourse approach, and | will be focusing mainly on the text-
books and the context of the country when they were written, and as mentioned before, will be
hard to demonstrate a complete correlation. As Choppin (2001) said, school texts can be studied
from different perspectives, since they are both a consumer product that supports school
knowledge and a bearer of ideologies and culture. Another limitation, also mentioned above, is
that my way of interpreting the texts can be shadowed by my background, since I myself grew
up studying these textbooks.

24



Jorgensen and Phillips (2002) mention the unmasking of taken-for-granted, naturalized
knowledge is often an explicitly formulated aim of social constructionist research. It is im-
portant to delimit how much is general knowledge and how much context must be given to the
reader in order for them to understand and not be completely overwhelm with a flow of infor-

mation.

What is reality and what is discourse? According to Jargensen and Phillips, in a caricature of
social constructionism, reality is what we say it is. If we say it is different, then it is different.
For the sake of this paper, | am going to assume that whatever is written is the reality, because
at the end, it doesn’t matter if it’s true or not, but what matters are the effects on society of these

different “realities”.

2.2.5 Research Ethics and my role on the Research

Research ethics is applied ethics in the scientific field. There is a set of ethical norms and guide-
lines that the researcher must consider while doing a research project. Following these norms
constitutes a good and reliable scientific project. | have based my ethical concerns following
the guidelines imposed by the Norwegian National Committees for Research Ethics (NESH)

for Social Sciences, Humanities, Law and Theology.

NESH’s guidelines state as a main rule that researchers are responsible for informing research
participants (NESH 2016: B.7), and if sensitive personal information is used, that they obtain
consent (NESH 2016: B.8). In this case, because I did not interview people for this thesis, | did
not have to consider obtaining consent from informants or protecting their confidentiality.

“Data analysis must be ethical. It must not mis-represent findings of the phenomenon itself, and
such misrepresentation can happen in many ways. Researchers must be self-aware and reflexive
during the data analysis” (Cohen, Lawrence, & Morrison, 2007). It can be difficult for research-
ers to completely free themselves from perspectives and biases. In my case, is relevant to inform
the reader that I, myself am Mexican and | grew up studying these analyzed textbooks; to the
best of my abilities, I remained objective in my analysis; nonetheless | could have an uncon-

scious hias.

Another possible bias is that the analyzed texts are in the Spanish language. (Hermans, 2009 in
Alwazna, 2014) states that translation unequivocally involves translator's subjectivity. Within
the same line of thought, Bakhtin (1986) in Alwanza (2014) points out that the translator's
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ideology and position are inevitably found in the target text that he/she has produced. In this
case, because | translated the texts, | could have given a different connotation according to my
understanding of the context. With the aim of sticking to transparency, | included the original

quotes in Spanish in the footnotes of every translated direct quote.
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Part 11

Findings and Analysis

In this part, | will go through the History textbooks from the generations of 1960, 1993 and
2014 using a combination of analytical tools of document and discourse analysis. Since | have
not chosen a pure critical discourse approach, it will help me get a more in- depth, and “whole
picture” analysis. Part II is divided by four sections. In the first section I will focus on the
relationship between Mexico and Spain, by analyzing the chapters of the Conquista and the
Colonial era and the fight for independence. I will mainly focus on the Conquista and the Co-
lonial era with the aim of not being repetitive since I will go through the independence era again

in the section “Heroes and Villains” of the thesis.

In the second section | will analyze the text to find out how the Church is portrayed in the
different generations. There, | will analyze the take on the Church through different chapters of
the textbooks since it is not contained in one single chapter since the Catholic Church has been
present all through the history of Mexico. The third section focuses on the relationship between
Mexico and United States. Lastly, the last section is called “Heroes and villains” and in it, I will
analyze the portrayal of four historic figures; “our heroes”: Miguel Hidalgo and Benito Juérez,

and “our villains”: Antonio Lopez de Santa Anna y Porfirio Diaz.

Each section is divided into five parts, one part for each generation, a brief introduction, and
another at the end that includes a chart with an overview of fragments and examples that had
been already mentioned. However, the chart will help make more visible the differences in the
discourse through the generations. Another thing I consider important to note is that sometimes
I will mark some words in italics, this is not how it is written on the textbook, but I chose to do
it to emphasize some words, and to queue the reader where to pay more attention to understand
what tone they are trying to portray in that specific sentence and to be easier to refer to those

words in my later analysis.

Before going through the sections, I will give an introduction on how the books begin and end

to start giving the reader a grasp of the style of each book. After that, |1 will go through the
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sections by each generation, analyzing the discourse of fragments of the textbook, adding the

charts, and giving some historical context to attempt to make sense of those differences.

The generation of 1960 utilizes a hyperbolic style of writing. It emphasizes certain words using
a bold font to evoke strong feelings and creating strong impressions. The book from 1960 that
was analyzed in this thesis is History and Civics.

All the textbooks from this generation begin with a message from the President Lopez Mateos
where he refers to the article 89 from the Federal Constitution that declares that education
should be mandatory and free as a way to justify his decision for implementing the textbooks.
The introduction lists several reasons of why textbooks should be free as well, for example, the
text mentions that if books continue to be part of a commercial activity, it will be difficult for
many to acquire them due to the high prices. The message from the President emphasizes that
by being the books obligatory by law, it will accentuate the pupil’s feelings of duty towards the

patria.

Lépez Mateos addresses his decree by stating that teachers should strictly stick to the method-
ology from the textbooks, and in case there was a need to complement with private texts, they
may do so, as long as they have a “patriotic design”. It doesn’t specify what does patriotic

design mean or what does it entail.

Lastly, the introductory message ends by stating that The National Commission of Free Text-
books (CONALITEG) will be formed by a president, a general secretary and six members,
capable of ensuring that the books entrusted to them will prepare the pupils for practical life, to
foster in them human solidarity, and, above all, to instill in them a love for their Patria. It will
also be formed by a body of twelve pedagogical collaborators and five representatives of the

public opinion to avoid suspicion from the people.

The book proceeds, right before the first chapter begins, with a welcome message that says:
“This book is intended to help you know your country, because by knowing it, you will under-
stand why you love it and how and why you should be willing to serve it”. The textbook is
welcoming students by bluntly telling them that they will serve their patria; there really is not

much of an option there.

The History textbook from the generation of 1993 starts with a presentation of the book and the
topics that are included. In the beginning it is stated that the purpose of the book is to “present
information about our past, and to awake in children a love for history and love for the country;
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and to create a sense of common identity among all Mexicans”. The book also encourages sug-
gestions and criticism of the textbooks from parents and teachers in order to improve the mate-
rial and hopes for this to be a permanent and systematic activity.

The book explains how history should be learned, which, according to the book, is by remem-
bering what happened, but also interpreting and reflecting about the causes and consequences
of the events, so the textbook invites the pupils to interpret history and to question every event.
How did it happen? Why did it happen? It points out that the characters in our history did good

and bad deeds and it invites pupils to compare it with other books.

In another hand, the generation of 2014, has a different tone from its counterparts. It especially
contrasts in the style of writing from the 1960 generation. While the generation from 1960 has
a more formal way of writing, almost poetic, the generation of 2014 strikes as a more informal,
joyful, and even childish way of writing. One would think that it is aimed towards younger kids.
The prologue in this textbook does not emphasize the content of the book, but rather refers to
it more as an “adventure” and motivates the pupil, to whom it refers as an “explorer” to inves-

tigate and discuss the learned content with their parents.

At the end of the book of the generation of 1960 can be found a section where it states that the
book is property of the Mexican Republic and that the book will be given to the pupil with the
condition that they will take care of it. There are blank spaces for the student to fill with their
name, school, and state. In the generation of 1993, it only states that the book had been elabo-
rated by CONALITEG, the National Commission; and the last generation, 2014, ends with a
survey asking the student their opinion about the book, suggestions to improve it, and asking if
they regularly check other sources of information. It comes already with the government ad-
dress where to send it and a space designated for putting a post stamp.

1. Relationship to Spain:
Conquista, Colonialism, and Independence

In this section, I will focus on the relationship of Mexico, then called New Spain, and Spain by
analyzing the chapters of the Conquista and the Colonial era and the fight for independence. |

will mainly focus on the Conquista and the Colonial era with the aim of not being repetitive

29



since I will go through the independence era again in the chapter “Heroes and Villains” of the

thesis.

1960

1.1 Conquista and Colonial era

The first chapter of the history and civics book is the “Discovery of America”, and the “Con-
quista” of the new world. The textbook starts by saying the conquistadores arrived at Mexico
by 